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1)	
  CriBquing	
  myths	
  and	
  methods	
  
	
  



Myths	
  
Some	
  common	
  beliefs	
  about	
  language	
  teaching	
  
	
  
•  Children	
  learn	
  L2	
  beTer	
  than	
  adults	
  
•  We	
  learn	
  L2	
  best	
  in	
  the	
  way	
  we	
  learned	
  L1	
  
•  NaBve	
  speaker	
  teachers	
  are	
  beTer	
  
•  Coursebooks	
  and	
  tests	
  developed	
  in	
  Europe	
  are	
  superior	
  
•  Language	
  teaching	
  should	
  be	
  instrumental	
  
•  Language	
  teaching	
  should	
  focus	
  on	
  the	
  spoken	
  language	
  
•  You	
  should	
  not	
  use	
  students’	
  mother	
  tongue	
  in	
  the	
  classroom	
  
•  The	
  target	
  standard	
  should	
  be	
  that	
  of	
  a	
  naBve	
  speaker	
  
	
  
These	
  are	
  dominant	
  ‘myths’,	
  with	
  liTle	
  or	
  no	
  factual	
  basis,	
  or	
  simply	
  
maTers	
  of	
  taste,	
  opinion	
  or	
  ideology.	
  	
  



Methods	
  

Procession	
  myth	
  –	
  the	
  past	
  has	
  been	
  a	
  
progressive	
  procession	
  of	
  methods:	
  
GTM	
  -­‐>	
  [DM	
  -­‐>]	
  ALM	
  -­‐>	
  CLT	
  [-­‐>	
  TBLT]	
  
	
  
Origin	
  myths	
  –	
  	
  
Applied	
  linguisBcs	
  -­‐>	
  ELT	
  
Colonial	
  educaBon	
  -­‐>	
  ELT	
  
	
  



Procession	
  and	
  origin	
  myths	
  –	
  What	
  are	
  the	
  
limitaBons	
  of	
  these	
  ways	
  of	
  characterizing	
  
language	
  teaching?	
  
	
  
GTM	
  -­‐>	
  [DM	
  -­‐>]	
  ALM	
  -­‐>	
  CLT	
  [-­‐>	
  TBLT]	
  
	
  
Applied	
  linguisBcs	
  -­‐>	
  ELT	
  
Colonial	
  educaBon	
  -­‐>	
  ELT	
  
	
  



‘There	
  is	
  no	
  best	
  method	
  –	
  why?’	
  (Prabhu)	
  	
  One	
  
size	
  cannot	
  fit	
  all	
  –	
  and	
  teachers	
  have	
  always	
  
been	
  eclecBc	
  in	
  pracBce	
  
	
  
Methods	
  serve	
  the	
  interests	
  of	
  their	
  promoters,	
  
not	
  necessarily	
  of	
  teachers	
  or	
  learners	
  
(Pennycook)	
  
	
  
Methods	
  are	
  associated	
  with	
  UK	
  /	
  USA	
  export	
  
industry	
  (Phillipson)	
  /	
  ‘naBve	
  
speakerism’	
  (Holliday).	
  	
  
	
  
	
  



The	
  procession	
  portrays	
  a	
  US-­‐/UK-­‐centric	
  reality	
  
	
  
‘Tissue	
  rejecBon’	
  -­‐-­‐	
  we	
  need	
  ‘appropriate	
  
methodology	
  in	
  social	
  context’	
  (Holliday)	
  
	
  
We	
  live	
  in	
  a	
  post-­‐method	
  era	
  (Kumaravadivelu)	
  
–	
  but	
  we	
  don’t,	
  in	
  fact!	
  



We	
  are	
  supposed	
  to	
  live	
  in	
  a	
  ‘post-­‐method	
  era’,	
  but	
  …	
  
	
  
•  the	
  concept	
  of	
  ‘method’	
  sBll	
  predominates	
  as	
  a	
  way	
  for	
  
conceptualizing	
  teaching;	
  

•  ‘methods-­‐in-­‐materials’	
  are	
  dominant	
  in	
  pracBce;	
  
•  in-­‐service	
  teacher	
  training	
  and	
  teacher	
  associaBon	
  
events	
  are	
  oien	
  set	
  up	
  for	
  the	
  provision	
  of	
  ‘recipes’	
  /	
  
quick-­‐fix	
  ‘soluBons’	
  

•  externally	
  imposed	
  teaching	
  competency	
  frameworks	
  
are	
  increasingly	
  dominant	
  	
  



•  the	
  concept	
  of	
  ‘method’	
  is	
  sBll	
  dominant	
  as	
  a	
  way	
  
for	
  conceptualizing	
  teaching	
  (cf.	
  pre-­‐service	
  
training);	
  

Because	
  of	
  …	
  
	
  
the	
  academic	
  and	
  commercial	
  interests	
  ‘methods’	
  
serve	
  –	
  and	
  a	
  conBnuing	
  feBshism	
  of	
  /	
  lack	
  of	
  
understanding	
  of	
  the	
  limitaBons	
  of	
  ‘science’	
  and	
  of	
  
applying	
  science	
  in	
  our	
  field	
  



•  ‘methods-­‐in-­‐materials’	
  are	
  dominant	
  in	
  
pracBce;	
  

because	
  of	
  …	
  
	
  
hard-­‐selling	
  of	
  materials	
  and	
  associated	
  tesBng	
  
systems	
  –	
  and	
  the	
  deskilling	
  /	
  decline	
  of	
  teacher	
  
agency	
  they	
  entail;	
  
	
  



•  in-­‐service	
  teacher	
  training	
  and	
  teacher	
  
associaBon	
  acBviBes	
  are	
  oien	
  set	
  up	
  to	
  favour	
  
‘recipes’	
  /	
  quick-­‐fix	
  ‘soluBons’	
  and	
  (celebrity-­‐
centred)	
  entertainment;	
  

Because	
  …	
  
	
  
AdverBsing	
  is	
  a	
  powerful	
  force	
  -­‐-­‐	
  it	
  is	
  said	
  that	
  busy	
  
teachers	
  want	
  entertainment	
  and	
  recipes	
  –	
  not	
  
something	
  heavier.	
  But	
  it	
  creates	
  /	
  reinforces	
  
dependency	
  
	
  
	
  



•  externally	
  determined	
  teaching	
  competency	
  
frameworks	
  are	
  increasingly	
  dominant	
  	
  

	
  
Because	
  …	
  
	
  
We	
  do	
  not	
  define	
  teaching	
  competence	
  for	
  
ourselves	
  
	
  



So,	
  how	
  do	
  we	
  change	
  this	
  situaBon	
  (if	
  we	
  want	
  to!)?	
  	
  
	
  
1)	
  DeconstrucBon	
  –	
  
Deconstruct	
  allegiance	
  to	
  methods,	
  (misapplied)	
  science,	
  
commercial	
  interests,	
  published	
  materials	
  and	
  tesBng	
  
systems,	
  recipes	
  /	
  quick-­‐fix	
  ‘soluBons’,	
  celebrity-­‐centred	
  
entertainment,	
  externally	
  imposed	
  teaching	
  competency	
  
frameworks	
  
	
  
2)	
  ConstrucBon-­‐	
  
Aier	
  methods	
  –	
  what	
  then?	
  (tomorrow’s	
  lecture)	
  



Within	
  teacher	
  educaBon	
  /	
  development,	
  
a	
  key	
  concept	
  has	
  emerged	
  for	
  me:	
  	
  
	
  
‘Teacher-­‐learner	
  autonomy’	
  –	
  Teachers’	
  
ability	
  to	
  take	
  control	
  of	
  /	
  responsibility	
  
for	
  their	
  own	
  learning	
  (their	
  own	
  
professional	
  development)	
  



Learner autonomy is characterised by a 
readiness to take charge of one’s own 
learning in the service of one’s needs and 
purposes. This entails a capacity and 
willingness to act independently and in 
cooperation with others, as a socially 
responsible person.  

 
(‘Bergen definition’, in Trebbi 1990) 



Teacher-learner autonomy is characterised 
by a readiness to take charge of one’s 
own learning in the service of one’s needs 
and purposes. This entails a capacity and 
willingness to act independently and in 
cooperation with others, as a socially 
responsible person.  

 
(based on ‘Bergen definition’, in Trebbi 

1990) 



2)	
  DeconstrucBve	
  history:	
  insights	
  
from	
  historical	
  research	
  into	
  the	
  roots	
  
of	
  ‘ELT	
  



Why	
  research	
  ELT	
  history?	
  

•  	
  A	
  conBnuing	
  ‘paucity	
  of	
  studies’	
  (Stern	
  1983)	
  
•  Help	
  to	
  build	
  a	
  relaBvely	
  new	
  field	
  
•  Fill	
  the	
  many	
  gaps	
  (e.g.	
  geographical)	
  
•  Correct	
  wrong	
  or	
  over-­‐simplisBc	
  accounts	
  (e.g.	
  
Direct	
  method)	
  

•  Counter	
  dominant	
  myths	
  	
  (e.g.	
  AL	
  influence)	
  /	
  
develop	
  criBcal	
  accounts	
  

•  Develop	
  teacher	
  autonomy	
  
•  Affirm	
  and	
  celebrate!	
  (cf.	
  IATEFL	
  50th)	
  



How	
  research?	
  (Historiography)	
  	
  



Many	
  exisBng	
  overviews	
  are	
  not	
  
‘methodologically	
  informed’	
  .	
  Dangers	
  to	
  avoid:	
  	
  
•  over-­‐reliance	
  on	
  other	
  secondary	
  sources	
  
•  over-­‐literalness	
  (e.g.	
  ‘acBvity’)	
  
•  anachronism	
  (e.g.	
  ‘Reader’)	
  
•  being	
  over-­‐celebratory	
  or	
  excessively	
  parBsan	
  
in	
  other	
  ways	
  (e.g.	
  Berlitz	
  history)	
  



Some	
  basic	
  ‘rules’	
  

•  Use	
  but	
  be	
  criBcal	
  of	
  exisBng	
  secondary	
  
accounts	
  	
  

•  Refer	
  to	
  primary	
  sources	
  (do	
  ‘original’	
  
research)	
  	
  

•  ATempt	
  to	
  make	
  only	
  evidence-­‐based	
  
asserBons	
  	
  

•  Explicitly	
  state	
  sources	
  of	
  evidence	
  



Where	
  to	
  start?	
  
•  What	
  do	
  you	
  already	
  ‘know’?	
  
	
  -­‐	
  what	
  are	
  your	
  preconcepBons?	
  
	
  
•  What	
  secondary	
  accounts	
  are	
  there?	
  
-­‐  what	
  contradicBons	
  do	
  they	
  reveal?	
  
-­‐  what	
  are	
  their	
  sources?	
  
-­‐  what	
  quesBons	
  sBll	
  need	
  to	
  be	
  answered?	
  
-­‐  what	
  other	
  sources	
  can	
  we	
  imagine?	
  

•  Start	
  to	
  make	
  a	
  chronology,	
  	
  bibliography	
  and	
  primary	
  
source	
  list	
  



Consult	
  primary	
  sources	
  
‘Primary	
  sources’	
  =	
  	
  
	
  	
  
‘Documents	
  or	
  arBfacts	
  closest	
  to	
  the	
  topic	
  of	
  
invesBgaBon.	
  Oien	
  they	
  are	
  created	
  during	
  the	
  
Bme	
  period	
  which	
  is	
  being	
  studied	
  
(correspondence,	
  diaries,	
  newspapers,	
  
government	
  documents,	
  art)	
  but	
  they	
  can	
  also	
  
be	
  produced	
  later	
  by	
  eyewitnesses	
  or	
  
parBcipants	
  (memoirs,	
  oral	
  histories)’	
  	
  	
  Source:	
  hTp://
research.library.gsu.edu/primaryhistory	
  	
  

	
  



Scoping	
  and	
  ‘immersing	
  yourself’	
  in	
  
sources	
  

•  Scope	
  available	
  sources	
  /	
  seek	
  out	
  further	
  
relevant	
  sources	
  

•  Immerse	
  yourself	
  in	
  primary	
  sources,	
  and	
  
secondary	
  sources	
  beyond	
  AL	
  

•  Keep	
  asking	
  quesBons	
  –	
  what	
  sBll	
  needs	
  to	
  be	
  
answered?	
  What	
  further	
  sources	
  do	
  I	
  need?	
  
ProacBvely	
  seek	
  them	
  out,	
  but	
  …	
  

•  Know	
  when	
  to	
  stop!	
  



Being	
  criBcal	
  of	
  sources	
  

•  Triangulate	
  (compare	
  and	
  contrast)	
  different	
  
sources	
  (e.g.	
  IATEFL	
  birthdate)	
  

•  Become	
  aware	
  of	
  sources’	
  	
  biases	
  and	
  
limitaBons	
  (e.g.	
  Lee	
  re.	
  idea	
  for	
  IATEFL)	
  

•  Select	
  in	
  a	
  principled	
  way	
  from	
  available	
  
sources	
  (e.g.	
  for	
  textbook	
  analysis)	
  

But	
  …	
  



ImaginaBvely	
  reconstrucBng	
  the	
  past	
  

	
  
•  ‘[immersing]	
  myself	
  in	
  the	
  past	
  unBl	
  I	
  know	
  it	
  
well	
  enough	
  for	
  my	
  judgment	
  of	
  what	
  is	
  or	
  is	
  
not	
  representaBve	
  to	
  seem	
  acceptable	
  
without	
  undue	
  epistemological	
  
debate’	
  (Thomas	
  2010)	
  



IllustraBve	
  case:	
  A	
  brief	
  history	
  of	
  ‘ELT’	
  



The	
  Warwick	
  ELT	
  Archive:	
  
www.warwick.ac.uk/elt_archive	
  





	
  
ELT 	
  	
  	
  	
  	
  	
  	
  EFL	
   	
  	
  TEFL	
  	
  EIL	
  	
  	
  ELF	
  	
  	
  	
  	
   	
  	
  	
  
	
  
ESL 	
  	
  	
  	
  	
  	
  	
  ESP 	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
   	
  	
  
	
  
TESL	
  	
  	
  	
  	
  	
  	
  	
  	
   	
  	
  	
  	
  	
  	
  	
   	
  	
  	
  EOP	
  	
  	
  	
   	
  	
   	
  	
  
	
  
ESOL	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
   	
  	
  	
  	
  	
  	
  	
   	
  	
  	
  	
  	
  	
  	
   	
  	
  	
  	
  	
  	
  EAP	
  
	
  
EAL 	
  	
  	
  	
  	
   	
   	
   	
   	
   	
  TESOL	
  



What	
  do	
  I	
  mean	
  by	
  ‘ELT’?	
  
(defined	
  here	
  as)	
  ‘post-­‐World	
  War	
  II,	
  UK-­‐based	
  
enterprise	
  in	
  the	
  field	
  of	
  English	
  teaching	
  to	
  
speakers	
  of	
  other	
  languages’	
  

	
  
	
  
	
  
	
  



When	
  did	
  ELT	
  begin?	
  



1946	
  







1967	
  



1973+	
  





1971+	
  
Editor:	
  W.R.	
  Lee	
  



1967	
  



Editor	
  (1961-­‐80)	
  :	
  W.R.	
  Lee	
  
Also	
  founded	
  ATEFL	
  	
  1967+	
  (later,	
  IATEFL)	
  



Editors	
  (1950-­‐61):	
  
R.T.	
  Butlin	
  
I.E.	
  Iago	
  



1946	
  
Founder	
  and	
  editor	
  (1946-­‐1950):	
  A.S.	
  Hornby	
  



A.S.	
  Hornby	
  
(1898-­‐1978)	
  



BBC 

Institute of 
Education 
 London 

OUP,  
Longmans  

British Council 

English 
Language  
Teaching 





E.V.	
  Gatenby	
  







1954	
  



	
  	
  1959-­‐66	
  



1967	
  



Structural	
  
	
  
	
  
Oral	
  
	
  
	
  
Situational	
  

The	
  ‘situaMonal	
  approach’	
  /	
  	
  
(in	
  India)	
  the	
  ‘Independence	
  method’	
  



1977	
  







Where	
  did	
  ELT	
  ‘come	
  from’?	
  
	
  
	
  
	
  













	
  
	
  
Harold	
  E.	
  
Palmer	
  
(1877-­‐1949)	
  



1923-­‐36	
  
Founder	
  and	
  









1936-­‐41	
  
	
  

Editor:	
  A.S.	
  Hornby	
  
	
  





	
  
	
  
Harold	
  E.	
  
Palmer	
  
(1877-­‐1949)	
  











Some	
  provisional	
  conclusions	
  

•  History	
  can	
  form	
  a	
  useful	
  basis	
  in	
  teacher	
  
educaBon,	
  to	
  deconstruct	
  dominant	
  myths	
  /	
  
foster	
  teacher	
  autonomy	
  

	
  
•  History	
  reveals	
  the	
  	
  importance	
  of	
  a	
  ‘theory	
  
from	
  pracBce’	
  approach	
  (vs	
  applicaBonism)	
  



•  An	
  applied	
  linguisBc	
  approach	
  –	
  going	
  back	
  to	
  1880s	
  
‘Reform	
  movement’	
  –	
  has	
  an	
  important	
  contribuBon	
  to	
  
make	
  in	
  counteracBng	
  commercial	
  methods.	
  Cf.	
  
(1950s)	
  ‘methodics’	
  /	
  Stern’s	
  (1983)	
  Founda,ons	
  of	
  
Language	
  Teaching.	
  The	
  ‘post-­‐method’	
  viewpoint	
  is	
  
not	
  new.	
  

•  Ideas	
  surrounding	
  focus	
  on	
  spoken	
  language,	
  on	
  
proficiency,	
  on	
  use	
  of	
  target	
  language	
  arose	
  in	
  
progressive	
  non-­‐naBve	
  speaker	
  teacher	
  Reform	
  
Movement,	
  not	
  specifically	
  in	
  colonial	
  educaBon	
  

•  However,	
  aier	
  World	
  War	
  II,	
  	
  ‘linguisBcs	
  applied‘	
  (SLA	
  
or	
  ELF	
  may	
  appear	
  as	
  recent	
  manifestaBons)	
  and	
  
inappropriate	
  exports	
  of	
  methods	
  arose.	
  

	
  
	
  



•  CriBque	
  of	
  ‘linguisBcs	
  applied’	
  (Widdowson)and	
  
of	
  ‘methods	
  export’	
  	
  needs	
  to	
  be	
  conBnued	
  –	
  as	
  
does	
  valuing	
  of	
  a	
  tradiBon	
  of	
  experience	
  
theorized	
  

•  Towards	
  an	
  ‘alternaBve	
  applied	
  linguisBcs’	
  –	
  
more	
  boTom	
  up,	
  more	
  governed	
  by	
  –	
  and	
  
feeding	
  into	
  -­‐-­‐	
  ‘real	
  world	
  problems’,	
  more	
  
concerned	
  with	
  teachers’	
  contexts,	
  experiences	
  
and	
  theories,	
  less	
  ‘applicaBonist’	
  

	
  



Q	
  &	
  A	
  


