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I: any kind of challenging encounters in
tercultural communication

ceived as ‘critical’, ‘challenging’, ‘puzzling’
ny one participant or by bystanders

ining often used in form of a narrative, as
ator for reflection and discussion

ment often used with follow-up
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Fire alarm

Daniela has recently moved from Germany to the UK, into student
accommodation on campus. This is now the second time that she stands in
front of the building at 5am in her pyjamas — due to a false fire alarm! When
this keeps happening during the next few weeks, Daniela grows more and
more angry. She tries to seek support amongst other British students who
share the accommodation: She wants to complain and ask for a different kind
of fire detector. The British students, however, seem not to be bothered by the
fire alarms. Daniela does not find much support amongst them, but rather a
sort of indifference. Daniela finds that very puzzling, as do her German
friends!
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elf-reflection (diaries, portfolio)
arning purposes (e.g. Finch, 2010)

ining programmes (e.g. Schmid & Thomas,
3)

ent purposes (e.g. McAllister et al.

d tests (e.g. Gobel, 2007)
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eported by participants, e.g.
Interviews
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low-up questions (e.g. Gobel, 2007)

Present a Cl L cutture

Ask questions ‘

! ! !

What How do What would ' What can

happened? | participants you do? you learn
feel? from it?

Cognitive Affective Analysis of

situational | situational behavioural Transfer

analysis analysis strategies
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Daniela has recently moved from Germany to the UK, into student
accommodation on campus. This is now the second time that she stands in
front of the building at 5am in her pyjamas — due to a false fire alarm! When
this keeps happening during the next few weeks, Daniela grows more and
more angry. She tries to seek support amongst other British students who
share the accommodation: She wants to complain and ask for a different kind
of fire detector. The British students, however, seem not to be bothered by the
fire alarms. Daniela does not find much support amongst them, but rather a
sort of indifference. Daniela finds that very puzzling, as do her German
friends!

Please tick the option you find most appropriate to explain the incident or deal
with it.

a) British and German students have different ways of dealing with anger.

b) The British students are not interested in Daniela’s problems.

c) There are no differences between Germans and Biritish, it's down to personality.

d) British people don’t show their anger in public, so | wouldn’t do it either. I
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Collect Cls for a specific context

\nalyse Cls using relevant frameworks (issues,
petencies needed in the situation, and for

ing it)

lop assessment scenario: narrative and

1s for analysing, interpreting, evaluating Cl
in an open, interactive approach
osed items based on interaction
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low-up questions (e.g. Gobel, 2007) 3
o
stions could also reflect a model of intercultural

petency, such as Bennet’s (1993) developmental
| of intercultural sensitivity:
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Hands-on Experience
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2ad the data carefully.

t is the issue?

t perspectives can you detect?
ould the issue be addressed?
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Todame |

hat narrative could you construct, based on
data?
ink about issues and challenges.

ink about stimulating learning or eliciting
petencies in assessment.

ow-up questions could you develop?
out skills, competencies you want to target.

timulating learning or eliciting
in assessment.
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gium university, Engineering department
285 international students total

ected data extracts:

se of students’ comments to base your Cl
questions on it
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Ir task in groups
Lcmmr:

oose the purpose of your Cl
hould it stimulate reflection, enhance learning,
e part of a training programme or be used for
sessment?
e which kind of questions are most
for your Cl
nind the purpose of your Cl
k open-ended questions, MC-

e an interactive interview, etc. ...
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Lcmmr:

epared to present your narrative and the
ollow-up questions to the plenum.
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Please present your narrative and the follow-

on question to the plenum

Discuss with plenum the validity of the

\arrative: Does it reflect the data?

cuss the usefulness of the follow-up
tions:

hey enhance learning, reflection?

aspects, skills, competencies do they
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ossible follow-up questions %
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* What happened?

Can you tell the story from the team-leader’s
perspective?

* What would the Chinese student most likely
tell his friends/other Chinese students?

* What advice would you give to the team
leader / the team / the Chinese student?
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At a Belgium university, students on an undergraduate Chemistry course
are required to do a project in the lab in multi-national groups; the working
language is English. There is a student team leader to organise the work
towards accomplishing a set task within a given deadline.
In one team, there are three Belgian students, a Chinese, a Latvian and a
Nepalese student. The Belgium team leader wants to discuss and plan the
work with the group in English. The Belgians participate quite lively; the
other students remain rather quiet. After a while, as there is not much
more participation, the Belgian team leader finally explains the task and
assigns roles, asking if everybody understood and agreed with the roles.
Students either remain silent, nod or say ‘yes, ok’. Everybody goes off to do
their assigned work.
At the next team meeting, it turns out that the Chinese student had not
understood the task and had not produced the required work.
WARWICK

Centre for Applied Linguistics.

Selected references

=

Bennett, M. J. (1993). Towards ethno relativism: A developmental model of
intercultural sensitivity. In R. M. Paige (Ed.), Education for the intercultural
experience (pp. 21-71). Yarmouth, ME: Intercultural Press.

Chell, E. (2004). Critical incident technique. In C. Cassell & G. Symons (Eds.),
Essential Guide to Qualitative Methods in Organizational Research (pp. 45-60).
London: Sage.

Finch, A. (2010). Critical incidents and language learning: Sensitivity to initial
conditions. System, 38(3), 422-431.

Gobel, K. (2007). Entwicklung eines Verfahrens zur Erfassung von interkultureller
Kompetenz im Projekt DESI. In J. Schattschneider (Ed.), Domdnenspezifische
Diagnostik - Wissenschaftliche Beitrége fiir die politische Bildung (pp. 21-36).
Berlin: Wochenschau-Verlag.

McAllister, L., Whiteford, G., Hill, B., Thomas, N., & Fitzgerald, M. (2006).
Reflection in intercultural learning: examining the international experience
through a critical incident approach. Reflective Practice, 7(3), 367-381.

Webster, L., & Mertova, P. (2007). Using Narrative Inquiry as a Research Method:
An Introduction to Using Critical Event Narrative Analysis in Research on
Learning and Teaching. Abingdon: Routledge.

|
i
I

WARWICK

Centre for Applied Linguistics




