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The Opinions of Mrpuri Parents in Saltley, Birmngham About their Children's
School i ng

ABSTRACT

The issues affecting mnority children and the school have been nobstly discussed
at governnent |level. The voice of the ethnic communities thensel ves appears to
have been rarely sought or registered. Little systematic investigation has been
carried out to explore the expectations which ethnic mnority parents have of
their children's education

This study investigates the views of a well defined community: the Kashmri
conmunity settled in Saltley, the mgjority of whomcome fromthe Mrpur district
of Azad Kashmir.

The areas delineated for investigation can be grouped into four categories:

- the parents' views about the acadenic standard of the education provided and
the achi evenents of their children

- the cultural content of education which includes: nother tongue teaching,
religious instruction, a multi-cultural curriculumand other matters related to
culture and religion such as single-sex education, diet etc.

- contacts between the school and hone, the degree of comunication between the
school and the parents and the role played by the community itself.

- discrimnation at school

This research is based on in-depth interviews with 35 fanilies (a random sanpl e
fromthe 500 Kashnmiri famlies residing in Saltley).

The aspirations of parents for their children's schooling enphasise two main
aspects: a high standard of education and specific needs related to their own
culture and religion: these include the teaching of Islam (by a bona fide
Muslin) and of Urdu, at certificate |evel, single-sex education, and the

enpl oyment of Asian teachers.



Section A: | NTRODUCTI ON

I Ethnic mnority children and the schoo

The first neasures taken to cater for the educational needs of ethnic mnorities
were mainly concerned with the teaching of English to those children whose

not her tongue was not English. (The first governnent recommendation on this
matter was issued in 1963, English for Immgrants). The know edge of English,
which is the nediumof instruction in Britain, appeared as an evi dent necessity;
as Townsend and Brittan noted, nmultiracial schools saw it as "their mgjor

task". This need could be net by the educati on system w thout any great

organi sati onal or financial upheaval, through a variety of neans such as

wi t hdrawal cl asses, |anguage centres etc. It was then assuned that having

| earned sone English, the children would and could sail through their schooling
with no nore ado. Barry Troyna has quoted the Commonweal th | mm grants Advi sory
Council report of 1964 to illustrate the phil osophy which underpinned this
practice: the teaching of English was seen as a nmeans to assinilate children
partaki ng of other cultures to the "British" culture. According to Mullard, it
was ultinmately designed

to ensure the "stability of society".

Further practice and experience, followed by research on the achi evenents and
problems of ethnic minority children, revealed that the teaching of English,

al t hough essential, was grossly insufficient to satisfy their educational needs.
In terns of strict acadenic achievenments - as defined by the educational system
- it has been denonstrated that ignoring the cultural and linguistic character
of ethnic mnority children was detrinmental to their perfornmance. As Tel ford and
Sawr ey have put it:

"Such acts are viewed by the children as a rejection of thenselves, their
famlies and their way of life. Rejection has considerable negative inpact on
the child s nmotivation and attitudes. To learn well in school, children nust
feel genuinely respected and valued for what and who they, their famlies, their
| anguage and their culture are"

Sone teachers have becone aware of this reality and the teachers' uni ons have
published definite views on these matters. In Mther Tongue Teachi ng, the
Nati onal Uni on of Teachers (NUT) enphasised the inportance of teaching the
children's nmother tongue for a better educational devel opnment.

The NUT al so pointed out the role played by the open and subtle forns of
raci al i smwhich affected ethnic minority children's devel opment in the school
the | ow expectations of teachers must be singled out as a nmajor factor

i nfluencing their performance. The National Association of Teachers in Further
and Hi gher Education (NATFHE) saw in a multicultural curriculum"a chance for
enrichment"; it deplored the lack of ethnic mnority teachers and recommended a

better link between schools and ethnic mnority parents through making

i nformati on avail able in the appropriate | anguages, and by ensuring that schoo
prem ses are accessible for the use of the community. The race rel ations
bodi es have al so contributed their share of reconmendati ons and advice on the
education of ethnic mnority children, in order to enhance a multicultura
approach in school

However, as the notion of nulticultural education becane nore wi despread, the
danger of a "ghetto" education began to loom a multicultural curriculum being
di spensed only to ethnic minority children. A recent NATFHE conference on

mul ticul tural education quoted exanpl es of headteachers who did not see the
poi nt of incorporating a multicultural programmne into their curricul um because
in their schools "they did not have that probleni, i.e. ethnic mnority
children. This attitude, conbined with the |ow status of uncertified



mul ticultural parts of the curriculumawarded to mnority cultures, could soon
rel egate "bl ack"” studies or mnority | anguages to a renedial position. John Rex
proposes that multicultural studies be given a place at certified level in order
to avoid this devel oprent. NATFHE adds that a multicultural curricul um ought
to be administered in all the schools whatever children attend them The

i ncorporation of multicultural programres in examination syllabi could secure
for thema high status and a generalised application

Il Revi ew of previ ous word

The brief outline above shows that the issues affecting ethnic mnority children
have been di scussed to some extent at governnent |evel, sometines acted upon by
| ocal authorities or left to the initiative of individual teachers or

headt eachers. Community Rel ations Councils, the Commi ssion for Racial Equality
(CRE), nenbers of the teaching profession and researchers have expressed their
views on the question. The Departnent of Education and Science (DES) and the

organi sations it consulted surprisingly did not first nake any "endeavour ... to
di scover what non-English-speaking clients for their services wanted or thought
practicable". The voice of the ethnic comunities thensel ves appear to have

been only rarely sought and registered. The better organi sed section of ethnic
mnorities nmade their opinions known through political action for instance; or
the conmmuniti es made thensel ves heard through minority teachers or through CRCs
where they are represented. Nevertheless, little systematic investigation has
been carried out to explore the expectations which ethnic mnority parents have
of their children's education. This is the purpose of our project.

A first survey of the literature brought forward a few accounts of the ethnic
mnorities' views on their children's education.

1972 - Townsend and Brittan indirectly described the mnorities' attitude
of various aspects of schooling, but as seen through the eyes of the teaching
staff, under two headi ngs:

- sone problem areas
- home-school cooperation

1976 - Li onel Morrison presented a "study of three areas from a bl ack

vi ewpoi nt" (Huddersfield, Brent, Wandsworth) in a CRC publication. He dealt
with a wide range of issues concerning ethnic mnorities and devoted only a
short passage to educati on concentrating on achi evenents and opportunities.

1977 - In a CRC publication on the education of ethnic nmnorities the
parents' views were studied in their own right. A total of 700 parents were
interviewed for a conparison of parents of white, West Indian, |Indian and
Paki st ani origin. Topics such as religious instruction, school uniforns, nother
tongue teaching were studied, but the analysis of the results are altogether
contained within a chapter a few pages | ong.

1977-8 - N. S. Noor and S.S. Khal sa nade a survey of parents' views on their
children's education in Wl verhanpton. They addressed thenselves to the
guestion of performance and cultural identity in 100 questionnaires on genera
views and attitudes. The limted nunber of questions covering such a vast range
of issues did not allow for an in-depth study.

1981 - Jennifer WIding nade a survey of Asian parents in Leicester as
regards ethnic mnority | anguages in the school. A total of 312 Asian parents
from East Africa, India and Paki stan were interviewed, whose | anguage was nostly
Gujerati and Punjabi. Her conclusions drew attention to the strong all egi ance of



Asi an parents to their first |anguage and their desire to see it taught at
school .

In addition to these studies, a nunber of projects took place or are currently
going on particularly concerning the question of "nother tongue" teaching. These
i ncl ude:

(a) Proj ects comm ssioned by the DES

I nvestigation of the Language of Inner City Pupils
(Professor H Rosen, University of London Institute of Education, Cctober 1978 -
June 1981).

Mot her Tongue and English Teaching for Young Asian Children in Bradford. (Dr
O A Rees, University of Bradford and M Fitzpatrick, Bradford Coll ege, Cctober
1978 - June 1981).

The Linguistic Mnorities Project. (Dr V.Saifullah Khan, University of London
Institute of Education September 1979 - February 1983; with EEC sponsorship.)

(b) Proj ects sponsored by the European Conmunity
Bedf ord Mot her Tongue Pil ot Project (1976-1980)

School s Council Mother Tongue Project (April 1981 - April 1984).

[11 Desi gn of the project

The | ack of research on the educational aspirations of Pakistani parents nakes
our project all the nore relevant. This project is at the same tinme nore genera
and nore specific than any past research on this subject Mire general, because
it investigated the views of Pakistani parents on a variety of issues related to
their children's education. Mre specific because it concentrated on a
geographically and ethnically defined comunity: the Kashmri community in
Saltl ey, Birm ngham the najority of whomcome fromthe Mrpur District in Azad
Kashm r. Because of the specificity of the comunity contacted, we want to
guard agai nst maki ng undue generalisations concerning the Asian popul ati on or
even the Pakistani community in Britain without exercising the utnost care.
Mrpuris come froma relatively | ess devel oped area of Paki stan where there are
not so many towns, they are Sunni Mislim and speak a dial ect of Punj abi

Mrpuris are also likely to show a | esser allegiance to Pakistan and tend to
assert their particularismas Kashmiris; this is manifested by the exi stence of
separate Kashmiri parties anong the conmunity.

(a) Sel ection of sanple

We had no difficulty in locating and identifying the nmenbers of the comunity
under study thanks to the census carried out by Dr Ramaz Kliniashvilly on
Saltley. He drew up a list of 500 Kashmri/Mrpuri famlies living in Saltley.
This list is unclassified and addresses were nunbered in the order in which they
were returned when the census was being carried out. W decided on a 7% random
sanmpl e which woul d constitute the corpus of the study (that is, 35 fanilies).
Every twelfth address was retained in order to obtain 40 famlies, 5 of which
woul d be used for piloting purposes - every seventh address out of the 40 becane
sel ected for piloting. On nunmerous occasions, the address was not adequate: the
fam lies had nmoved out, generally on a tenporary basis, while their house was
being restored, as a result of the restoration programne which affects entire
streets in Saltley; but we were not in possession of their new address. There
was al so occasi ons when the famly contacted were found either not to have
children of school age or that their child had just started school. In the



|atter case, it was obviously difficult for the parents to forman opinion on
the issues. In both instances, therefore, we noved to the alternative address
(or addresses) selected fromthe initial list: first the nunber after the
address in question on the list, then the nunber before and so on.

(b) Met hodol ogy

The informati on was gat hered through in-depth interviews with each famly,
carried out with the assistance of an interpreter. The interpreter worked in a
conmunity centre in Saltley and therefore had nany contacts anong the |oca
Kashm ri community especially anbng the wonen.

Qur intention was to interview both parents together whenever possible. The
father is likely to have nore official contacts with the school, but the nother
woul d spend nore time with the children, especially if her husband is at work
for Iengthy hours, so that both of themare equally able to contribute to the
di scussion on the education of their children. However, it was sonetinmes very
"difficult for both parents to nmake thensel ves available for the interview W
i nterviewed 18 coupl es and otherw se contented ourselves with a single one of
the parents. Altogether we spoke to 23 nen and 30 wonen.

When we interviewed themtogether both parents generally agreed on the education
of their children. W believe that this does not inply a passive acqui escence on
the part of one of them in a few instances, we were fortuitously able to test
this assunption, when one of the parents arrived at the end of the interview and
we then started all over again with hinmfher. But we indicated it whenever any
di screpancy occurred. On several occasions at |east one of the parents could
conmuni cate in English so that the interpreter did not need to translate the
entire exchange. This proved very useful in evaluating |acunae resulting from

t he | anguage barrier. No fundanental difference was noticed in this respect.

The interviews were intregrally recorded; we had a |ist of check questions in
order to ensure that the nmain areas of investigation would be covered. The

i mportant issues could be grouped into four nmain categories:

(1) parents' view about the academ c standard of the education provi ded and
the achi evements of their children

(2) the cultural content of education which includes:

- "nother tongue" teaching

- religious instruction

- a multicultural curricul um

- other matters related to culture such as single-sex education, diet.

(3) contacts between the school and hone, the degree of conmunication between
the school and the parents and the role played by the conmunity itself.

(4) di scrimnation at school

This survey of attitudes was established agai nst a background of factua
information for each famly: denographic details, the educational |evel of the
parents, the occupation of the parents, their affiliation to political,
religious or community organi sations.

Section B: RESULTS OF THE SURVEY
I The Kashmiri community in Saltley

From our observation the Kashmri community in Saltley appears to be a wel
establ i shed and stable one. Generally, wi ves and children have joi ned
husbands/fathers; the ol der nenbers of the community already have daughters or
sons-in-law in Birmngham some of the younger ones brought their own parents
over, and they all live in famly units. 82%of the thirty five fathers have
lived in this country for over 20 years, sone of whomup to 27 years; only one



out of the 35 heads of fam lies has been here | ess than 15 years. Mthers cane
later but also arrived in Britain a good many years ago: 73.5% of them have
l[ived in Britain over 10 years, very few entered during the last 5 years. The
stability of the community is further strengthened by the fact that 71% of these
fam lies | eave stayed in Birm nghamduring nost of their time in the UK

Nearly all the famlies declared that they were well settled here: nobody stated
that they firmy intended to return to Pakistan. The nost affirmative statenent
was: "We will go sonme day". Some parents mentioned that they did not have the
econom ¢ neans to go back and others showed a good sense of humour on their own
"myth of return".

"Yes we are settled here. Always we think of going back, but we are
settl ed.

We are always thinking of going back; this is why we have a small house here, we
have a nice house back horme. | don't know what happened. Al of us we thought,
just a few months or a few years, that's all. W did go back of course, but then
we conme again..."

One must not draw the conclusion that those fanm lies have cut off links with the
honel and. They visit Pakistan for holidays occasionally, especially if their
parents still reside there and they retain numerous bonds with the community
back hone.

We found great uniformty both in their period of residence in the United

Ki ngdom and in their occupation. Apart fromtwo fathers who own a shop, all of
them are factory workers or unenpl oyed workers. The rate of unenploynent is
high: 27% (the rate of unenploynent in Birm nghamis 15.8% ). However, even the
ones who are in enploynent do not enjoy a good standard of living as is

i ndi cated by the great nunber of free school neals awarded to their children (18
famlies, that is over 50% of fam lies); housing conditions are characteristic
of those found in inner city zones, often danp and draughty. The restoration
programes | aunched by Birn ngham Corporation testifies to the poor living
conditions of the comunity and unfortunately grants for internal restoration
remain partial, so that occupants of the houses often cannot afford or raise the
extra «4000- 6000 they nust produce fromtheir own pocket.

A few of our interviewees have becone active in sone association; 8 fathers,
that is 23% of the sanple of fathers,' were involved in the nosque, a housing
conmttee, a funeral association, political groups, the British Mislins

Associ ation, Norton Hall Community Centre, the Naseby Club. A few nothers have
attended English classes or participate in Norton Hall Comrunity Centre.

Most of the men cane to this country very young; between 7 and 9 (20-25% of
them were town dwellers, and the others were villagers. A good proportion of
them although of Kashmiri/Mrpuri origin, did not travel to Britain directly
from Azad Kashmir, as they had migrated to nei ghbouring districts in Pakistan,
including Pindi and lellum On the whole, fathers were either children (or

adol escents) when they | eft Pakistan; nbst of chose who were enpl oyed worked as
farm |l abourers; only 22% of them had ot her kinds of jobs (3 in the arny, one in
the police, 2 'teachers, one shopkeeper and one peon).

Consi deri ng the nunmber of people coming fromvillages, the percentage of
literacy is relatively high; 19 (54% of the men interviewed could read and
wite Udu and they had attended school until the age of 14. Sone told us of the
ten mles or nmore they had to walk to the nearest school every day; two had FA
and one held a BA. The rate of literacy anong the wonen interviewed i s nuch
lower; 7 (2099 of themcould read and wite U du. The distance between their
hones and the school s nust have been an additional factor which precluded the
girls fromattending school. 23 (65% of the fathers interviewed coul d speak



English at varying degrees of fluency whilst the nore educated ones could read
and wite English (16, that is 45% of then). This discrepancy is accounted for
by the fact that some of themlearnt English at their workplace. The women coul d
not avail thenselves of the opportunity: only 7 (20% of them would speak
English, although nore had a smattering of English or could at |east understand
sone; 2 of themcould read and wite Engli sh.

Three of the parents interviewed attended school in Britain for two or three
years, and another one obtained 'O levels in Uganda.

These few details draw up a brief outline of the community under study, a fairly
honbgeneous and stable comunity, and this constitutes a general background for
the study of parental aspirations for the education of their children.

Il The standard of education in the UK

From our survey, it appears that the Kashmri comunity in Saltley presents a
unani nous concern for the education of its children. Al the parents interviewed
expressly stated their wish that their children should receive a 'good
education. Whatever the |level of education of the parents, whatever their
occupation, their gender or age, they all agree on the value and desirability of
education. There is no reason to doubt the sincerity of the parents who were

i ntervi ewed, many indices could confirmit. One widow, bringing up five sons,
said that she preferred to starve herself rather than interrupt her sons
education, the eldest of whomwas attendi ng coll ege; one father showed us the
encycl opedi a whi ch he bought for «115 to ensure that his children could inprove
their educational level. These are only two exanpl es anong numerous others of

hi ghly notivated parents who did not cease to stress the inmportance of their
children's education. Qher parents put forward the education of children as one
of the factors which committed themto renain in Britain. "It will spoil their
education if we go back" is how they put it.

Al the families wanted their sons to continue school after 16 if it were
possi bl e. Although the majority of those parents were not educated and coul d not
provi de any academ c hel p, they were prepared to give all their support and
encour agenent to the children; they would, for instance, ask the children if

t hey had done their honmework; one father who worked from2 p.m until 10 p.m
had the children's books left ready for himso that he could sign their
hormewor k.

Many parents were keen that the child should appear in exam nations (even if
they did not know which were the appropriate exam nations), as results in
exam nations were considered to be the sine qua non for further success.

The parents obviously brought with themthe psychol ogi cal make up of a society
where education is highly valued. In addition and nore inportantly, they

consi dered education as the nediumfor social nobility and sel f-inprovenent.
Sone parents who were asked what careers they would like their sons to enter
first stated their choice in contradiction to the father's job

"They shoul d get good education, so that they would get good jobs, teacher,
doctor, not factory worker.

A good job because their daddy is a | abourer, so we don't want the children to
be | abourers.

I know what is education: education is the main thing for the person. If you
have no education you can't be a better man in the world. | always advise ny
children that you must |earn something, you must not be like ne, a factory
wor ker . "



Ki twood and Borrill draw simlar conclusions fromthe aspirations of young Asian
boys noti cing t hat

"Fromtheir own point of view and that of their own community, however, they are
refusing to accept the inplicit nmessage that their natural destiny is that of an
apprentice or an unskilled | abourer™

This attitude nay have been brought over froma country where the correl ation
bet ween education and an i nprovenent in status appears to be nore definite. It
could al so be argued that the geographical and social nobility of parents - from
farmers to industrial workers - provides themw th an indication that another
nove coul d be realised.

This is conpounded by the excellent reputation enjoyed by British education in
Paki stan. Most of the parents interviewed. and particularly the nmen, had cone to
this country young and unmarried so that they did not give much thought to the
education of children; those who had considered this issue expected high
educational opportunity. According to John Rex, necessity is one of the factors
driving the Asian conmunity towards hi gher educational goals.

"The whites set their children up in jobs with people they know. The Asian has
to have a certificate".

Only two parents nentioned skilled craftsnen's jobs for their sons: electrician
and nechani c, which they considered as an i nprovenent of the famly status. One
father had sent his son to a special school for Muslim"priests", and hoped that
he woul d becone a "hafiz" which is very highly regarded anbng the Mislim

conmuni ty.

Twenty three parents (66% had "academ c" anbitions for their sons; they wanted
themto be highly educated and gain a "nice" job, a phrase often used to signify
a white collar position or a profession.

"I would like themto be highly educated and have a nice job.
For exanple, a doctor, or highly qualified".

Carol i ne Haydon in the Tines Educational Supplenment sees in the young Asians
tendency to opt for an academ c rather than vocational orientation "a reflection
of parental values", and this may well be the case even if the parents do not
explicitly state their choice. 8 (23% of our Kashmri parents in fact declared
that it was up to the children to decide their own future.

An inportant reservation nust be added to the above statenents: the parents’
educational anmbitions for their sons are generally not parallel to their
aspirations concerning the daughters of the family. 19 (54% of the parents did
not wi sh their daughter to continue school after 16 and only 5 out of 35 (14%
envi saged that she could train for a profession. |In both cases the ones who
woul d | et their daughter stay on at school a little longer or prepare for a job
frequently inposed a nunber of conditions.

On many occasions in a famly where, according to the parents, their daughter
but not their son obtained excellent reports, the son would be encouraged to
continue his education after 16, whilst an early narriage would be planned for
the girl.

One mmj or reason for this difference is the necessity to ensure the best future
for the son, who will become the breadw nner and will be expected to support his
famly, not only his own wife and children but also his parents. The traditiona
role of the woman is equally well-defined in the comunity that we are studying.



She is expected to be nmarried soon after 16, |look after a hone and bring up a
famly. In this context, further education is often regarded as a waste of tine
or even a hindrance. A nore detailed analysis of the cultural factors involved
will be presented in the next section. In contrast with the oft quoted
"unrealistic" educational aspirations of the Asian comunity our Kashniri
parents did not display an unmtigated certainty about their children's
educational success. Wilst stating their hope and eagerness that their children
shoul d be highly educated, nmany parents added that it depended on the child's
intelligence and industriousness: 12 parents (over 33% nmade a point of draw ng
our attention to this.

"I don't know, it is still along tine. It is good to think about the future,
but nobody knows what life says. It depends how clever the children are. | am
going on this way: the kid is 16, right, and he is not good enough in education
| amwasting ny time and wasting his tinme as well; if heis intelligent he

shoul d conti nue".

"Stay at school after 16 and go to college? Yes, | would Iike themto, but |
don't know if they will; it depends on the results and on the children as well,
what they are thinking."

"I'f they are hard working, intelligent and clever".

"Unrealistic" they are, insofar as they fail to realise the linitations of the
school s themsel ves; nost of themare not aware of the fact that the children's
chances of success depend first and forenpst on the standard of education

provi ded. The general respect paid by our Kashmiri parents to education is often
extended to the schools, and teachers, who are expected to know better (this

opi nion prevails nostly anong uneducated parents).

One not her, asked whether she thought that her daughter shoul d have had speci al
English tuition at the beginning of her schooling, answered that she did not
know.

"The teacher knows better what is best for the education of the children”.
One father el aborated on this point:

"W are Muslinms, our religion teaches us, you nust respect your teacher, because
teachers are like parents. W were in the dark till they taught us, they are our
spiritual parents".

Mor eover, conpared to Paki stani schools where one usually needs to pay fees,
schools in Britain initially strike Pakistani parents as having at |east one
maj or advantage: they are free and accessible to everybody.

"School s here are much different from Pakistani schools. [In Pakistan you
must pay and buy books, pencils, etc. Here schools are free, the standard is
good".

Consequently, they are not inclined to be critical of the education their
children receive. Over two thirds of the parents interviewed were satisfied with
the standard and quality of teaching. Nonetheless, 11 (31% of themcriticised
the standard of education. The group of parents are not necessarily the ones
whose children received bad reports fromthe schools; neither does their opinion
appear to be directly related to their length of stay in Britain, their age or
their gender. It is to be noticed that all the "critical" parents thensel ves had
a fair degree of education. They had all achieved at |east matriculation (8th
class in Pakistan), one had obtained 'O l|evels in Uganda, one held an FA, and
one a BA from Paki stan. One of the parents who was unhappy about the standard
of education, was, hinself, uneducated, but his brother used to be a teacher in



Paki st an. Coi ncidentally, we happened to interview the brother in question who
lived in one adjacent street and he proved to be highly critical of the schools
in this country; it is reasonable to assune that the two brothers had exchanged
opi nions on the question. Their own experience of education obviously enabled
those 13 parents (27% of them) to establish a conparison with British schools;
quite logically, there is no absolute judgenent on "standards of education”,

whi ch can only be assessed in relation to another reality: their own experience
and expectati ons.

"The standard is not good; nmy children go to school a long tinme ago but they
still have not learnt. They can read and wite but not rmuch; they can speak a
little bit of English".

"The standard of education is not too bad; they just go and play and come back
Not much | earning, he plays with toys."

"I amthinking in our country, it is better teaching; before, when | cane, there
was good teaching in here, only few years ago, but in these days, not much
good".

"I came to Britain at 14, | went to school two years here; at that tine a |ot of
difference. In 1965 in Munt Pleasant there was a ot of efforts in teachers to
teach the students. They were interested too much. Now teachers are not
interested very much in the children. At that time | did not know a single word.
The teacher spent a few minutes extra to teach nme English. At the nonent if they
were doing the sane as in 1966, the children would know nore. The standard has
gone down".

Furthernore, their first general inpression was sonetimes reinforced by other
experiences. One father of a crippled son who attended a special schoo
conmented on his nore serious |earning than the other children in conventiona
schools in Saltley.

"My twelve year old boy, who goes to a special school, has a good know edge of
everything. Wen a sixteen year old cones, he knows | ess. Therefore, it is a
direct result of the school".

Anot her father noted the better |evel of education that his nephews had enjoyed;
they had cone to Britain much earlier than his own famly and were adnitted to
Uni versity. Another spoke of his friend' s son, who learnt far nore in a Soli hul
school than his own in Saltley. One ex-teacher in Pakistan and one | ady teaching
a group of children Udu and Qur'an in this country were both di sappoi nted by
their children's school

Anot her family did not accept that its own son should stay in a remedial group
al ongside newly arrived Paki stani children

“I'n Arden school, my son is in the lowest class, and | don't like it
because he was born here and can speak English; newcomni ng boys go to these
classes. His future is gone nowif he is in the |lowest class. | did ask teacher
but the teacher said all classes are the sanme. Teacher just found excuses.
speak to the headnaster - he don't care"

"School s are not that good, they could be inproved; mpst of the time they think
that our children are backward in English and spend all the tinme on the

| anguage, whereas all the children don't need that; there are very few who need
to spend all this time on English. They are as good as the rest, quite a few of
them if they could be given nore encouragenent and hard work they coul d inprove
alot in every subject”.



One nust beware of drawi ng the hasty conclusion that the owner 22 fanmlies (63%
are entirely satisfied with their children's schools, and educationa

facilities; they sinply do not conceptualise their dissatisfaction and fornul ate
it in the same manner. Sone parents deplored the | ack of nurseries and how many
times they tried to register the children to no avail, (8 famlies, 23% only
obt ai ned places for their children). Wiereas 25 (71% of the parents intervi ewed
stated that their children spoke no English when they started school only one of
them bel i eved that they had received special English tuition, and half of them

t hought that the child should have benefited fromit. However, nobst of themfelt
confident that the child had caught up after a few years. According to 7
parents (20% their children's fluency in English could be inproved by the
presence of English children in the school

Few parents found their children's homework insufficient: only 5 fathers (14%
went to speak to the teachers in order to ask for extra honework. 12 parents
(33%9 were not inpressed by the discipline in the schoo

"They get honmework only if you ask".

"My husband tal ked to the teacher and said that she should give homework to the

children. She said, OK | will give sone tonorrow. For a few days she gave
homewor k, then she stopped. | amworried because he is ten now, when he is
el even, he will go to the high school and he won't be able to work".

"There is no discipline in class; they do whatever they want to do".

"Teachers don't hit children at all; they don't punish them |If they get
cheeky, they need it. But in schools here, teachers don't do it. Teachers are
not as strict as they should be with children".

These views can be directly related to the patterns of education in Pakistan and
the parents own experience and expectations.

Al those particular conplaints are voiced nmost frequently by parents who
criticised the standard of education in the schools, but also by sone of those
who were satisfied in general. The latter tended to individualise their
conplaints and would blanme the child hinself or herself for the fault, not the
school .

"My two boys went to school here; they were six and four when they cane. As they
grew ol der, they showed no interest in education; they |left school at sixteen

It is not the fault of the school, teachers or anything, but the children's
fault."

This attitude accounts for the parents' confidence that the children are not
barred access to professions because of their ethnic or social position, they
have not understood as yet the place which is assigned to themby the British
system of social relations and they were taken in by the tal k of equa
opportunities in education. A great many white British also refute the fact that
wor ki ng class or/and immigrant children fail to achieve University places as a
result of the discrimnation inherent in the systemin subtle and pervasive
fornms. The parents' confidence that the children's chances of success are held
in their own hands may in turn psychol ogically armthe child hinmself towards
hard work. It has been argued that teachers' expectations were shaped
accordingly and reacted favourably to the child' s perfornmance. On the other
hand, their little know edge of the system prevents Kashmri parents from giving
the appropriate advice to the children

11 Speci fic needs of the Kashmiri conmunity



Paki st ani parents in Birm ngham have not organi sed anythi ng approachi ng the

| arge-scal e protest staged by Mislim parents in Bradford. However, this should
not be interpreted as a proof that Kashnmiri parents in Saltley are indifferent
to the neglect of their specific religious and ethnic needs by the schools. This
survey testifies to the contrary.

M nor adjustnments have been nade by the Saltley schools to conply with the
conmunity's demands. Kashmiri girls are allowed to wear shal war, kaneez or
trousers and tunics instead of skirts, provided that they keep to the schoo

uni form col our. One headteacher we interviewed nentioned that opting out of

physi cal education and sw nming was possible in her school. In sone schools, the
religious education syllabus now i ncorporates el enents of religions other than
Christianity. One menber of the East Birm ngham Parents Associ ati on had been

all owed by a | ocal headteacher to take the norning assenbly once a week and
conduct it in the Muslimfaith; but this was discontinued when he was no | onger
avail abl e.

Despite these few attenpts none of the nmajor demands of the community have been
sati sfied or considered seriously.

The "nother tongue" issue is the nost burning one. |In the case of our
conmunity, "Mther tongue" is a msnoner; none of the parents we intervi ewed
expressed the wish that their nother tongue (a dialect of Punjabi) be taught in
the schools. Yet, they were generally in favour of having U du taught in the
schools. Udu is the official |anguage of Pakistan, but is also the witten and
literacy |anguage (the | anguage spoken by the people from Mrpur is not
generally witten). Wien we put the question to them their faces lit up at the
i dea that such an event could be possible. Jennifer WIlding, in her survey of
Leicester's Asian communities, produces simlar results to ours: 90% of her
sanpl e of 312 parents were interested in their children | earning an Asian

| anguage. W find it difficult to accept the percentage of 27% (out of 48
parents intervi ened) advanced in a CRC survey but their sanpling and

met hodol ogy are not explicit enough to allow for a sound criticism Only two
fathers (6% did not consider the teaching of Udu in the school as a priority,
but rather envisaged it as taught al ongsi de other |anguages. For themthe
teaching of Urdu was seen through the prism of acadeni c and educationa
attainment (interestingly enough, one had hinself attended school in Geat
Britain fromthe age of 13 until 16).

"I'f the children learn any |anguage, it is good; not only Urdu, this is nothing.
I want themto |learn several |anguages".

Al the other parents insisted on the necessity of including Udu in the
curriculum as a proper subject leading to the rel evant exam nati ons.

"That will be the best day when they start Urdu in the school".
"W woul d be very happy if there are Urdu cl asses".

"I'f French and German are necessary, Urdu nust be inportant for our people
because it is our own | anguage".

The overwhelming majority of famlies had arranged for their children to study
Urdu either in the nosque, or in a house taught by a relative or friend who took
smal | groups of children for a fee. One nother who had lived in Britain fromthe
age of 11 and gone to school here did not do so; but she wanted her children to
study Urdu at school. The parent's did not disguise their astoni shnent at being
asked why learning Udu was inmportant. Most of the time the parents gave the
same doubl e answer, of a cultural and a nature.



"Because it is our own | anguage, our country's |anguage. And all the letters
conm ng and going and we can't know what they have witten in the letter, so the
children can read they can know what is going on".

"It is our country's |anguage, everybody knows Urdu there. |If she will send
Letters in English, nobody will understand, specially father and nother; and as
she lives in our community she will be happier if she can help others and help
hersel f".

Al t hough the parents have alternative neans of teaching Udu to their children,
they evidently prefer to hand this responsibility over to the schools for
material as well as academc reasons: the majority of those parents are either
unenpl oyed or poorly paid (as was noted above, 18 of them that is over 50% are
entitled to free neals for their children), as a consequence the fee to be paid
wei ghs heavily on their budget - they trust the schools to provide a good
standard of Urdu teaching, dispensed by a trained teacher 'n a regul ar basis;
they expect the children to study it for several periods a week in a serious
manner and prepare for exam nations.

"If there are classes, there should be a full course with exam nations".

"It would be a lot better if he studies Udu at school. There woul d be trained
teachers there and he would | earn properly".

The parents indicated that the nbosque or the house provisions were i nadequate
and insufficient. Some of them added that the children were overburdened with
work as a result of the supplenmentary evening and week-end studyi ng.

Simlar responses to the issue of teaching Udu in schools were expressed about
t he teachi ng of Pakistani history, geography and other aspects of Pakistan
culture. In the eyes of Kashmiri parents, these subjects undoubtedly deserved to
be studied in the schools. Sonme parents identified themas essential conponents
of the children's identity which they needed to conprehend fully.

"Most children are |lost here; they don't know nmuch about their own country".

"I't will be a very good idea because they could learn our culture. For that we
have to send themto aunties, to nosques, etc. It would be very nice if taught
in school".

Two of the parents (6% replied that they did not mnd whether Pakistani culture
was to be taught in the schools or not, one of those parents is the sanme who did
not consider the teaching of Udu as a pressing necessity, and the other one
believed that the children were learning it at the same time as Urdu anyway. An
East African father whilst welcom ng the teaching of subjects nmentioned above,
war ned agai nst possible distortions; according to him if the "truth' was to be
taught, it would then help to dispel nyths and prejudices.

"They believe that there are only jungles there; in India and Pakistan there are
as beautiful cities as here, the inpression they give: there are snakes outsi de,
el ephants running wild. The rest of children, so innocent, say, "you cone from
the jungle". | want themto start fromthe village and go up to cities. | want
themto teach the real thing".

The question of reading Qur'an at school is not as straightforward. According
to the parents interviewed, all the children without fail, have read or are
reading Qur'an. They attend the npbsque for two hours every evening or go to a
friend' s house or a relative. And yet the parents were not whol eheartedly in
favour of their children reading Qur'an at school. 23 (66% of themare in
favour of it, as against 97% (all except one) for the teaching of Urdu. It is
possible to attenpt an explanation for such di screpancy. Qur Kashniri parents



obvi ously do not perceive English schools as the religious institutions which
they in one sense are (Religious Education is the only conpul sory subject in
school according to English law). It is the prerogative and responsibility of
the school to teach academi c subjects as Urdu or Pakistani history but Qur'an is
a slightly different matter. As one nother put it:

"Rel i gi ous things depend on oneself and God, but |anguage is for a purpose:
comuni cations".

But there are other reasons for this partial support fromthe parents. Although
the disruption resulting from "suppl enmentary” neans of teaching Qur'an and Urdu
are conparabl e (acconpanying children after school hours, overwork), nost
parents are far from convinced that the school would offer a better service than
the nobsque in the teaching of Qur'an

"There are several nosques around here, so that there is | ess need, but it is
specially inportant for Urdu".

O they think that the children can read it at hone.
"Yes, there should be, but if there are not any, they can study Qur'an at hone".

5 parents (149% pronounced thensel ves openly agai nst the teaching of Qur'an at
school for fear that the whole ritual night not be respected; or agreed to it
but under the condition that it be observed properly.

"I prefer that they go to the nosque because the teacher is nore qualified, he
knows about the religion".

"There could be, but then, only if they respect all the ways; we have to wash
our face and hands and everyt hing".

Despite (or perhaps because of) their children's regular attendance of Qur'anic
cl asses, the Kashmri parents did not show a wi despread hostility to religious
education or assenblies inposed on their children at school, as they appeared to
feel secure in their own faith. In the first place, a |large proportion of
parents (14, that is 40% were not aware that religious education fornms part of
the curriculum Another, 14 clained that they did not mnd that their children
studied other religions than their own; a few parents added that it did not
matter as long as they knew Islamwell enough. A few others thought that it was
useful to conpare different religions:

"In RE they learn about different religions, it is good, very good".

"I know that they are taught Christianity and different religions and | don't
mnd that. It is better that they know of other religions so that they can
conpare themw th their own religion and they will love it nore".

7 parents (209% were opposed to the ideas of teaching RE in schools since they
were Muslins:

"I't is not good for Muslimchildren because they have a different religion and
get m xed up like".

But nobody actually appeared to be consci ous of his/her right to withdraw the
child fromRE | essons or assenblies.

There was no apparent consistency anong the parents who opposed the teaching of
RE; two of them (6% were well educated, speak and write English and, in
appearance at least, seemfairly well integrated into British society; tw are
recently arrived (in the last 6 years) and nore insistent on the overal



i nportance of Islam the last one, a widow had lived in Britain for twelve years
and was nuch | ess strict than the normin her aspirations for her daughter

The parents' confidence in the stability of their religion is matched by their
apparent trust in the soundness and continuity of their culture. 24 (70% of the
parents clainmed that they were "not worried that their children m ght becone
like English children". 17 (49% believed that the child' s culture is wel
establ i shed as he/she learns it from his home.

"I don't worry because it depends on parents as well, how they treat their
children. | know ny children".

8 parents (23% actually state that it does not disturb themif their child
| earns fromboth cultures.

"I amnot very nuch worried about it that they will be Iike English but then it
is obvious that as they watch television all the tinme, and in school wth other
children they will be half English, but not totally: then | amnot very nuch
worried".

"As we live here so they should | earn some manners from Engli sh people. There
are good points and bad points in every culture"

8 parents (23% were worried as they feared that tel evision and school were a
power ful influence on the children's devel opnent; or they wanted to ensure that
children are anchored in their own religion and culture and know it well.

"This is a major problem that they might becone |ike English children. Qur
religion, our culture, our ways are different. W expect that when we grow ol d,

children are young and will | ook after their parents; but here they are not
expecting anything fromchildren in this respect. As children spend nore tine in
school, they will learn nore of their ways than ours and it is really a problem

for us; we worry about it".

Nonet hel ess, it is only a small percentage of parents who feel concerned with
the future cultural allegiance of their children. Presunably, the vast

majority, having lived in Britain for a long tine wthout w tnessing nmajor or
nunerous catastrophic ruptures between children and parents, have becone
reassured; a few of them seemto have already come to terns with the fact that
children will learn fromboth, cultures; they acknow edge that the children need
to be well equipped and sufficiently adaptable to operate in this society.

Al ternatively, the case nay be that parents did not wish to acknow edge their
Wworries.

Anot her neasure of change in the parents' attitude is their opinion on their
daughters' education. A relatively high percentage of parents, 16 of them (46%
declared that they were willing to let their daughters carry on at school after
16. John Rex found that 63% of the Asian parents in his Handsworth sanpl e wanted
their daughters to stay on at school after 16 (33%; it is relevant to nmention
that the Asian population in Handsworth is nostly Indian, which may partly
account for the difference in attitudes. W should need other additional details
on the conposition of the Handsworth community to el aborate on the question

Hal f of the Kashmiri parents in Saltley who answered positively, set conditions
as addenda to their statenent; if the daughter was really clever, if she did not
m sbehave or if she attended a single sex school, she would be allowed to
continue. Two (6% fathers wanted their daughters to stay on whereas their wves
opposed It. These answers have to be pondered over carefully. Considering the
assuned destiny of the girls in the Kashmiri famly and the experience of the
Kashm ri parents' generation, their readiness to send their daughters to schoo
after 16 denotes a considerable evolution in their node of thinking. The
qguestion of the education of the girls calls into play a conplex set of val ues



and cultural elenents. The daughter who, according to tradition, should marry as
soon as possible after |eaving school (16), nust learn the different aspects of
her career as a housewi fe and nother, she therefore ought to stay at hone and
hel p her own nother in these tasks. Her priority remains nmarriage and if her
schooling interferes in any way, it nust be foresaken. For instance, attendance
at a co-educational school will expose the girls to the conpany of boys and
"spoil" their reputation

Agi tation has shaken the Kashmiri comunity in Saltley when it was announced
that one of the few single sex schools (there are three of then) was due to
nerge with a boys school: this created a considerabl e anount of aggravation,
parents signed petitions and attended protest neetings. Eventually, the closure
of the school was postponed by a few years, but from1984, it will stop
admtting new pupils. This event is a good indication of the strength of feeling
on this issue. 29 (82% parents interviewed wanted single sex education for

t heir daughters. The 6 (18% who clainmed that they did not mind are a pointer to
slowl y changing attitudes.

Swi mm ng and physical education for girls are related problems, the parents we
saw voiced little dissatisfaction on this issue, for the sinple reason that nost
of time this did not take place on a m xed basis and, of course, one nust
renmenber that parents would have no objection in prinmary schools. However, we

[ earnt fromour discussion with a few daughters that sone cl asses of boys and
girls went to the swi mm ng pool together, but father did not realise it. In
secondary school very few parents had witten letters requesting that their
daughters be exenpted from swi nm ng. For physical education, many headteachers
allowed the girls to wear tracksuits (so that they would not need to uncover
their |egs).

Fewer parents w sh that their daughters prepare for a career. The choice of
jobs acceptable for girls is nore limted. Even a nother who vehenently asserted
t hat she woul d encourage her daughter to study as |long as she w shed to, did not
like her to train secretarial post, as she would thereby be constantly in the
presence of and at the orders of men. A father was arguing that his daughter
could become a doctor but not a nurse on account of her future husband's say in
the matter.

“If the girl is clever, she can be a doctor or a teacher, not a nurse, it's a
waste of tinme, because when she marries her husband woul d not | et her continue"

Food presents a nunber of difficulties for Miuslimchildren taking schoo

di nners: every one of the parents we interviewed instructed their children not
to touch any meat served at school because they know that the aninmal has not
been slain in accordance with the Muslimritual (the nmeat is not halal). They
conpleted fornms fromthe school to |l et teachers know about it. This total

unani mty anong our Kashmiri parents cast strong doubts on the results published
by a CRC survey, clainng that only 13% of Paki stani parents had religious

obj ections to school dinners and that 56% of them had no query at all on the
guestion of the food. We can only conceive such an answer if it neant that,
after the meat was struck off their children's nmenu, the parents on the whol e
found little objection about the food.

In addition to this major religious objection, 23 (65% of Kashmiri parents in
Saltl ey conpl ai ned about the quality or the cost of the school neals.

"It is very insufficient. Many tines children tell ne that, if it is the second
service, the children don't have enough".

"The food is horrible, children are always hungry when they cone back from
school ; they eat |ike anything when they cone hone. They say that food is
rubbi sh at school, they can't eat it, it smells bad; they get boiled potatoes or



tin tomatoes. Qur children can't eat that, we usually put it in our curry, they
don't even get enough in quantity".

One father proposed that a Muslimbe hired by the school contractors to slay the
animals. As a lot of the Saltley schools conprise 50% and above, (up to 85%
Muslim children, this measure sounds quite reasonable. Al the nore as the non-
Muslimchildren could eat that neat all the sane.

Most of the inmedi ate specific needs of the Kashmiri conmunity have now been
broached. Last but not | east we asked our sanple of parents if they would |ike
their children's schools to enploy an Asian teacher. Sone parents remarked that
a few schools already did so and that they are very useful. Al the parents but
one wel coned this idea. The once exception explained that he had no difficulty
in conmunicating with the school. The others found it advantageous for children
and parents alike, especially nothers.

"Asi an teachers know nore of our culture and could tell our daughters what to do
and not to".

"Whatever | can explain to an Asian teacher, | could not explain to an English
t eacher".

"The Asian teacher would understand the children's culture and | earn them
better; he understands the minds of our children very quickly".

"An Asi an teacher could explain to children as well as parents".

The Kashmiri parents whom we interviewed are undoubtedly intent on preserving
their own culture and religion; neverthel ess, they are not inmpervious to the
surroundi ng culture. Recognising that their children m xed with English
children and would do so increasingly in |ater days, they found it inportant to
create a better understandi ng between English and Paki stani popul ati ons.
Confident in the value of their own culture, they did not viewthis
under st andi ng as a one-way exchange, but al so wished to see English children
study Paki stani culture.

"This is general know edge, if any child studies it, it is better for him Also
it is better because we live here and if they understand our culture, it is
better".

IV The rel ati onshi p between the hone and the schoo

Li nki ng hone and school has often been regarded as a means of providing an

i mproved notivation to children of a working class background. To what extent
is this valid for our Kashnmiri children? The main problem facing the schools of
the children is not a lack interest on the part of Kashmiri parents, but the
lack of facilities to pronmpte contacts between hone and school. Although they
cannot be said to participate heavily in social functions organised by the
school, they seemto attend parents' evenings regularly. Al the parents
interviewed clainmed that one menber of the famly would respond to invitations
to parents' evenings fromthe school; this was confirned by one of the

headt eachers in Saltley who noted:

"On the whole, parents cone to parents' evenings, make contacts with the schoo
and respond to letters nore than English parents, as long as it concerns the
children's progress"”.

As a rule, the fathers take responsibility for the visit to the school; the
not her someti mes acconpani es her husband or replaces himif he cannot attend. 6
nothers (17% said that they visited the schools). Four fathers (11% were



unable to do so on account of their shift work. Only in two instances were we
told that nobody went to the children's school

In addition, three parents stated that the school had never invited them Al
three referred to the same school, and one of them added that he visited his
other children's school regularly for parents' evening.

However, we are |less than certain that parents draw the best possible benefit
fromthis visit. Kashnmiri parents are hampered by a | anguage handi cap since 12
(3399 of themhave to rely on an interpreter or on the child himherself to
conmuni cate with the teacher. Even if the others can speak sone English they

m ght not feel at ease in a | anguage which they have not nastered conpletely;
they are further disadvantaged by their |ack of know edge or understandi ng of

t he educational system Many parents did not receive any education and even the
educated ones are not nuch better informed, since they are likely to be famliar
with the Pakistani systemwhich is quite different. Mst of the parents
interviewed, if aware that their children were preparing for exam nations, did
not know whet her they would take CSEs or 'O levels. Mreover, they are likely
to be overawed by the teachers who to themrepresent a higher social class and
they rely on his/her expertise for the education of the children. Only two
parents (6% felt unhappy about the attitude of teachers towards them The
others found that teachers were respectful and friendly. Seven parents (20% had
visited the school outside parents' evening for a specific problemor in order
to ask for some homework. The limted involvenment of parents cannot be
attributed to a lack of interest. It is nore dependent on a culture or |anguage
gap between the home and the school; this explanation is borne out by the
parents' appreciation of a special arrangenent nade by one of the schools

wher eby an Asi an teaching assistant visits the children's hone to discuss their
situation and progress. This gap is further testified by the parents' wish to
see an Asian teacher enployed in the schools, who could help children and
parents and explain what is going on, especially to the nothers. To the

sati sfaction of the parents, a few schools in the area had also tried to
facilitate comuni cations through sending reports in Udu and English or letters
in Udu whenever the situation was serious: when the child had been hurt or when
the school was due to close down. One is tenpted to ask whether the schools
considered all the other letters to be uninportant, including the children's
reports (in all the schools except one), since they contented thenselves with
witing in English.

Parents on the whol e wel cone eveni ngs or week-end activities organi sed by the
school; this constitutes nore than a void claim as John New ng, from Naseby
Centre confirmed. Qur results dispute the assertion by M Feeley that "Asian
parents di scouraged after-school activities for the boys". 9 (23% of our
Kashm ri parents disapproved of evening activities for boys and girls on the
grounds that it is too dark in winter and that the children had to spend their
eveni ng studyi ng Qur'an

"l have a lot to do at hone. | won't have tinme to take and fetch the children in
the evening; plus it is dark".

"Children do not have any tine because they have to go to the nbsque in the
eveni ng".

A few of the younger parents appreciate activities organised for parents

t hensel ves; one father participated in sports activities in the Naseby Centre;
sone nothers took part in |anguage or craft |lessons in the school bus or in
Norton Hal |

In conclusion, one nust stress the potential and roomfor inprovement in
rel ati onshi ps between school and hone. The Kashniri parents appear to be far



nore willing than is generally assuned, but the ball rests in the schools'
court.



V Raci al discrimnation at schoo

Raci al tension in the school does not at first sight loomas a mgjor problemin
the eyes of the parents interviewed. 8 famlies (22% referred to an incident of
a racial nature in which their own children or friends' children were involved
(being bullied or called nanes by white children).

"Sometines other parents tell ne about such troubles and they went to see the
teacher".

"I't happens; it is only kids' stuff, no probleni.

"Children tal k about other children; their hair is pulled, their shalwar nmade
fun of ".

In circunstances such as these, a lot of parents tend to lay the blame at the
feet of the Asian child, who is supposed to be of the troublesone kind if he/she
is inmplicated in a fight.

"It doesn't happen to our own children because they are sensible".

"Qur own children have not reported anything, but we heard about other children
who were thensel ves very naughty and picked up fights".

The rest of the sanple 27 parents (78% claimthat they have no know edge of
such incidents. Two parents were astonished by our inplication that there would
be racial conflict anong the children at school. "My children's friends are
English" replied a young nmother, who herself had conme to Britain at 11 years old
and attended school in this country for three years.

This percentage is conparable to the proportion of Pakistani parents in a CRC
survey where 18% of parents reported that their children had experienced racia
problens in the school. However, it stands in opposition to the apparently
regular racial strife cited by Kitwood and Borill.

"Right fromthe start of schooling an Asian child in the North of England has to

face being called such names as "Paki", "Wg", "Curry" or "Chapatti" face, or
bei ng subjected to a string of insults borrowed straight fromadult usage.
Inter-racial conflict is a recurrent feature of school life".

We have good reasons to assume that these incidents happen nore often than
parents realise. The children sinply keep it to thensel ves and do not care to
make a fuss of it at hone. On two occasions, whilst their parents had just
answered to our question on racial abuse by the negative, the children who were
present disclosed that they had been bullied or called nanes by white children.

"We did not tell our parents about it. We never tell, nother does not know about
it. We can deal with it ourselves".

On the other hand, whereas the parents like to believe that schools were
exenpted fromracialism they shared with us their worries on the aggravation of
racial tension in society at large. 11 parents (31% nmde a specific reference
to this question.

"Yes it happens all the time and everywhere. In schools, factories, in the
street. It did not used to be so bad, it has gone worse

A few adopted a resigned attitude or declared that they ignored it.

"When | go on the road many people call me "Paki", | say "alright", | can't do
anyt hi ng about it".

"We can't do anything, it is not our country".



One parent attributed the deterioration of racial relations to the governnent.

"I amthinking about this government, it is not good for foreigners, Asian
peopl e, there are nmany Asi an people here (in schools), so the governnent not
t aki ng much notice".

The majority of parents inplied that it was partly due to ignorance and
prejudice stating that a multicultural programre teaching white British children
about Pakistani culture would lead to a better understandi ng between the groups.
Their agreenent on the desirability of such neasures and its beneficial effect
reveals that the Kashmri parents are concerned and eager to work for nare

har moni ous racial relationships. Qite a nunber of them were not over
optimstic, including the proviso that the "educati on people" would inpl enent
such a programne only if they wanted to.

"They shoul d be taught (Pakistani culture), so there would be a better
understanding, if they know our culture and our ways, there wouldn't be as nuch
hatred as there is now'

"They shoul d be taught our culture also; then there would be better
understandi ng and there would be a bit of love in their heart for us and they
woul d think that we are good human beings and we are com ng froma good
country".

The schools or the teachers are rarely criticised in this respect. Two parents
(6% accused sone teachers of being unfair or discrimnatory towards Asian
children. Three nore (~% hinted at sone form of discrimination, noting that a
hi gher proportion of white children in the schools would | ead teachers or "the
education people" to pay nore attention to the standard of educati on.

Al toget her the teachers present a good record on this issue in the opinion of
parents. Some parents remarked that the teachers did their best to forbid racia
abuse on the part of white children. Whilst it is probably true that there is a
genuine effort nmade in that direction it is just as probable that parents won't
be fully aware of the state of things in the schools. In tw famlies, a child
clainmed that teachers were sonetines unfair but they do not appear to have
conpl ai ned about it at hone.

"Most teachers are fair; but some don't |ike Pakistani children. They say to
English children "you can do this" (a job or a picture) and Paki stani kids
can't. | have not conplained about it and | haven't told ny parents".

Qur attention was drawn to two significant incidents. The first one concerned a
young Kashmiri boy who had been "attacked" by a gang of six white kids on the
school staircase; the teacher took i medi ate neasures to deal with it.

"It happened to nmy son and his friend. They first called him"Paki" etc. and he
answered them "whitey", so they pushed himon the stairs and he bunped his head
and he stayed off from school for a few weeks. Papers were sent to the (white)
children's parents; they nmay be suspended and sent to other school s".

The ot her case involved a 14 year old Kashmiri girl, whose hair was pulled by
one teacher. The incident is worth relating in full because of its inplications.

"One teacher pulled ny hair for no reason. | told nmy father and ny uncle cane
with nme to see the headmaster. The head nade excuses for the teacher, when we
said call him he refused to call him he said that he was not in school, and he
was in the staff roomall the tine. W went about three times, every time we
could not see him the head said that he was teaching PE and couldn't |eave the
children. My uncle became very angry but we couldn't do anything. Al the



children nostly know that sone teachers are in the National Front. Sone children
pick on Asian girls, they haven't got a nother or a father, they only have one
parent. And they know that nobody calls at school if anything happens. If mny
uncle didn't cone with ne, they'd probably do it again because they woul d know

t hat nobody woul d come and conplain. | took my uncle up for that reason. | don't
like speaking to this teacher; | only have himfor one | esson (basic studies);
he does it to boys quite a lot. He had no right to do it, the headmaster only
has a right".

We do not know at this stage whether there is any truth in these runours about
the teachers' nenbership of the National Front. W are tenpted to follow the
adage that there is no snoke without fire. It certainly deserves further

i nvestigation, all the nore so as this particular school was pointed out as
as good as the others" by a few nore parents.

not

Al toget her, our Kashmiri parents prefer to play down racial quarrels anong
children at school. They repeatedly recomend to their children that they nust
not answer back and that they should ignore it.

"W ourselves tell themnever to get into trouble. |If sonebody nakes trouble,
don't fight with them If sonebody kicks you or pushes you, don't push back".

It does not appear that the children prove to be so subm ssive; this may be why
they refrain fromreporting racial incidents to their parents, as they would
rather trust their own nethod of handling the problem The parents will only be
brought in on the scene if the question is serious and has to involve the
teacher, either as arbiter (who feels obliged to notify the parents), or as the

guilty party.
Concl usi on

Mul ticultural education inplementations have taken place often in the absence of
consul tation and negotiation with ethnic mnority parents. It might be usefu
for multicultural education specialists to consider the views expressed through
this survey.

The Kashmiri parents interviewed were unani nous in wanting a good standard of
education for their children, leading to obtaining relevant certificates. The
majority of themare satisfied with the quality of education, despite a strong
mnority who do not nurse any illusions. However, the parents are still largely
i gnorant of the British school system Disappointnment is likely to increase as
t hey becone better inforned (through their elder children who have conpl eted
their schooling) and if the children's achi evenents do not neet parenta

expect ations.

The Kashmiris founded a honme in Britain and preserved their sense of dignity and
their ethnic. character. They are eager to ensure cultural and religious
continuity: consequently, they would like their |anguage and civilisation to be
taught formally in schools, and at certificate level. They see it as a necessity
for their own children and as an enrichnment for British white children. Although
t hey woul d wel cone the opportunity for the children to practise their religion
at school they are wary of initiatives which would entrust the teaching of
Qur'an to a non-Muslimteacher. In their eyes, the Qur'an rmust only be taught by
a well-qualified bona fide Muslim This would entail positive discrimnation in
t he appoi ntnent of teachers.

The parents are |lending an increasing inportance to their daughters' education
and a substantial nunber want themto pursue their studies. However, the vast
majority of parents sets single sex education for girls as a top priority demand
and nakes it a condition to allow their daughters' schooling after 16.



Anot her nmj or object of concern is the provision of halal neat in schoo
di nners; this could be arranged as was suggested by sone parents, through the
hiring of a Muslimbutcher to slaughter the animals.

The Kashmiri conmmunity need to be better acquainted with the British education
system and is willing to relate to the schools, but it still feels alienated
fromthe children's schools. Bridges of comunication are lacking to facilitate
this process. Mire effort could be devoted by the school to keep in touch with
parents and wite letters in Udu. The parents view the appoi ntnent of Asian
teachers and of an Asian hone-school |iaison officer as the nost val uable help
in this respect.

Most of the parents interviewed felt that their children did not suffer from
raci al discrinmnation at the hands of teachers or other pupils. Nonetheless,
they were often anxi ous about the general racial tension in Britain and sawin a
mul ticultural curriculuma possible contribution towards a better understanding
bet ween "col oured" and white popul ations. Kashmiri children thensel ves did not
fail to notice racial discrimnation. A statenment from education authorities and
school s making public their position on racism racial abuse and harassnent
woul d help to clarify the situation, and confort Kashmiri children
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