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1) Critiquing myths and methods



Myths

Some common beliefs about language teaching

e Children learn L2 better than adults

e We learn L2 best in the way we learned L1

e Native speaker teachers are better

e Coursebooks and tests developed in Europe are superior

e Language teaching should be instrumental

e Language teaching should focus on the spoken language

e You should not use students’ mother tongue in the classroom
e The target standard should be that of a native speaker

These are dominant ‘myths’, with little or no factual basis, or simply
matters of taste, opinion or ideology.



Methods

Procession myth — the past has been a
progressive procession of methods:

GTM -> [DM ->] ALM -> CLT [-> TBLT]

Origin myths —
Applied linguistics -> ELT
Colonial education -> ELT



Procession and origin myths — What are the
imitations of these ways of characterizing
anguage teaching?

GTM -> [DM ->] ALM -> CLT [-> TBLT]

Applied linguistics -> ELT
Colonial education -> ELT



‘There is no best method — why?’ (Prabhu) One
size cannot fit all — and teachers have always
been eclectic in practice

Methods serve the interests of their promoters,

not necessarily of teachers or learners
(Pennycook)

Methods are associated with UK / USA export
industry (Phillipson) / ‘native
speakerism’ (Holliday).



The procession portrays a US-/UK-centric reality

‘Tissue rejection’ -- we need ‘appropriate
methodology in social context’ (Holliday)

We live in a post-method era (Kumaravadivelu)
— but we don’t, in fact!



We are supposed to live in a ‘post-method era’, but ...

e the concept of ‘method’ still predominates as a way for
conceptualizing teaching;

* ‘methods-in-materials” are dominant in practice;

e in-service teacher training and teacher association
events are often set up for the provision of ‘recipes’ /
quick-fix ‘solutions’

e externally imposed teaching competency frameworks
are increasingly dominant



* the concept of ‘method’ is still dominant as a way
for conceptualizing teaching (cf. pre-service
training);

Because of ...

the academic and commercial interests ‘methods’
serve — and a continuing fetishism of / lack of
understanding of the limitations of ‘science’ and of
applying science in our field



e ‘methods-in-materials’ are dominant in
practice;

because of ...

hard-selling of materials and associated testing
systems — and the deskilling / decline of teacher
agency they entail;



* in-service teacher training and teacher
association activities are often set up to favour
‘recipes’ / quick-fix ‘solutions’ and (celebrity-
centred) entertainment;

Because ...

Advertising is a powerful force -- it is said that busy
teachers want entertainment and recipes — not
something heavier. But it creates / reinforces
dependency



* externally determined teaching competency
frameworks are increasingly dominant

Because ...

We do not define teaching competence for
ourselves



So, how do we change this situation (if we want to!)?

1) Deconstruction —

Deconstruct allegiance to methods, (misapplied) science,
commercial interests, published materials and testing
systems, recipes / quick-fix ‘solutions’, celebrity-centred
entertainment, externally imposed teaching competency
frameworks

2) Construction-
After methods — what then? (tomorrow’s lecture)



Within teacher education / development,
a key concept has emerged for me:

‘Teacher-learner autonomy’ — Teachers’
ability to take control of / responsibility
for their own learning (their own
professional development)



Learner autonomy is characterised by a
readiness to take charge of one’ s own
learning in the service of one’ s needs and
purposes. This entails a capacity and
willingness to act independently and in
cooperation with others, as a socially
responsible person.

( ‘Bergen definition’ , in Trebbi 1990)



Teacher-learner autonomy is characterised
by a readiness to take charge of one S
own learning in the service of one’ s needs
and purposes. This entails a capacity and
willingness to act independently and in
cooperation with others, as a socially
responsible person.

(based on ‘Bergen definition’, in Trebbi
1990)



2) Deconstructive history: insights
from historical research into the roots
of ‘ELT



Why research ELT history?

A continuing ‘paucity of studies’ (Stern 1983)
Help to build a relatively new field

Fill the many gaps (e.g. geographical)

Correct wrong or over-simplistic accounts (e.g.
Direct method)

Counter dominant myths (e.g. AL influence) /
develop critical accounts

Develop teacher autonomy
Affirm and celebrate! (cf. IATEFL 50t")



How research? (Historiography)



Many existing overviews are not
‘methodologically informed’ . Dangers to avoid:

* over-reliance on other secondary sources
e over-literalness (e.g. ‘activity’)
e anachronism (e.g. ‘Reader’)

* being over-celebratory or excessively partisan
in other ways (e.g. Berlitz history)



Some basic ‘rules’

Use but be critical of existing secondary
accounts

Refer to primary sources (do ‘original’
research)

Attempt to make only evidence-based
assertions

Explicitly state sources of evidence



Where to start?

 What do you already ‘know’?
- what are your preconceptions?

 What secondary accounts are there?

- what contradictions do they reveal?

what are their sources?

- what questions still need to be answered?
what other sources can we imagine?

e Start to make a chronology, bibliography and primary
source list



Consult primary sources

‘Primary sources’ =

‘Documents or artifacts closest to the topic of
investigation. Often they are created during the
time period which is being studied
(correspondence, diaries, newspapers,
government documents, art) but they can also
be produced later by eyewitnesses or
participants (memoirs, oral histories)” source: http:/

research.library.gsu.edu/primaryhistory



Scoping and ‘immersing yourself’ in

sources
Scope available sources / seek out further
relevant sources

Immerse yourself in primary sources, and
secondary sources beyond AL

Keep asking questions — what still needs to be
answered? What further sources do | need?
Proactively seek them out, but ...

Know when to stop!



Being critical of sources

e Triangulate (compare and contrast) different
sources (e.g. IATEFL birthdate)

e Become aware of sources’ biases anc
limitations (e.g. Lee re. idea for IATEFL)

e Select in a principled way from available
sources (e.g. for textbook analysis)

But ...



Imaginatively reconstructing the past

e ‘[immersing] myself in the past until | know it
well enough for my judgment of what is or is
not representative to seem acceptable

without undue epistemological
debate’ (Thomas 2010)



lllustrative case: A brief history of ‘ELT’



The Warwick ELT Archive:
www.warwick.ac.uk/elt_archive
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A History of
English Language
Teaching

SECOND EDITION

A.P.R. Howatt
with H. G.Widdowson
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What do | mean by ‘ELT’?

(defined here as) ‘post-World War I, UK-based
enterprise in the field of English teachlng to
speakers of other languages’



When did ELT begin?
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@@ BRITISH COUNCIL
@@ Learning

Learning

HORNBY EDUCATIONAL TRUST

The A.S. Hornby Educational Trust was established in 1961.

The Trust supports ELT practitioners from developing ENGLISH LANGUAGE

countries and countries in transition. TEACHING CONTACTS
SCHEME (ELTECS)

Take partin the regional workshops and update your TEACHING ENGLISH

knowledge and skills in key areas such as leadership,

English-medium education, communication technologies, SEARCH ENGLISH

and human rights, drama and intercultural dialogue in the BRITISH COUNCIL

FIND OUT MORE language classroom. SEMINARS

WHO WAS A. S. HORNBY?

Read the moving story of A, S, Hornby
and learn about his vision to support
English teachers,

REGIONAL SCHOOLS

The Trust, with the British Council, co-
funds regional schools around the world
for teachers of English. Find out where
schools are taking place,
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The ‘situational approach’ /
(in India) the ‘Independence method’

Structural

Oral

Situational






LESSON UNIT - SEVEN
Language Practice

I (a) Ranjit is cleaning the blackboard.

Ranjit has cleaned the blackboard.
There are no words on it now.

(b) Sarath is painting a picture.

Sarath has painted a picture on the wall.

It is very beautiful.

(c) Kamala is washing her clothes.

Kamala has washed her clothes.
Her clothes are in the sun now.




a book

~ has bought | a pencil today.
an umbrella
a bag

Bei(5) Make ten sentences from this table:—

Our friends eaten | some mangoes.
| The villagers have bought | some oranges.
| The children some chocolates.

(6) Make 12 sentences from this table:—

| My brother sent me a toy.
| Sena has given us a kite.
| He made you | a parcel.

v

(7) Re-arrange the words and phrases in the following and
~ make sentences:—
~ (a) havelfour lessons/welin/our English book/done/.
~ (b) atthe fair/Kirihamy/has/all his pots/sold/.
- (o) has/our classroom/Kamala/today/swept.
- (d) lefthhave/the fair/all the people/now!.
(e) our Principal/us/given/a new blackboard/has/.

" (8) Put the statements in Exercise 3 in the negative form:—
~ Example:
My friend has bought a new pen.

My friend has not bought a new pen.

Our friends have bought some oranges.
Our friends have not bought any oranges.

¥ 'jj,(9) Change the statements in Exercise 3 to questions:—
~ Example:
(l) Mz riand harmoht a natir-macs




Where did ELT ‘come from’?
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Resources
Catalogue

Research
Publications

Hall of Fame
Presentations

2005 Archive Launch
Dakin Collection

Links

Request list







Collections » Warwick ELT Archive » Hall of Fame » RVEXIERN:Edliv& W Life Works Archive

Maximilian Berlitz (1852-1921)
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Ins itute for Research in English
Teaching Established

Yr. Palmor's Office nt the Departmont
of Educntion will be the Centre of
1

On Tuesday May 1, the special
committee of the Department of
Education, consisting of Messrs C.
Matsuura, T. Komatsubara, S. Ichi-
kawa, Y. Okakura. J. Nagaya, S.
Mikami, K. Fujioka appointed to
advise in matters pertaining to the
work of Mr. Palmer in Japan, met
at the Mombusho to hear from Dr.
Sawayanagi the plans of the Insti-
tute for Research in English Teach-
ing.

The committee approved the
Institute, and as individuals they
consented to Eecome members of
the Advisory Council of the Insti-
tute,

It was also resolved to entrust
the details of administration and
research to a committee which shall
be nominated by Dr. Sawayanagi.

Dr. Sawayanagi has therefore
with Mr. Palmer appointed the fol-
lowing as the Administrative Com-
mittec of the Institute: Dr. M.
Sawayanagi, President of the Im-

erial Education Association; Mr.
%. Komatsubara, Inspector of the
Department  of Education; Prof.
Shigeharu Kimura of the Tokyo
University of Commerce ; Prof. Rin-
shiro Ishikawa of the Higher Nor-
mal School, Tokyo; Prof. Tsutomu
Chiba of the School of Foreign
Languages, Tokyo; Prof. Shigeru
Araki of the Peeress's School,
Tokyo; Miss Ai Hoshino of the
Tsuda Eigaku Juku Tokyo; Prof,
Eishiro Hori of Keio University,
Tokyo; Prof. J. Victor Martin of
Aoyama Gakuin, Tokyo; and Mr.
W E. Laxon Sweet, of the Kokusai
News Agency.

English Phonetician Recommends American Prouunciation for Japan ;
Whereas, American Phonetician Recommends “ Southern English.”

Professors Danle! Jones and €, M. Grandgent Differ as 1o n Standard

of ¥

Prof. Daniel Jones, head of the
Phonetics Department of University
College, London, in a recent letter
to the Pronunciation Ccmmittee of
the Commission on English Teach-
ing by Foreigners in Japan, suggests
that it might be found desirable to
adopt for teaching purposes in Japan
a pronunciation intermediate be-
tween the Public School Pronuncia
tion (PSP) of England, (sometimes
referred to as “ Southern English ™)
and American speech. At this point
Prof. Jones suggests that if this
committee thought such a course
desirable that the west of England
pronunciation be adopted especially
as it is* transcribed in Cassell’s
French and English Dictionary
(new edition ).

As an alternative he suggests the
adoption of American pronunciation
as shown in Krapp's book, ** The
Standard Pronunciation of English
in America”. The full text of
Prof. Jones's note on this subject
will be published in a subsequent
Bulletin,

In the same mail Prof. Charles H.

for

Grandgent of Harvard University'
Cambridge, Mass., one of America’s
foremost phoneticians advised this
same committee to adopt *“ Scuthern
English " as that type of pronuncia-
ticn is the only one that has been
scientifically recorded on a phonetic
basis.

Again, in the same way Miss
Anne M. Rae,'a teacher of phonetics
at the Girls High School, New York
City. in an article called ** Cultured
Speech ”, (to be reproduced subse-
quently) intimates that there is one
standard of cultured speech among
educated oples in the leadi:g
centres ofpc the English-speaking
world which may be studied in
Jones’s Pronouncing Dictionary.

The members of the Institute who
have scen these statements consider
them very significant as well as
interesting, and they have express-
ed a hope that here in Japan there
may be discovered #ie standard that
is neither too English to be un-
comprehensible to Americans, or
too American as to be displeasing
to the ears of English people.

A of
Institute Pablieations.

The Japanese Y. M. C. A, Press
(Kaitakusha) of 10 Omote Saruga-
ku-cho, Kanda, | okyo have been
appointed distributing agents and
business brokers of the Institute.
Mr. Kobayashi, the manager of
the Press, acts as a secretary of
the Institute and voluntarily tends
to all of the business of the In-

stitute. This relieves the other
secretaries for the technical work
of research which is so important
for: the Institute to concentrate its
efforts on.

Arrangeéments are also underway
with Mr. Palmer’s British publishers
to make Kaitakusha their stock
depository for Japan so that there
will always be an adequate suppty
of Mr, Palmer’s books in Japan.
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ENGLISH THROUGH ACTIONS
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BY
HAROLD E. PALMER
Linguistic Adviser to the Department of Education, Director of the Institute for Research in English Teaching
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DOROTHEE PALMER

Editorial Secretary of the Institute for Research in English Teaching.
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Some provisional conclusions

* History can form a useful basis in teacher
education, to deconstruct dominant myths /

foster teacher autonomy

* History reveals the importance of a ‘theory
from practice’ approach (vs applicationism)



* An applied linguistic approach — going back to 1880s
‘Reform movement’ — has an important contribution to
make in counteracting commercial methods. Cf.
(1950s) ‘methodics’ / Stern’s (1983) Foundations of
Language Teaching. The ‘post-method’ viewpoint is
not new.

* |deas surrounding focus on spoken language, on
proficiency, on use of target language arose in
progressive non-native speaker teacher Reform
Movement, not specifically in colonial education

 However, after World War Il, ‘linguistics applied’ (SLA
or ELF may appear as recent manifestations) and
inappropriate exports of methods arose.



* Critique of ‘linguistics applied’ (Widdowson)and
of ‘methods export’ needs to be continued — as
does valuing of a tradition of experience
theorized

 Towards an ‘alternative applied linguistics’” —
more bottom up, more governed by —and
feeding into -- ‘real world problems’, more
concerned with teachers’ contexts, experiences
and theories, less ‘applicationist’



Q&A



