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Aims	
  
	
  

•  	
  Consider	
  ‘difficult	
  circumstances’,	
  but	
  also	
  
what	
  can	
  be	
  done	
  in	
  such	
  circumstances	
  …	
  

•  focusing	
  on	
  engagement	
  of	
  learner	
  and	
  
teacher	
  autonomy	
  …	
  

•  as	
  a	
  way	
  for	
  you	
  to	
  reflect	
  differently	
  on	
  the	
  
circumstances	
  you’re	
  in	
  	
  

and	
  on	
  what	
  you	
  can	
  do,	
  	
  
as	
  well	
  as	
  what	
  can’t	
  be	
  done.	
  



Some	
  key	
  concepts	
  we’ll	
  travel	
  
through	
  …	
  

Learner	
  autonomy	
  
Teacher	
  autonomy	
  
Teacher-­‐learner	
  autonomy	
  
	
  
Difficult	
  circumstances	
  
Normal	
  circumstances	
  
Your	
  circumstances	
  



Your	
  circumstances	
  

Where	
  do	
  you	
  teach?	
  (please	
  raise	
  your	
  hand!)	
  
	
  
Primary	
  school	
  –	
  private?	
  public?	
  
Secondary	
  school	
  –	
  private?	
  public?	
  	
  
University	
  –	
  private?	
  public?	
  	
  
Language	
  school	
  /	
  other	
  kind	
  of	
  school	
  
	
  
In	
  Turkey?	
  Elsewhere?	
  	
  



Your	
  circumstances	
  (contd.)	
  

Small	
  classes?	
  Large	
  classes?	
  	
  
MoWvated	
  learners?	
  UnmoWvated	
  learners?	
  	
  
Freedom	
  to	
  teach?	
  Constraints	
  on	
  teaching?	
  
Well-­‐resourced?	
  Low-­‐resource?	
  
Easy	
  circumstances?	
  Difficult	
  circumstances?	
  	
  



















‘Difficult	
  circumstances’	
  
Michael	
  West’s	
  (1960)	
  Teaching	
  English	
  in	
  Difficult	
  
Circumstances	
  
	
  
“a	
  class	
  consisWng	
  of	
  over	
  30	
  pupils	
  (more	
  usually	
  
40	
  or	
  even	
  50),	
  congested	
  on	
  benches	
  …	
  
accommodated	
  in	
  an	
  unsuitably	
  shaped	
  room,	
  ill-­‐
graded,	
  with	
  a	
  [non-­‐naWve	
  speaker	
  teacher],	
  
working	
  in	
  a	
  hot	
  climate.	
  …	
  The	
  pupils	
  in	
  such	
  
schools	
  are	
  more	
  subject	
  to	
  EliminaWon	
  [i.e.	
  drop-­‐
out]	
  than	
  those	
  who	
  are	
  more	
  favourably	
  
circumstanced”	
  
	
  
	
  



‘Difficult	
  circumstances’	
  are	
  ‘normal’	
  

•  Most	
  (English)	
  teaching	
  in	
  the	
  world	
  has	
  
always	
  occurred	
  and	
  sWll	
  occurs	
  in	
  primary	
  
and	
  secondary	
  schools,	
  in	
  such	
  circumstances	
  

•  In	
  this	
  sense,	
  these	
  are	
  ‘normal’	
  circumstances	
  
–	
  but	
  are	
  dysfuncWonally	
  neglected!	
  

	
  



Lancaster-­‐Leeds	
  project	
  (late	
  1980s)	
  (‘problems’	
  
of	
  teaching	
  in	
  large	
  classes)	
  à	
  	
  
	
  
TELCnet	
  (2008+):	
  ‘enhancement’	
  approach,	
  not	
  
a	
  deficit	
  model	
  	
  
	
  





Two	
  favoured	
  approaches	
  within	
  TELCnet:	
  
	
  	
  
(1) 	
  Sharing	
  success	
  
(2)	
  Teacher-­‐inquiry	
  
	
  
I’ll	
  share	
  one	
  example	
  of	
  each	
  and	
  then	
  invite	
  
you	
  to	
  join	
  in	
  …	
  	
  



What	
  
challenges	
  
do	
  teachers	
  

face?	
  
	
  

h1p://www.publicdomainpictures.net/view-­‐image.php?image=7018&picture=primary-­‐school-­‐students	
  	
  
Primary	
  School	
  Students	
  by	
  Peter	
  Griffin	
  



A story of success 

Madhav’s story (from Prem Phyak’s 
research) 

 
(a rural Nepalese secondary school) 
 



Now, I am a teacher and I have been 
teaching different subjects for more than a 
decade. I am facing similar problem as my 
teachers faced. I have to teach more than 
sixty students in the same class and I know 
that some of my friends are teaching more 
than a hundred.  
 



We have crowded classes with lack of 
resources. Although I am not satisfied with 
what I have done to solve my problem; the 
steps I have taken in the class have at least 
reduced dropout and repetition to some 
degree. 



Nearly four different ethnic communities are 
in the catchment area of my school. 
Students from Newari community speak 
Newari language as their first language and 
Paharis, Tamangs and Magars have their 
own language and culture. Using some 
aspects of their language and talking about 
their feasts and festival in the class, I 
address 



their linguistic as well as cultural identity. As 
a result, they all feel welcome in the class 
even if it is crowded. They never feel that 
teachers do not care about them. It helps 
me make my students feel supported during 
my class. I find students working vigorously 
when I make groups mixing all ethnic 
identities. ... 



•  A few talented students generally 
dominate the large size classes. They can 
help the teacher to teach effectively. My 
way of mobilizing them helps me. I place 
them on different benches  and assign 
them to help weaker students 



It is, of course, a troublesome job for the 
teacher to have individual care in a large 
size class. A student hardly gets half a 
minute within 40-45 minutes‘class. After 
the presentation of the lesson, the 
students are supposed to do some class 
work. It is not possible to reach to each  

   individual 



To solve this problem, I just go through the 
answers of one student per bench and ask 
them to help their friends. I have found 
peer correction and self-correction 
techniques useful in such classes. 

Large size class is not only a problem or 
burden of teachers but also an opportunity 
to explore new techniques and tools. 



Please	
  share	
  a	
  story	
  of	
  success	
  –	
  
and/or	
  a	
  problem	
  you’re	
  facing	
  
–	
  in	
  your	
  difficult	
  circumstances	
  
	
  
(4	
  minutes	
  each)	
  



Further	
  stories	
  of	
  success	
  

Teaching	
  in	
  the	
  low-­‐resource	
  classroom	
  –	
  videos	
  
on	
  the	
  BriWsh	
  Council	
  TeachingEnglish	
  website	
  
	
  
(soon	
  to	
  be	
  published	
  book:	
  Teaching	
  in	
  Low-­‐
resource	
  Classrooms:	
  Voices	
  of	
  Experience	
  
(BriWsh	
  Council)	
  







bit.ly/telcnet-­‐home	
  

facebook.com/groups/telcgroup/	
  



	
  
Both	
  successes	
  and	
  problems	
  can	
  be	
  starWng-­‐
points	
  for	
  teacher-­‐inquiry:	
  	
  
	
  
How	
  can	
  I	
  replicate	
  that	
  success?	
  	
  
	
  
How	
  can	
  I/we	
  solve	
  that	
  problem?	
  	
  
[Write	
  down:	
  	
  	
  How	
  can	
  I	
  /	
  we	
  …….	
  ?]	
  





A	
  story	
  of	
  teacher-­‐inquiry	
  

	
  
	
  





The	
  Champion	
  Teachers	
  project	
  in	
  
Chile	
  (2013+)	
  





Some	
  facts	
  about	
  
teachers!	
  

•  Teachers	
  work	
  40	
  –	
  44	
  hours	
  per	
  
week	
  and	
  have	
  limited	
  Wme	
  to	
  
plan.	
  	
  

•  Teachers	
  need	
  to	
  manage	
  many	
  
things	
  at	
  the	
  same	
  Wme	
  
(someWmes	
  many	
  jobs!).	
  	
  

•  Teachers	
  teach	
  large	
  classes	
  (40-­‐45	
  
Ss)	
  per	
  class.	
  

•  Teachers	
  think	
  research	
  is	
  
something	
  only	
  scholars	
  and	
  
professors	
  do.	
  



Andrea’s	
  research…	
  
Wrapping	
  up	
  classes,	
  the	
  end	
  is	
  as	
  important	
  as	
  the	
  

beginning	
  of	
  the	
  class!	
  

	
  
	
  
[slides	
  here	
  replaced	
  by:
hnps://englishagenda.briWshcouncil.org/
sites/default/files/anachments/
briWsh_council_champion_teachers_1.pdf#p
age=10]	
  
	
  

www.briWshcouncil.org	
  



Andrea’s	
  reflecWons	
  

•  Discovering is more important than 
solving a problem. 

•  Teaching is learning! 
•  Teachers are powerful. 
•  Research helps you to know why you are 

doing something and not just acting 
because of a feeling. 

•  Research is not only for experts… 
teachers have much more things to say 
because we are the ones who are inside 
the classroom. 

•  Accept that we make mistakes or maybe 
we do not do thing in the best way… 



Find	
  more	
  
Exploratory	
  AcWon	
  
Research	
  stories	
  here	
  



TA-­‐research	
  	
  (Cameroon)	
  

CAMELTA	
  (2013)	
  –	
  revised	
  plenary	
  Wtle:	
  	
  ‘In	
  
difficult	
  circumstances,	
  the	
  power	
  of	
  teacher-­‐
research’	
  
-­‐>	
  	
  
‘In	
  your	
  circumstances,	
  the	
  potenWal	
  of	
  teacher	
  
associaWon	
  research’	
  
	
  
	
  



A	
  further	
  ‘success	
  story’	
  

	
  
Harry	
  Kuchah’s	
  teaching	
  experience	
  in	
  
Cameroon	
  
	
  
hnps://www2.warwick.ac.uk/fac/soc/al/
research/groups/llta/research/trdc/autonomy/
pedagogy_of_autonomy_for_difficult_circumsta
nces_from_pracWce_to_principles.pdf	
  
	
  



Some	
  theory	
  from	
  pracWce	
  

Difficult	
  circumstances	
  are	
  osen	
  seen	
  as	
  
hindering	
  learner-­‐centred	
  teaching	
  
e.g.	
  anempts	
  to	
  develop	
  students’	
  autonomy	
  
	
  
But	
  …	
  	
  
	
  



Stories	
  of	
  success	
  in	
  difficult	
  
circumstances	
  	
  osen	
  involve	
  engaging	
  

learner	
  autonomy	
  

	
  
Kuchah	
  Kuchah	
  –	
  pedagogy	
  of	
  autonomy	
  
	
  
Gamini	
  Fonseka	
  –	
  autonomy	
  as	
  a	
  rescue	
  soluWon	
  
	
  
Zakia	
  Sarwar	
  –	
  project	
  work	
  in	
  large	
  classes	
  
	
  



Learner autonomy – a readiness to take 
charge of one’s own learning in the 
service of one’s needs and purposes. 
This entails a capacity and willingness to 
act independently and in cooperation with 
others, as a socially responsible person.  

 
(‘Bergen definition’, in Trebbi 1990) 



Michael	
  West	
  –	
  ’The	
  larger	
  the	
  class	
  and	
  the	
  
more	
  difficult	
  the	
  circumstances,	
  the	
  more	
  
important	
  it	
  is	
  to	
  stress	
  learning	
  as	
  the	
  
objecWve.’	
  
	
  
	
  



‘In	
  one	
  sense,	
  we	
  teachers	
  in	
  [unfavourably	
  
circumstanced	
  schools]	
  are	
  fortunate	
  because	
  we	
  are	
  
compelled	
  to	
  face	
  realiWes.	
  The	
  teacher	
  in	
  the	
  small,	
  
favourably	
  circumstanced	
  school	
  may	
  get	
  away	
  with	
  a	
  
badly	
  planned	
  lesson	
  with	
  mulWple	
  aims	
  in	
  which	
  he	
  –	
  or	
  
she	
  –	
  talks	
  far	
  too	
  much	
  and	
  the	
  pupils	
  spend	
  far	
  too	
  
much	
  Wme	
  merely	
  listening.	
  But	
  the	
  teacher	
  in	
  a	
  big	
  class	
  
is	
  forced	
  to	
  realize	
  that	
  language	
  is	
  a	
  thing	
  which	
  is	
  learnt	
  
by	
  pracWce.	
  It	
  is	
  learnt	
  by	
  the	
  pupils.	
  He	
  cannot,	
  if	
  he	
  is	
  to	
  
get	
  results,	
  stand	
  and	
  talk	
  and	
  talk	
  in	
  front	
  of	
  the	
  class.	
  
The	
  pupils	
  will	
  soon	
  get	
  restless	
  and	
  anyhow	
  they	
  will	
  not	
  
acquire	
  pracWce	
  in	
  the	
  use	
  of	
  the	
  language.	
  His	
  job	
  is	
  to	
  
help	
  the	
  pupils	
  to	
  do	
  the	
  work.’	
  
	
  
	
  



So	
  engagement	
  of	
  learner	
  autonomy	
  in	
  difficult	
  
circumstances	
  is	
  not	
  surprising	
  –	
  it’s	
  because	
  of	
  
difficult	
  circumstances	
  that	
  it	
  is	
  osen	
  engaged	
  
	
  
As	
  a	
  ‘rescue	
  soluWon’,	
  when	
  teachers	
  and	
  
learners	
  have	
  to	
  fall	
  back	
  on	
  their	
  own	
  resources	
  
	
  
Emerging	
  key	
  concepts:	
  ‘resourcefulness’,	
  
‘resilience’	
  
	
  
	
  



Some	
  small	
  steps	
  to	
  autonomy	
  (to	
  
address	
  difficult	
  circumstances)	
  



 
•  Ask students what they do outside in 

relation to English, and/or what they could 
do, and/or what they have done before but 
have now stopped doing.  



 
•  Make sure the students get to hear about 

one another’s ideas, and suggest further 
ideas for out-of-class learning that you 
may have heard of. 



•  Ask students to choose what they’d like to 
do to improve their English outside class, 
perhaps in replacement for (some of) their 
homework. Give them some kind of credit 
for out-of-class learning. Ask them to 
commit to some kind of contract for this 
learning.  

  



•  Find time for sharing, evaluation and 
replanning of out-of-class learning 
contracts 



 
•  Ask students at the end of a normal lesson 

what suggestions they have for classroom 
work (or ‘points to improve’ and ‘good points’ 
about the lesson) 

•  Summarize students’opnions / suggestions 
for classroom work and [a big step] act on 
(some of) them, then evaluate together. 

  



•  [a bigger step] Suggest the formation of 
learning groups which will take forward 
some of the suggestions more 
‘independently’ 

•   Evaluate (with possibility of reverting to 
previous arrangements) and replan, 
together with students 

 



Teacher-­‐inquiry	
  to	
  address	
  difficult	
  
circumstances	
  involves	
  engagement	
  
and	
  development	
  of	
  teacher-­‐learner	
  

autonomy	
  



Learner autonomy – a readiness to take 
charge of one’s own learning in the 
service of one’s needs and purposes. 
This entails a capacity and willingness to 
act independently and in cooperation with 
others, as a socially responsible person.  

 
(‘Bergen definition’, in Trebbi 1990) 



Teacher-learner autonomy – a readiness to 
take charge of one’s own learning in the 
service of one’s needs and purposes. 
This entails a capacity and willingness to 
act independently and in cooperation with 
others, as a socially responsible person.  

 
(based on ‘Bergen definition’, in Trebbi 

1990) 



Teacher autonomy 
Teacher autonomy can be seen as ‘freedom 

from constraints’  
 
But, more realistically, perhaps – teacher 

autonomy involves exploring, exploiting 
negotiating ‘spaces of freedom’ / ‘spaces 
for manoeuvre’ with others (including 
students) 

 
for one’s own benefit, and for and with one’s 

students 
 
 



Like	
  learner	
  autonomy,	
  teacher	
  autonomy	
  can	
  
be	
  engaged	
  despite	
  difficult	
  circumstances.	
  	
  
	
  
In	
  fact,	
  engaging	
  /	
  developing	
  teacher	
  autonomy	
  
–	
  along	
  with	
  engaging	
  /	
  developing	
  learner	
  
autonomy	
  –	
  is	
  how	
  difficult	
  circumstances	
  can	
  
be	
  addressed.	
  



‘My research journey started 
with a feeling, just a feeling that 
something wasn’t right. Going 
from that feeling to asking why, 
and finding out what works is 
the key.’ 



Action research is important 
because it lights a spark in the 
darkness of the system; it 
lights a spark in the mentality 
of the people who do not want 
to change; and it lights a spark 
in the school by making 
people believe that they own 
the changes that can be made 
in any learning environment.’ 



We need to stop 
focusing on our 
concerns and pay more 
attention to our 
students’ concerns. As 
a result of this project, I 
feel that I am more 
empathetic’ 



I heard my 
students. 
I saw myself 



A	
  small	
  step	
  into	
  teacher-­‐inquiry	
  

Share	
  a	
  concern	
  with	
  students	
  (‘How	
  can	
  I/we	
  
….?’)	
  
ask	
  for	
  their	
  opinions	
  –	
  5	
  minutes’	
  anonymous	
  
wriWng	
  at	
  the	
  end	
  of	
  the	
  class.	
  
	
  
Or	
  just	
  ask	
  them	
  for	
  general	
  ‘good	
  points’	
  and	
  
‘points	
  to	
  improve’	
  about	
  the	
  lessons.	
  
	
  
	
  



Forthcoming:	
  	
  
	
  
Richard	
  Smith	
  &	
  Paula	
  Rebolledo:	
  A	
  Handbook	
  for	
  
Exploratory	
  AcGon	
  Research	
  (BriWsh	
  Council)	
  
	
  
Already	
  published:	
  	
  
	
  
Kenan	
  Dikilitaş	
  &	
  Carol	
  Griffiths	
  (2017).	
  Developing	
  
Language	
  Teacher	
  Autonomy	
  through	
  AcGon	
  
Research.	
  Basingstoke:	
  Palgrave	
  	
  



Teachers	
  research!	
  Facebook	
  group	
  

facebook.com/groups/teachersresearch/	
  







resig.iatefl.org/publicaWons	
  



Electronic	
  Village	
  Online	
  (EVO)	
  2018	
  



trfesWval.wordpress.com	
  



Three	
  recent	
  PhD	
  theses	
  about	
  ELT	
  in	
  Turkey:	
  
	
  
Betul	
  Khalil	
  (2017)	
  ‘Teacher	
  Autonomy	
  in	
  Turkish	
  State	
  Lower	
  
Secondary	
  Schools	
  With	
  Reference	
  to	
  English	
  Language	
  
Teaching:	
  A	
  Mixed	
  Methods	
  Study’,	
  Open	
  University,	
  UK	
  
	
  
Melike	
  Bulut	
  	
  (2016)	
  
Pre-­‐service	
  EFL	
  Teacher	
  Learning	
  during	
  the	
  PracWcum:	
  A	
  
MulWple	
  Case	
  Study	
  in	
  a	
  Context	
  of	
  Systemic	
  Dissonance,	
  
University	
  of	
  Leeds,	
  UK	
  
	
  
Ceren	
  Öztabay	
  (2015)	
  
The	
  Formally	
  Stated,	
  Observed	
  and	
  Perceived	
  RealiWes	
  of	
  
Research	
  EducaWon	
  in	
  IniWal,	
  University-­‐Based	
  English	
  
Language	
  Teacher	
  EducaWon	
  in	
  North	
  Cyprus:	
  A	
  Case	
  Study,	
  
University	
  of	
  Warwick,	
  UK	
  



IdenWfying	
  spaces	
  of	
  manoeuvre	
  /	
  freedom	
  can	
  occur,	
  
despite	
  constraints	
  and	
  lack	
  of	
  trust	
  (Khalil)	
  
	
  
However,	
  there’s	
  a	
  dissonance	
  between	
  iniWal	
  teacher	
  
educaWon,	
  the	
  	
  pracWcum	
  and	
  novice	
  years	
  of	
  teaching	
  
(Bulut)	
  
	
  
OpportuniWes	
  to	
  enhance	
  teacher-­‐research	
  capabiliWes	
  in	
  
teacher	
  preparaWon	
  are	
  not	
  being	
  taken	
  up	
  (Oztabay)	
  
	
  
Needs	
  for	
  leadership	
  by	
  universiWes	
  …?	
  



Your	
  circumstances,	
  revisited	
  

•  Small	
  classes?	
  Large	
  classes?	
  	
  
•  MoWvated	
  learners?	
  UnmoWvated	
  learners?	
  	
  
•  Freedom	
  to	
  teach?	
  Constraints	
  on	
  teaching?	
  
•  Easy	
  circumstances?	
  Difficult	
  circumstances?	
  	
  
	
  
•  How	
  can	
  I	
  engage/develop	
  my	
  learners	
  (their	
  
autonomy)?	
  

•  How	
  can	
  I	
  (my	
  autonomy)	
  become	
  more	
  
engaged	
  /	
  bener	
  developed?	
  	
  



Where	
  we’ve	
  been	
  

•  Difficult	
  circumstances	
  as	
  normal	
  circumstances	
  
•  Engaging	
  learners’	
  autonomy	
  as	
  a	
  possible	
  
‘rescue	
  soluWon’	
  

•  Engaging	
  our	
  own	
  autonomy	
  as	
  learners	
  of	
  
teaching	
  (‘teacher-­‐learner	
  autonomy’)	
  	
  

•  Finding	
  spaces	
  of	
  manoeuvre,	
  including	
  via	
  
teacher-­‐research	
  

•  Problems	
  of	
  dissonance	
  –	
  and	
  lack	
  of	
  trust	
  &	
  
cynicism	
  –	
  in	
  the	
  system.	
  Needs	
  for	
  leadership!	
  	
  



Aims	
  fulfilled?	
  

•  	
  Consider	
  ‘difficult	
  circumstances’,	
  but	
  also	
  
what	
  can	
  be	
  done	
  in	
  such	
  circumstances	
  …	
  

•  focusing	
  on	
  engagement	
  of	
  learner	
  and	
  
teacher	
  autonomy	
  …	
  

•  as	
  a	
  way	
  for	
  you	
  to	
  reflect	
  differently	
  on	
  the	
  
circumstances	
  you’re	
  in	
  	
  

and	
  on	
  what	
  you	
  can	
  do,	
  
as	
  well	
  as	
  what	
  can’t	
  be	
  done.	
  



Best	
  wishes!	
  	
  
	
  

R.C.Smith@warwick.ac.uk	
  
@RichardSmithELT	
  

	
  
	
  

hnp://www.warwick.ac.uk/
richardcsmith/inged2017	
  


