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Plan	
  

1.  Name	
  and	
  explain	
  the	
  quesIons!	
  
2.  IdenIfy	
  the	
  ‘topic	
  the	
  quesIons	
  are	
  	
  

embedded	
  in’!	
  
3.  Explain	
  why	
  the	
  quesIons	
  are	
  interesIng	
  and	
  

important	
  for	
  you!	
  
4.  Illustrate	
  whether	
  you	
  have	
  already	
  (partly)	
  

found	
  answers	
  to	
  the	
  quesIons!	
  
5.  Show	
  how	
  the	
  quesIon(s)	
  might	
  shape	
  

foreign	
  language	
  research!	
  



1.	
  Name	
  and	
  explain	
  the	
  quesIon(s)!	
  



Two	
  quesIons	
  that	
  	
  I	
  considered	
  

•  How	
  can	
  history	
  help	
  us	
  beUer	
  understand	
  
language	
  teaching?	
  Specifically	
  …	
  	
  

•  How	
  can	
  history	
  help	
  us	
  move	
  beyond	
  
mythological,	
  progressivist	
  perspecIves	
  in	
  
language	
  teaching?	
  	
  

	
  
But	
  I	
  didn’t	
  choose	
  these.	
  Instead,	
  I	
  delved	
  
deeper	
  …	
  



QuesIons	
  that	
  moIvate	
  my	
  work	
  at	
  a	
  
deeper	
  and	
  broader	
  level	
  

Q1:	
  How	
  can	
  English	
  teachers	
  [in	
  public	
  educaIon	
  
systems	
  and	
  in	
  ‘difficult	
  circumstances’]	
  develop	
  
appropriate	
  methodology?	
  	
  	
  
Q2:	
  How	
  can	
  they	
  have	
  autonomy?	
  
	
  
	
  
(Historical	
  research	
  and	
  awareness	
  provide	
  some	
  
answers!]	
  



Underlying	
  key	
  concepts	
  

	
  
A.	
  Appropriate	
  methodology	
  –	
  cf.	
  ‘appropriate	
  
technology’	
  
	
  
B.	
  ‘Difficult	
  circumstances’	
  =	
  ‘normal	
  circumstances’	
  
	
  
C.	
  Autonomy	
  –	
  i.e.	
  (in	
  this	
  case)	
  ‘teacher	
  
autonomy’,	
  interpreted	
  as	
  ‘teacher-­‐learner	
  
autonomy’	
  



Appropriate	
  methodology	
  

Cf.	
  	
  Appropriate	
  technology	
  –	
  a	
  movement	
  (and	
  its	
  
manifestaIons)	
  encompassing	
  technological	
  choice	
  
and	
  applicaIon	
  that	
  is	
  small-­‐scale,	
  decentralized,	
  …	
  
environmentally	
  sound,	
  and	
  locally	
  autonomous.	
  
	
  

...	
  originally	
  arIculated	
  as	
  ’intermediate	
  
technology’	
  by	
  the	
  economist	
  Dr.	
  Ernst	
  Friedrich	
  
“Fritz”	
  Schumacher	
  in	
  his	
  work	
  Small	
  is	
  Beau,ful.	
  	
  
…	
  Schumacher	
  and	
  many	
  modern-­‐day	
  proponents	
  
also	
  emphasize	
  the	
  technology	
  as	
  people-­‐centered.	
  
	
  



Appropriate	
  methodology	
  
Adrian	
  Holliday	
  (1994)	
  Appropriate	
  Methodology	
  
and	
  Social	
  Context	
  
	
  
Cf.	
  also	
  work	
  by	
  Pennycook,	
  Phillipson,	
  Canagarajah	
  
in	
  the	
  1990s	
  	
  (‘criIcal	
  turn’	
  in	
  ELT)	
  
	
  
Inappropriateness	
  of	
  top–down	
  /	
  centre–periphery	
  
soluIons	
  	
  –>	
  
Generally	
  acknowledged	
  needs	
  for	
  context-­‐
sensiIve	
  approaches	
  



















‘Difficult	
  circumstances’	
  
Michael	
  West’s	
  (1960)	
  Teaching	
  English	
  in	
  Difficult	
  
Circumstances	
  
	
  
“a	
  class	
  consisIng	
  of	
  over	
  30	
  pupils	
  (more	
  usually	
  
40	
  or	
  even	
  50),	
  congested	
  on	
  benches	
  …	
  
accommodated	
  in	
  an	
  unsuitably	
  shaped	
  room,	
  ill-­‐
graded,	
  with	
  a	
  [non-­‐naIve	
  speaker	
  teacher],	
  
working	
  in	
  a	
  hot	
  climate.	
  …	
  The	
  pupils	
  in	
  such	
  
schools	
  are	
  more	
  subject	
  to	
  EliminaIon	
  [i.e.	
  drop-­‐
out]	
  than	
  those	
  who	
  are	
  more	
  favourably	
  
circumstanced”	
  
	
  
	
  



‘Difficult	
  circumstances’	
  are	
  ‘normal’	
  

•  Most	
  (English)	
  teaching	
  in	
  the	
  world	
  has	
  
always	
  occurred	
  and	
  sIll	
  occurs	
  in	
  primary	
  
and	
  secondary	
  schools,	
  in	
  such	
  circumstances	
  

•  In	
  this	
  sense,	
  these	
  are	
  ‘normal’	
  circumstances	
  
–	
  but	
  are	
  dysfuncIonally	
  neglected!	
  

	
  



Teacher-learner autonomy 
Learner autonomy – a readiness to take charge 
of one’s own learning in the service of one’s 
needs and purposes. This entails a capacity and 
willingness to act independently and in 
cooperation with others, as a socially 
responsible person.  

 
(‘Bergen definition’, in Trebbi 1990) 



Teacher-learner autonomy 
Teacher-learner autonomy – a readiness to take 
charge of one’s own learning in the service of 
one’s needs and purposes. This entails a 
capacity and willingness to act independently 
and in cooperation with others, as a socially 
responsible person.  

 
(based on ‘Bergen definition’, in Trebbi 1990) 



Teacher autonomy 
Teacher autonomy can be seen, broadly, as 
‘freedom from constraints’  

 
But, more realistically, perhaps – teacher 

autonomy involves exploring, exploiting 
negotiating ‘spaces of freedom’ / ‘spaces 
for manoeuvre’, involving others (including 
students) 

 
for one’s own benefit, and for and with one’s 

students 
 
 



2.	
  IdenIfy	
  the	
  ‘topic	
  the	
  quesIons	
  are	
  	
  
embedded	
  in’!	
  

	
  
Topic	
  area:	
  (English)	
  language	
  teaching	
  
methodology.	
  
	
  
The	
  quesIons	
  relate	
  to	
  the	
  post-­‐1990	
  ‘criIcal	
  
turn’	
  in	
  ELT,	
  resIng	
  on	
  the	
  assumpIon	
  that	
  
context-­‐sensiIve	
  approaches	
  to	
  ELT	
  
methodology	
  are	
  necessary.	
  
	
  



	
  
Q1	
  (‘How	
  can	
  English	
  teachers	
  develop	
  appropriate	
  
methodology?’)	
  
…	
  	
  seeking	
  to	
  idenIfy	
  /	
  bring	
  into	
  being	
  suitable	
  
founda,ons	
  for	
  language	
  teaching,	
  given	
  what	
  we	
  
know	
  about	
  the	
  inappropriateness	
  of	
  top–down	
  /	
  
centre–periphery	
  proposals.	
  
	
  
Q2	
  (‘How	
  can	
  English	
  teachers	
  have	
  autonomy?’)	
  	
  
…	
  seeking	
  to	
  idenIfy	
  /	
  bring	
  about	
  suitable	
  
condi,ons	
  and	
  procedures	
  for	
  teachers	
  to	
  develop	
  
appropriate	
  methodology	
  ‘from	
  the	
  boUom	
  up’.	
  
	
  
Note:	
  both	
  are	
  prac,cal	
  quesIons	
  –	
  ‘research	
  &	
  
development	
  quesIons’	
  not	
  just	
  research	
  quesIons	
  
	
  



Antecedents:	
  previous	
  aUempts	
  to	
  move	
  the	
  field	
  
beyond	
  (prescripIve)	
  methods	
  	
  
	
  
•  B.	
  Kumaravadivelu	
  –	
  post-­‐method	
  pedagogy	
  
•  H.H.	
  Stern	
  (1983)	
  Fundamental	
  Concepts	
  of	
  
Language	
  Teaching	
  

•  W.F.	
  Mackey	
  (1965)	
  –	
  ‘methodics’	
  (Language	
  
Teaching	
  Analysis)	
  

•  Harold	
  Palmer	
  (1917)	
  –	
  The	
  Scien,fic	
  Study	
  and	
  
Teaching	
  of	
  Languages	
  

•  Henry	
  Sweet	
  (1899)	
  –	
  The	
  Prac,cal	
  Study	
  of	
  
Languages	
  





Harold	
  E.	
  Palmer	
  (1878–1949)	
  



According	
  to	
  Palmer	
  (1917),	
  why	
  was	
  there	
  a	
  
need	
  for	
  a	
  new	
  ‘science	
  of	
  language	
  teaching’?	
  
	
  
“ce	
  n'est	
  pas	
  la	
  méthode	
  qui	
  nous	
  manque;	
  ce	
  
qui	
  nous	
  manque	
  c'est	
  la	
  base	
  même	
  de	
  la	
  
méthode”	
  	
  (Palmer	
  1917)	
  
	
  
	
  (“it	
  is	
  not	
  'method'	
  that	
  we	
  lack;	
  what	
  we	
  lack	
  is	
  
a	
  basis	
  for	
  method”	
  (my	
  translaIon))	
  
	
  



“no	
  one	
  programme	
  can	
  possibly	
  be	
  ideally	
  
suitable	
  for	
  all	
  classes	
  of	
  students;	
  hence,	
  in	
  
addiIon	
  to	
  the	
  Standard	
  Programme	
  that	
  we	
  
have	
  …	
  described,	
  we	
  must	
  be	
  prepared	
  to	
  draw	
  
up	
  Special	
  Programmes’	
  (Palmer	
  1917:	
  16)	
  



As	
  a	
  language	
  teacher	
  in	
  Belgium,	
  Palmer	
  …	
  
	
  
“explored	
  the	
  possibiliIes	
  of	
  one	
  method	
  aver	
  
another,	
  both	
  as	
  teacher	
  and	
  student.	
  He	
  would	
  
devise,	
  adopt,	
  modify	
  or	
  reject	
  one	
  plan	
  aver	
  
another	
  as	
  the	
  result	
  of	
  further	
  research	
  and	
  
experience	
  in	
  connexion	
  with	
  many	
  languages	
  –	
  
living	
  and	
  arIficial.”	
  
	
  



‘ScienIfic	
  method’,	
  according	
  to	
  Palmer	
  (1917:	
  20):	
  
	
  
(a)	
  To	
  collect	
  isolated	
  facts	
  and	
  factors	
  in	
  such	
  numbers	
  
as	
  to	
  cover	
  the	
  whole	
  field	
  of	
  inquiry.	
  
(b)	
  To	
  classify,	
  examine,	
  and	
  correlate	
  them.	
  
(c)	
  To	
  draw	
  from	
  them	
  certain	
  conclusions	
  upon	
  which	
  
the	
  fundamental	
  principles	
  may	
  be	
  established	
  and	
  
stated	
  in	
  categoric	
  terms.	
  
(d)	
  To	
  confirm	
  and	
  jusIfy	
  these	
  principles	
  by	
  puwng	
  
them	
  to	
  the	
  test	
  of	
  actual	
  and	
  conInual	
  pracIce.	
  



The	
  InsItute	
  for	
  Research	
  in	
  English	
  
Teaching,	
  Tokyo	
  (founded	
  1923)	
  

1923–1936	
  –	
  in	
  Japan	
  
	
  
	
  







-­‐  Sweet	
  –	
  phoneIcs	
  as	
  the	
  ‘indispensable	
  
foundaIon	
  

-­‐  Palmer’s	
  alternaIve	
  applied	
  linguisIcs	
  
-­‐  Post-­‐WWII	
  ‘LinguisIcs	
  applied’	
  
-­‐  1970s–80s	
  ‘Applied	
  linguisIcs’	
  (Widdowson)	
  
	
  
-­‐  	
  and	
  now?	
  (need	
  for	
  a	
  reconfiguraIon,	
  again	
  
puwng	
  pracIce	
  first?)	
  



3.	
  Explain	
  why	
  the	
  quesIons	
  are	
  
interesIng	
  and	
  important	
  for	
  you!	
  

	
  
They	
  derive	
  from	
  my	
  (professional)	
  
autobiography	
  and	
  certain	
  personality	
  traits	
  
(quesIoning	
  ‘givens’,	
  seeking	
  ‘the	
  other’)	
  
	
  
My	
  own	
  ‘criIcal	
  turn’	
  in	
  1990s	
  Japan	
  –	
  I	
  was	
  a	
  
teacher	
  seeking	
  an	
  alternaIve	
  to	
  ‘weak	
  version’	
  
CLT.	
  
	
  
	
  



Developing	
  experience	
  as	
  a	
  teacher	
  educator	
  in	
  
Japan	
  and	
  the	
  UK	
  (2000+),	
  again,	
  I	
  was	
  seeking	
  
alterna,ves	
  to	
  (imposiIon	
  of)	
  CLT.	
  
	
  
Note:	
  annoyance	
  /	
  opposiIon	
  /	
  quesIoning	
  as	
  
moIvators	
  of	
  research	
  (not	
  necessarily	
  specific	
  
‘research	
  quesIons’)	
  
	
  



4.	
  Illustrate	
  whether	
  you	
  have	
  already	
  
(partly)	
  found	
  answers	
  to	
  the	
  

quesIons!	
  

(in	
  order	
  of	
  ‘discovery’)	
  
	
  
A.	
  Pedagogy	
  of	
  autonomy	
  as	
  appropriate	
  	
  	
  	
  	
  	
  	
  methodology	
  
B.	
  Understanding	
  ‘teacher-­‐learner	
  autonomy’	
  	
  
C.	
  Historical	
  sense	
  as	
  a	
  foundaIon	
  
D.	
  Teachers	
  sharing	
  success	
  stories	
  
E.	
  Valuing	
  teacher	
  associaIons	
  
F.	
  Teacher-­‐research	
  (for	
  difficult	
  circumstances)	
  
	
  
[note:	
  research	
  approach	
  –	
  ‘documentaIon’]	
  



A.	
  	
  Pedagogy	
  of	
  autonomy	
  as	
  
appropriate	
  methodology	
  

	
  
1.  Own	
  pracIce	
  in	
  Japan	
  (Smith	
  2001,	
  2002,	
  

2003)	
  –	
  pedagogy	
  of	
  autonomy	
  /	
  acIon	
  
research	
  

	
  
[JALT	
  Learner	
  Development	
  SIG]	
  
	
  
	
  





B.	
  Understanding	
  ‘teacher-­‐learner	
  
autonomy’	
  

1.  Teachers’	
  language	
  learning	
  (Smith	
  2000)	
  	
  
2.  Teacher-­‐learning	
  (1)	
  –	
  workshop	
  and	
  

conference	
  design	
  (Barfield	
  &	
  Smith	
  1999)	
  
3.  Teacher-­‐learning	
  (2)	
  	
  –	
  	
  acIon	
  research	
  in	
  

iniIal	
  teacher	
  educaIon	
  	
  (e.g.	
  Smith	
  and	
  
Erdogan	
  2008)	
  



Picture	
  of	
  ELTSM	
  students	
  



C.	
  Historical	
  sense	
  as	
  a	
  foundaIon	
  
	
  1.  AppreciaIng	
  IRLT	
  &	
  Harold	
  E.	
  Palmer	
  (e.g.	
  

Smith	
  1999)	
  vs.	
  limitaIons	
  of	
  reforms	
  from	
  
outside	
  (Smith	
  &	
  Imura	
  2004)	
  

2.  ELT	
  roots	
  and	
  tradiIon	
  (e.g.	
  Routledge	
  
2000-­‐2005)	
  and	
  deconstrucIng	
  mythologies	
  
(Hunter	
  &	
  Smith;	
  HowaU	
  &	
  Smith	
  2014)	
  

3.  PromoIng	
  History	
  of	
  ELT	
  (	
  Warwick	
  ELT	
  
Archive;	
  Smith	
  2016)	
  

	
  
	
  
	
  





D.	
  Teachers	
  sharing	
  success	
  stories	
  
	
  •  TELCnet	
  –	
  Teaching	
  English	
  in	
  Large	
  Classes	
  

research	
  network	
  
•  Kuchah	
  &	
  Smith	
  (2011)	
  
•  Smith,	
  Padwad	
  &	
  Bullock	
  (2017)	
  
•  Smith,	
  Kuchah	
  &	
  Lamb	
  (2018)	
  









E.	
  Valuing	
  teacher	
  associaIons	
  

•  Rixon	
  and	
  Smith	
  (2017)	
  
•  Smith	
  and	
  Kuchah	
  (2016)	
  







F.	
  	
  Teacher-­‐research	
  (for	
  difficult	
  
circumstances)	
  

1.	
  IATEFL	
  Research	
  SIG	
  –	
  Teachers	
  Research!	
  
concept	
  
2.	
  Chile	
  Champion	
  Teachers	
  project	
  –	
  exploratory	
  
acIon	
  research	
  Teachers	
  research!	
  
3.	
  Children	
  and	
  children	
  as	
  co-­‐researchers	
  in	
  Indian	
  
primary	
  classrooms	
  
4.	
  InnovaIve	
  ways	
  of	
  sharing	
  teacher-­‐research	
  
5.	
  Teacher-­‐research	
  mentoring	
  schemes	
  (FesIval,	
  
EVO)	
  



The	
  Champion	
  Teachers	
  project	
  in	
  
Chile	
  (2013+)	
  







Action research is important 
because it lights a spark in the 
darkness of the system; it 
lights a spark in the mentality 
of the people who do not want 
to change; and it lights a spark 
in the school by making 
people believe that they own 
the changes that can be made 
in any learning environment.’ 



We need to stop 
focusing on our 
concerns and pay more 
attention to our 
students’ concerns. As 
a result of this project, I 
feel that I am more 
empathetic’ 



I heard my 
students. 
I saw myself 



trfesIval.wordpress.com	
  



Electronic	
  Village	
  Online	
  (EVO)	
  2018	
  



5.	
  Show	
  how	
  the	
  quesIon(s)	
  might	
  
shape	
  foreign	
  language	
  research!	
  

Reminder	
  of	
  quesIons:	
  
Q1:	
  How	
  can	
  English	
  teachers	
  [in	
  public	
  
educaIon	
  systems	
  and	
  in	
  ‘difficult	
  
circumstances’]	
  develop	
  appropriate	
  
methodology?	
  	
  	
  
Q2:	
  How	
  can	
  they	
  have	
  autonomy?	
  
	
  
	
  



Research	
  for	
  ELT	
  pracIIoners	
  (‘ELT	
  
research’)	
  

Consider	
  the	
  wider	
  purpose	
  /	
  value	
  	
  of	
  your	
  
research	
  
	
  
Build	
  in	
  	
  teachers’	
  /	
  learners’	
  perspecIves	
  at	
  all	
  
stages	
  
	
  
The	
  field	
  could	
  be	
  reconfigured	
  to	
  facilitate	
  this,	
  
and	
  to	
  validate	
  ‘praxis’	
  as	
  well	
  as	
  background	
  
research	
  	
  (Applied	
  LinguisIcs	
  –>	
  ‘ELT	
  research’?)	
  
	
  
	
  



‘ELT	
  research’	
  was	
  defined	
  (in	
  a	
  2009–13	
  BriIsh	
  
Council	
  project)	
  as	
  referring	
  to	
  any	
  research	
  
whose	
  data	
  and/or	
  findings	
  relate	
  directly	
  to	
  the	
  
teaching,	
  learning	
  or	
  assessment	
  of	
  English	
  as	
  a	
  
Foreign,	
  Second	
  or	
  AddiIonal	
  Language	
  in	
  the	
  
UK	
  or	
  any	
  other	
  context.	
  	
  



	
  
Taking	
  the	
  noIon	
  of	
  ‘ELT	
  research’	
  further	
  –	
  	
  
building	
  more	
  of	
  a	
  focus	
  on	
  pracIIoners’	
  
concerns	
  into	
  the	
  stages	
  of	
  research	
  prior	
  to	
  
disseminaIon	
  …	
  



‘ELT	
  research’	
  can	
  be	
  (re)defined	
  more	
  radically	
  as	
  	
  
‘research	
  which	
  is	
  planned,	
  carried	
  out	
  and/or	
  
disseminated	
  with	
  the	
  	
  (acIve	
  and	
  equal)	
  
engagement	
  of	
  ELT	
  pracIIoners’,	
  e.g.:	
  
-­‐  In	
  formulaIng	
  research	
  issues	
  and	
  quesIons	
  
-­‐  In	
  planning	
  data	
  collecIon	
  approach	
  
-­‐  In	
  analysing	
  data	
  
-­‐  In	
  interpreIng	
  the	
  findings	
  
-­‐  In	
  sharing	
  the	
  research	
  



e.g.	
  in	
  the	
  context	
  of	
  …	
  	
  

	
  
•  Researcher–teacher	
  collaboraIons	
  

•  University/Training	
  college–school	
  partnerships	
  
	
  
•  Teacher	
  associaIon	
  research	
  
	
  
•  Encouragement	
  of	
  teacher-­‐research	
  via	
  exisIng	
  
and	
  new	
  networks	
  



2018	
  

	
  
EVO	
  2017–18	
  	
  (January–February).	
  Book	
  summing	
  up	
  
teacher-­‐research	
  for	
  difficult	
  circumstances	
  work	
  ?	
  	
  
	
  
Extensions	
  of	
  …	
  	
  
A	
  Handbook	
  for	
  Exploratory	
  Ac,on	
  Research	
  (with	
  Paula	
  
Rebolledo).	
  BriIsh	
  Council	
  (forthcoming,	
  January	
  2018)	
  
-­‐  India,	
  Nepal,	
  LaIn	
  America	
  

Teacher	
  AssociaIon	
  Research	
  (project)	
  
	
  
	
  
	
  



‘AspiraIons’	
  
HoLLT:	
  forthcoming	
  publicaIons	
  
	
  
ConInuing	
  to	
  build	
  History	
  of	
  Language	
  Learning	
  and	
  
Teaching	
  –	
  cf.	
  2018	
  meeIng	
  in	
  Reading,	
  2019	
  conference	
  in	
  
Bremen	
  (?);	
  2020	
  AILA	
  Congress	
  in	
  Groningen	
  
	
  
A	
  plurilingual,	
  interdisciplinary,	
  intercultural	
  field	
  
	
  
And	
  a	
  useful	
  one!	
  Historical	
  research	
  as	
  a	
  basis	
  for	
  teacher	
  
educaIon	
  in	
  a	
  wider	
  range	
  of	
  countries	
  
	
  
ConInuing	
  deconstrucIon	
  of	
  ELT	
  UK	
  /	
  valuing	
  ‘local’	
  histories	
  
	
  
	
  



Conclusion	
  

‘We	
  need	
  powerful	
  quesIons	
  for	
  powerful	
  
answers'	
  (Champion	
  Teacher)	
  	
  
	
  
‘There	
  exist	
  answers	
  to	
  which	
  the	
  quesIons	
  are	
  
waiIng	
  to	
  be	
  discovered’	
  
	
  
Resources:	
  warwick.ac.uk/richardcsmith/
bremen	
  
	
  
	
  
	
  
	
  


