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I ntroduction

The papers in this publication are based on presentations to a sem nar on Access
to Hi gher Education for African-Caribbean and Asian Students which was held at
King's Col |l ege, Canbridge, on 7 July, 1992. The sem nar was organi zed by the
Group to Encourage Ethnic Mnority Applications to Canbridge University (GEEMA)
and the Centre for Research in Ethnic Relations (CRER), Warwi ck University. The
Conmi ssion for Racial Equality, some of the GEEMA col |l eges, and CRER provi ded

t he necessary financial support.

The idea to hold the sem nar came about as a result of the work GEEMA has been
doing in attenpting to attract black

students to Canbridge. The seninar followed a workshop that was held on

t he previous day between teachers froma nunber of conprehensive

schools (in Birm ngham London, Bradford and Cardiff), and Canbri dge adm ssi ons
tutors. These are sone of the many schools in the country which have not
traditionally sent their students to

Canbri dge or Oxford. GEEMA

brought together teachers with whomit has been working closely

over the past two years in an effort to exam ne Canbridge's

adm ssions procedures and the extent to which these m ght be barriers

to potential applicants, and to prepare themnnore specifically

for the foll owi ng day's sem nar

The sem nar was opened by the Master of Trinity Coll ege and President of the
Royal Society, Sir Mchael Atiyah, who spoke positively about the responsibility
of universities to widen access. This was followed by five presentations, which
are reproduced here. Researchers from CRER, who have been conducting research
into a number of relevant issues and questions, spoke on various aspects of the
problem Paul Taylor, who is conducting research into ethnic mnorities and

hi gher education, focused on the point of entry to higher education and the role
of universities in pronoting access. John Wench, who has conducted research
into various aspects of young people's career choice, stressed the role of
careers officers, and argued that they w el ded tremendous influence in

det erm ni ng whet her young people did or did not pursue higher education. He
urged a nore synpathetic and open approach in fulfilling their duties. Kanala
Hyder, who has been working on the problem of underachi evenment anongst Afro-

Cari bbean chil dren, discussed the inportance of the teacher and the school in
hel ping to prepare the pupil for successful application to higher education.

Two

teachers fromdifferent, but not dissimlar, parts of the country concentrated
on some specific issues and problenms faced in schools. Headteacher Richard
Thonpson illum nated the

difficulties confronting his pupils who are predoninantly from Asi an
backgrounds, at the Grange Schoo

in Bradford. He described their trenendous efforts in

overcom ng these as well as the school's own attenpts at nmaking
multi-cultural education a reality. Merle Canmpbell, a Birm nghamteacher,
presented a picture of the

difficulties which African-Caribbean boys and girls faced in the

education system She left us with the haunting i nage of the “corridor boys':
t he ones whom teachers found intimdating

because they were big enough to “thunp' and who

spent nore time in the school corridors than in the classroom and the girls
whom t he teachers described as "“over-devel oped' for their

age.

The afternoon workshops, which followed the presentations and genera
di scussi on, were organised
around specific themes. These included interviewi ng as a nethod of selection,



stereotypi ng of students, access to university, and

the role of universities in encouraging applications fromethnic mnorities.

The reports fromthese workshops are reproduced here, thanks to the diligence of
each rapporteur. One of

the points which cane out strongly is the fact that African-Caribbean students
tend to follow a non-traditional route to

hi gher education. They are nore likely to pursue BTEC courses, and to

resit "A" levels, both of which are less attractive to

universities than the straight A" level route. Consequently, these

applicants are likely to be older than the average university applicant. It was
strongly felt that universities interested in

increasing their intake of students fromthese backgrounds need to be sensitive
to this situation. 1In addition, it was felt that a number of factors -

rangi ng from parental influence, reluctance to | eave hone

(particularly in the case of Asian girls) to negative

perceptions of universities, particularly Oxbridge - worked

as deterrents to potential applicants.

There was general agreement that nore effort is needed to increase the direct
and active participation of parents fromethnic mnority comunities to

encour age young people to apply to universities. A nunber of suggestions for
how this could be done were nade: schools and universities could form closer
links with the broad conmunities (Mdsques, large inner-city coll eges, Caribbean
parents' organizations); encourage comrunities with the supplenentary school s

t hey have established; involve parents in their children's education by
encouragi ng their participation on governing boards; encourage frequent visits
to schools and in disciplinary matters.

It was also felt that it is inportant to make use of role nodels. The

di scussi on groups enphasi zed the need for there to be nore ethnic

mnority teachers in the schools. At |east one workshop noted the relative
absence of university academ cs from African-Cari bbean and Asi an backgrounds.

In other words, despite the now al nost obligatory statenent by universities that
they are “equal opportunity enployers', it is a grave cause for concern that our
uni versities have not tackled this problemw th the seriousness it deserves.

One wor kshop di scussed the question of the | ow achi evenent of African-Cari bbean
mal es, concluded that not nearly enough i s known

about this, and urged that nmore research should be conducted into this aspect of
the overall problem of under-achi evenent.

Sone questions were specific to Canbridge University's

admi ssions policy. The interview ng procedure as a major tool in

the sel ection process elicited w despread di scussion

Partici pants noted that the interview was a

doubl e- edged sword as an instrunment for diagnosis and

di scrimnation, which could be used in all kinds of positive and

negative ways. Anxiety was expressed about the power which

interviewers wi el ded especially in the absence of nonitoring, as

well as the “elenents of nystification' which surrounded the

process. Many speakers felt that ethnic mnority candi dates were

at a di sadvantage since they received little training or exposure

to the experiences which would prepare themfor the interviews. They tend,
therefore, to viewthe

procedure with some disconfort and suspicion which conbine to

conpound their distance from Canbri dge. The Canbri dge adm ssions tutors present
agreed that there is roomfor sensitising interviewers to the varied
expectations with which candi dates approach the

interview, but stressed that sone of the interviewers are aware

of the general problem



Partici pants al so sought clarification about Canbridge's position on BTEC
qualifications and its treatnent of "minority' |anguages at "A |evels', such as
Urdu. Some time was spend di scussing the Special Entry Schene, which was
establ i shed by six of the seven GEEMA col | eges (excluding Corpus Christi),
nodel | ed on an exi sting schene at St. John's Coll ege, and which represented an
attenpt to reflect the likely social and econonic di sadvantage whi ch many
students from conprehensive schools faced. The schene is open to students
regardl ess of their ethnic origins. The debate focused upon the nature and
degree of "disadvantage' which m ght nmake applicants eligible for the schene.
Finally, it was felt that there is a need to know what steps are being taken by
ot her universities (students, staff and administration) to encourage young
people fromethnic mnorities to enter higher education. It was al so suggested
t hat GEEMA, CRER and ot her bodies mght collaborate sometine in the future to
organi ze a |l arger sem nar on the problem

The inmportance for the country as a whole to have young people fromethnic
mnorities at universities is obvious. As the papers in this volume show, in
general these comunities reveal a younger profile than the population as a
whol e (Owen, 1993), and it should be expected that these communities will be an
i nportant source for the skilled |abour market. It would be a major failure if
our universities were not significantly to contribute to the education and

trai ning of these young people. Fortunately, things appear to be inproving. For
exanpl e, the first annual report of the Hi gher Education Fundi ng Council for
Engl and (HEFCE) reveal that the proportion of students fromethnic mnorities
aged 18-29 years increased from8%in 1991 to 13%in 1992 (Tysone, 1993, p. 8).
M ddl esex University, which clains to have the highest proportion of students
fromethnic mnorities, recorded in 1992 that over 23% of the student body cane
fromthe African-Cari bbean and Asian comunities (M ddl esex University, 1992, p.
23). These are, however, only exanples and not the definite trends many woul d
like to see.

We do not hesitate, therefore, in supporting the call by participants at the
sem nar for universities to initiate, or, where they already do so, continue to
t ake specific neasures to increase their intake fromethnic mnority
communi ti es.

Harry Goul bour ne
Uni versity of Warwi ck

Pat sy Lew s- Meeks
King's Coll ege, Canbridge / University of the West Indies

June, 1993.
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In order better to understand the general problem of access by young bl ack
peopl e to higher education in Britain, it was felt that a nmeeting between
teachers, academi cs and researchers would be useful. This would provide
both a practical as well as a nore general evaluation of the situation
GEEMA t hen approached CRER, as the leading centre in Britain conducting
research in ethnic relations, to collaborate with themin organizing the
one-day sem nar.

It should be noted that the Oxford Access Scheme, which |ike GEEMA is
concerned about access and ethnic mnorities, was represented by Jitinder
Kohli, who al so organi zed a one day seminar on the issue later in 1992,
and again in early 1993.



Access to higher education: an uneven path?
Paul Tayl or

I ntroduction

The purpose of this chapter is to show that the path, or route, taken to higher
education (HE) varies considerably. The chapter enphasises differences in
access according to ethnic origin. The major problemto overcone when
considering equality in HEis the prevalent viewthat a liberal statenment of
conmitment to the pursuit of academi c goals regardl ess of race, creed or sex
nmakes consi deration of equal opportunities action unnecessary. Such a view

hi nders di scussion of how to achieve equality within HE. Previous research has
shown that equal opportunity policies are not very advanced in HE and within
this the universities lag behind the forner polytechnics (WIlians, et al, 1989,
Heward and Tayl or, 1992). This chapter adds to the increasing evidence that HE
does not necessarily provide equality, and that the use of certain criteria in
the pursuit of academ c goals nay reduce the potential for achieving equality.
Wi I st the focus is on national data, the findings mght be applied to nmany

i ndi vidual HE institutions.

The chapter is divided into four sections. The first presents summary data

whi ch show the extent of the differences between ethnic groups in access to HE
Second, some of the possible explanations for the apparent differences are

consi dered. Third, suggestions are nade for the inplications these findings
have for schools and their policy towards HE. Finally, a brief description is

gi ven of some devel opnents in HE which may inpact on the nunber of students from
ethnic mnority groups entering this sector of education

The general picture

There are two nmain sets of data to be considered when | ooking at access to HE.
Since 1989 the Pol ytechnics Central Adm ssions System (PCAS) have col |l ected data
on the ethnic origin of applicants and the Universities Central Council on

Admi ssions (UCCA) started in 1990. For the purposes of conparison the data used
in this chapter are all for students applying for entry in 1990. The data for
those entering HE in 1991 are just beginning to appear, PCAS releasing their
Statistical Supplement on 17th June 1992. The ethnic groupings enpl oyed are

t hose advised by the Ofice of Popul ation Censuses and Surveys (OPCS). Although
not adequate, the use of these groupings allows conparison with other data
sources for example census data. The small proportion of ethnic mnority
applicants to HE neans that any nore detail ed groupings would result in very
smal | numbers from which few concl usi ons could be drawn. Al though both

organi sati ons used the sane categories on the application formthe three Bl ack
groups were collapsed into one by UCCA in their published report. Conparison
bet ween the two applications systens therefore necessitates the use of the
narrower categorisation used by UCCA.

Two clear differences exi st between the forner two sectors of HE: a greater
proportion of all applicants cane from students of ethnic mnority origin for

pol ytechnics and col |l eges (13% than for universities (8.7%. A higher
proportion were al so accepted by the polytechnics and coll eges (14.5% relative
to universities (6.4% . This led to allegations of positive discrinmnation in
the polytechnics (Utley, 1991). These differences are shown in Table 1. The
figures in brackets are the proportions of total applications or acceptances in
each category as appropriate. These data are fairly conprehensive because non-
conpletion rates for the nonitoring forms were | ow conpared to other nonitoring
exercises, (2.4% PCAS and 6. 9% UCCA non-conpl eti on)



FUAD ana 0.9% UCCA TIOR-completion)

Table 1 Ethnic minority students entering HE in 1990

PCAS UCCA PCAS and UCCA
Applications 21607  (13.0%) 16903 (8.7%) 38510 (10.7%)
Acceptances 9378 (14.5%) 6372 (64%) 15750 (9.6%)

Source: UCCA, 1991; PCAS, 1991

These overall rates show the large differences between the former two sectors in the
proportion of applicants and acceptances coming from ethnic minority groups. There is
also variation according to particular ethnic group as shown in Figure 1,

fare T Acceptance Rates
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The rates shown are for the percentage of all applicants fromeach ethnic group
that were accepted. The differences for each ethnic group in addition to those
between the two sectors of higher education are clearly shown. The highest
acceptance rate for universities is for Wite applicants (53.5%, the rate for
Bl ack applicants is nmuch |lower (26.7% and those for the Asian sub-groups
sonewhere between these two (34.4-46.8%. It is the reverse picture for

pol ytechni cs; Wi tes have the | owest acceptance rate (36.6% and there is |ess
variation anong ethnic mnority groups, all between 41.8 % and 45.5%

Anot her facet of these data are the acceptance rates for each ethnic group by
gender. These are shown in Figures 2 and 3. In all cases (except Chi nese PCAS
applicants) wonen are less likely to obtain places in HE. The differences for
worren fromethnic mnorities applying to polytechnics were far greater than
those for universities. Fromthe UCCA data the greatest difference was for

Chi nese applicants (8% and for Indian and Wiite applicants (5% . Acceptance
rates for wonen applying through PCAS were between 5 and 7 per cent |ess than
men within the same ethnic group. The only exception was Chi nese wonen whose
acceptance rate was only 1% hi gher than that for Chinese nen.

Flare 2 Acceptances by Gender
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Hiaure 3 Acceptances by Gender
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Overall it mght appear that ethnic nmnorities are well represented in HE
relative to the general population. The nost rel evant age cohort to consider is
the 18-24 year olds fromwhich the vast majority of HE applicants come. O this
cohort approximtely 6.0% cone froman ethnic nminority background. As shown in
Table 1, 9.6%of the 1990 entry were fromethnic mnority groups. Sone specific
et hni c groups achieve strong representation within HE. This supports previous
research findings that educational aspirations anmong ethnic mnority groups are
very high (Tanna, 1990, p.353, Singh, 1990, pp.346-7). However, for
universities the question is why the proportion of acceptances is far |ower than
the proportion of applications fromethnic mnority candi dates and why
acceptance rates tend to be lower for ethnic mnority applicants despite

equi val ent qualifications?

It is inmportant to renenmber that these are very general data and therefore a

| arge anount of variation is disguised; individual institutions performaquite
differently. In 1991 the Conmttee of Vice-Chancellors and Principals (CVCP)
comm ssioned sone research fromthe Centre for Research in Ethnic Rel ations.

Its purpose was to anal yse the UCCA data nationally to test for evidence of

bias. In addition it analysed the data for eight unidentified universities.

The proportion of ethnic mnority candi dates applying to these universities
ranged from6.5%to 35.2% the highest rates were found in those institutions
near to London (Taylor, 1992). 1In all cases the acceptance rates for applicants
fromethnic mnority groups were far lower than those for white applicants. In
the nost extreme cases the acceptance rate for whites was about six times that
for certain ethnic groups. It is therefore vital that each university study its



own nonitoring data taking into account |ocal circunstances when eval uating
di fferences in acceptance rates.

Medi cal school s

One area of considerable interest in HE is that of the nedical schools and
applications to nedical and related courses. This is particularly rel evant
because students fromethnic mnorities apply disproportionately to nedi cal and
rel ated courses. These courses due to their popularity and difficulty require
hi gh qualifications fromapplicants. |In 1986 St George's Hospital Medica

School in London was formally investigated by the Commi ssion for Racial Equality
(CRE, 1988). They were found guilty of practising sexual and racia
discrimnation in their adm ssions policy. A conputer programe has been
designed to replicate the decisions of adm ssions tutors. Part of the programe
gave reduced marks to applications fromwonmen and those with non-European
soundi ng nanes. Conpared to other nedical schools, the representation of
students wi th non-European sounding nanes at St George's was actually far

hi gher. For example, 12% of St George's students and 5% of Westm nster Medica
School's were fromethnic mnority groups (Kingman, 1992). Despite this

i nvestigation Black students are still underrepresented at medical school s.

Only 16% of Bl ack applicants were given places conpared to 38% of Asians and 58%
of White applicants. The article quoted Dr McKenzie, a junior doctor in
psychiatry in London, thus

It's difficult for adm ssions officers because they have a | ot of applicants and
they want to admt the best. Cbviously a reference froma well known schoo
carries nore weight in their mnds than a reference fromthe sorts of schools
that many of their Afro-Caribbean applicants woul d be applying from

Sone expl anati ons

The above quotation indicates sone of the problens which may be associated with
t he adm ssions process. Sone of these problens are considered here. This may
help to provide part of the explanation for the | ower acceptance rates for
ethnic mnority applicants discussed earlier

The main finding fromthe analysis of the UCCA data for entry in 1990 was that
“Acceptance rates vary considerably anong ethnic groups even when factors such
as qualifications and class are taken into account' (Taylor 1992, p.2). It was
found that even with the sane level of qualifications applicants from ethnic
mnority groups were less likely to be accepted. Therefore one of the main
areas of concern in access to HE for ethnic mnorities is the adm ssions
policies of universities. One of the main reconmendations to the CVCP was that
acceptance criteria need to be exam ned to ensure universities are not
indirectly discrimnating on racial grounds. The CVCP has started this process
by carrying out a survey of universities enquiring about their adm ssions
process. Another recomendati on was that training should be given to adm ssions
tutors, or a code of good practice be issued, to ensure that they are aware of
the inplications of using certain selection criteria or procedures.

A variety of factors obviously help to explain some of the discrepancies that
were found. These include qualifications, A-level resits, social class,
institution attended, subject choice and region of domicile. Qualifications and
resits are perhaps the two factors over which schools have the greatest

i nfl uence and invol venent. They therefore warrant closer attention.

i) Qualifications

Only sone of the general differences in acceptance rates di scussed earlier may
be expl ai ned by the possession of different |evels of qualification. The data
published by UCCA in their Statistical Supplement gave acceptance rates broken
down by type of qualification and A level points score for each ethnic group
Even at this nore disaggregated | evel differences showed clearly (UCCA 1991
p.34). In particular Black applicants had consistently | ower acceptance rates.



The nost inportant qualifications are A-levels. Qher qualifications do not
conformto the standard nmethod of entry and therefore nake it nore difficult to
conpl ete the uneven path to HE. In 1990, 80% of university applicants applied
with A-levels, 72%with at | east two passes. Ethnic nmnority applicants are
less likely to apply fromthis A-level path. As shown in Table 2 Asian
applicants are alnost twice as likely as Wites to apply with other
qualifications and Bl ack applicants nearly five times. Whilst A-levels continue
to be the main rationing device used for places in HE, applicants fromethnic
mnorities are imedi ately placed at a di sadvant age.

Table 2 Qualifications path to HE

Main qualifications

Ethnic group A-levels Other *
White 81.8 7.1
Black 55.6 34.0
Indian 81.9 11.5
Pakistani T2:5 15.7
Bangladeshi 74.9 16.0
Chinese 78.3 10.2

* does not include Scottish/BTEC

Source: UCCA, 1991

This situation is worsened when A-level scores are considered. Mst selection
by universities is based on a mninum A-|1evel score requirement. As demand for
pl aces has risen over the years so has the score required for acceptance. The
score requirement varies tremendously anong subjects and universities, thus
reflecting the position of the course or university in the hierarchica
structure of HE. The higher the status, the greater demand is likely to be and
hence m ni mum requi renents can be set higher. The score of those with at |east
two A-levels shows that ethnic minority applicants tend to have | ower scores
than White applicants (see Figure 4). The average score of White applicants was
18.2, that for Blacks 14.0, Asians scored between 16 and 17 points.



Figure 4 Average A-level Score
UCCA 1990 entry
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ii) Resits

Anot her indication of the unevenness of the path to HE is the manner in which A
| evel s were achieved. A far greater proportion of ethnic mnority applicants
are likely to have taken resits in order to obtain the m ni numrequirenment for
entry to HE. For all ethnic groups, over 70 per cent of all applicants took no
resits. Therefore the vast majority of applicants are unaffected by this.
However, only 4.7 per cent of white applicants took nore than two resits
conpared to over 15 per cent of Black, Indian, Pakistani and Bangl adesh
applicants (see Figure 5).



Figure 5 Number of A-Level Resits
UCCA 1990 entry
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Source: Taylor (1992)

Resits are a very inmportant consideration because in many institutions they are
not as highly valued as qualifications obtained the first tine around. The need
toresit is taken as an indication of poor academic ability rather than of the
poor educational opportunities available. |In contrast to the negative view of
resits they could be seen as a sign of determ nation and perseverance to succeed
in order to apply for a place in HEE Those students that do take resits tend to
be additionally di sadvantaged because they also tend to have | ower scores. This
clearly indicates the |onger and nore arduous path taken to HE by ethnic
mnorities.

Tanna (1990) in her study of South Asian achi evenent |evels found three sets of
reasons for the higher incidence of resits anbng this group. Firstly, many were
taking other qualifications in addition to A levels, naking a very denandi ng
work | oad. Secondly, the unconventional route already taken in education at
this point created greater difficulties. Teachers comented that students were
not suitable “university material' and the expectations they held were
unrealistic. Limted faith in pupils can easily becone self fulfilling by

af fecting students' performance. The third set of reasons she noted referred to
“poor teaching' and “bad schooling', negative attributes given to individuals
such as “laziness' and “apathy'. Also sone pupils chose subjects that they felt
of fered favourabl e career prospects rather than those npst suitable to their
areas of greatest ability.

iii) Oher factors

The UCCA data al so suggested ot her causes for this | ower acadeni c achi evenent,
for exanple, the type of institution attended and parental social class. The
anal ysis reveal ed that particul ar subjects are favoured by ethnic mnority
applicants which are often high demand courses such as social sciences, nedicine
and dentistry. Conbined with their |ower A-level scores, the chances of success
are therefore limted. However, these factors will not be investigated here.



By focusing on the qualifications of entrants it has been possible to show the
unevenness of the path to HE and that ethnic minorities tend to apply froma
di sadvant aged position for a number of reasons.

The geographic pattern of applications which energed fromthe UCCA analysis is
wort hy of mention. Candidates fromethnic mnorities are nore likely to apply
to a local institution but these applications are less likely to be accepted.
The choice of university is likely to be influenced by a wide variety of factors
whi ch may include know edge of the institution, image portrayed by the
institution and contact with others with experience in HEE Jewson et al's
(1991) study of wuniversity prospectuses found that the image portrayed was that
of universities being mainly Wiite institutions. Whilst the presentation of an
untrue i mage woul d be equally unsatisfactory, the mainly "Wiite' inmmge presented
may explain why ethnic mnorities tend to apply to those institutions which they
know al ready have a high proportion of ethnic mnority students. These
institutions are also those that are near to areas of high ethnic mnority
popul ati on such as London and the Mdlands. Also, if support nechanisns within
institutions appear to be | acking, as suggested by prospectuses, then applying

| ocal ly and staying near existing nethods of support may be an inportant
strategy for ethnic mnority applicants.

Sone inplications

The findings outlined above have several inplications for the way in which the
process of entering higher education is viewed. The very conplicated process of
application is littered with many hurdl es that nake the pathway very uneven.
Many of these hurdles have to be overcone nuch earlier in school careers in
order to reach the point which nmakes application to HE possible. There is

t herefore much that could be done in earlier school careers to increase the
chances of those ethnic minorities that wish to apply to HE. However, the

i mplications given bel ow concentrate upon the process of application and
positive ways to encourage and support applications.

Gving the correct advice is vital to success. Such advice could be extrenely
practical, such as how to conplete an application form which will create the
best opportunities and portray the candidate in the best possible way. Schools
shoul d ensure that ethnic mnority applicants do not unnecessarily restrict

t hensel ves to one or two institutions, particularly if these are |ocal places.
Applicants should al so be nmade aware, w thout di scouragenent, of the
difficulties of obtaining places on very high demand courses. This is
particularly relevant to ethnic mnority applicants who tend to apply in far
greater proportions to the “professional courses' |like medicine and | aw. Career
opportunities resulting fromalternative courses, with higher acceptance rates,
shoul d be stressed. This should involve a realistic match between the abilities
and preferences of students, the demands of courses and career opportunities.

Al so, whilst institutions tend to underval ue qualifications obtained through
resits, schools should provide sound advi ce to candi dates based on their
results. Schools may actively be able to reduce the incidence of

di sproportionately nmore resits for ethnic mnorities by exam ning their own
educational processes. However, those applying to HE with resits could be

hel ped by using the application formto stress individuals' determnation to
succeed and apply to HE rather than their previous attenpt(s) at qualifications.
This would help to break down the m sconception that resits are an indicator of
| ow academic ability.

School s liaison is an area which could be used to great advantage for ethnic
mnority students. Many institutions of HE are very active in this area already
and conpete with each other so as to attract the “best' applicants. Schools
liaison schemes seek to establish |inks between schools and HE which are
expected to result in applications to the particular institution involved. This
does not result in favourable treatnent. |Involvenent in such schenmes encourages



students to apply to HE generally or specific institutions by denystifying the
institution. Students nay feel that HE is quite alien and not sonewhere people
like thensel ves belong. Visiting institutions and talking to those already
there may break down some of these m sconceptions. Some schenes are desi gnhed
specifically for ethnic minority applicants such as that run by GEEMA at

Canbri dge.

Future prospects

VWhen considering the future prospects for w dening access to HE, one note of
caution nust be given. Many attenpts to w den access involve increasing the
nunbers applying to HEE This may result in increased access due to governnent
pressure on HE to expand, but may not wi den access to groups that have
traditionally been underrepresented. G ven the hierarchical structure of HE
access might not be widened if A levels continue to be used as an easily
adm ni stered rationing device. This is because those elitist institutions
towards the top of the hierarchy will be able to demand even hi gher A |evel
scores and thus creamoff a finer top layer of the increased pool of applicants.

Despite this note of caution there are several very positive factors which are
likely to affect the future of ethnic minorities in HEE Firstly there has been
arapid growth in the nunber of institutions adopting equal opportunity
policies. Although many of these policies are I[imted in scope and contain nore
rhetoric than action (Heward and Taylor, 1992), they are the start of a
conmitment to genuinely providing equality.

Secondly, the major changes to HE are |likely to have inportant consequences.

The altered status of polytechnics to universities will cause changes to the

exi sting hierarchy. |In the past, the pol ytechnics were very successful at

wi deni ng access and attracting different groups of students to HE. As they now
nove to conpeting in the sane area this is likely to place great pressure on the
“old universities' to widen access also. Initial results fromentry to HE in
1992 indicate that fewer applicants applying through PCAS have turned down

pl aces offered by former polytechnics. This suggests that applicants are
showi ng |l ess preference for the “old universities' than in previous years.

Thirdly, there is the growth of special schenes designed to attract a nore

di verse pool of applicants. Both institutions at the top of the HE hierarchy,
Canbri dge and Oxford, have special schemes to attract ethnic mnority
applicants. Oher institutions have special shops in city centres which aimto
fam liarise the |local population with the opportunities available. Schenmes of
this kind break down sone of the m sconceptions that nmay be hel d which may have
prevented ethnic mnorities applying to HE. Another exanpl e of special schenes
are the two projects sponsored by the Enpl oynent Department carried out at
Bristol Polytechnic, “Wdening access to HE for Black people' and "Ethnic

noni toring and adm ssions to HEE (Bird, et al, 1992). These were very mnuch

| ocal |y based and one of the ains was to increase awareness of HE availability
and opportunities in the area.

Fourthly, as nentioned earlier, there is the increased conpetition in the area
of schools liaison. Many institutions have devel oped special links with schools
totry to attract applicants. This conpetition is at such a |evel that
institutions do not share information and do not wi sh others to know how nmany
attend open days. Schools should develop links with HE, particularly loca
institutions, which will make HE |l ess nystical and alien to their students.

Finally there is significant nmedia interest in equality in HEE The nedia
coverage following the press rel ease of the report on Ethnic G oup Data for
University Entry (Taylor, 1992) is evidence of this. Articles were published in
The Hi gher and The Independent, the report was al so covered by Kingman (1992) in
the British Medical Journal. Recent press articles have included the foll ow ng:
“Canbridge in racismprobe' (Bhatti, 1992), a story about a formal investigation



by the Commi ssion for Racial Equality into Enmanuel College follow ng the
conplaints of a student; ~Oxford drops exans entry requirenent' (Crequer, 1992),
whi ch suggested that access m ght be w dened because candi dates no | onger were
requi red to have m ni mum passes in GCSEs and A levels; “University's lesson in
life' (The Guardian, 1992), an article discussing religious discrimnation at
Queens University Bel fast.

Concl usi on

It woul d be easy to draw negative conclusions froma paper of this kind, but
this needs to be avoided. Wilst there is evidence to show that ethnic ninority
applicants face great unevenness along the pathway to HE many do succeed.

I ndeed as has been nentioned a disproportionate nunber of ethnic mnorities
apply and gain entry to HE. However, as |long as unevenness exists, nethods of
snoot hi ng out the pathway must be sought. This paper has suggested ways in

whi ch schools may be able to increase the success rate of those ethnic
mnorities applying to HE. At the sanme time HE itself, in particular the
universities, appears to be showing far greater interest in w dening access. It
is hoped that the analysis of the UCCA data together with the increased
publicity being given to equality in access to HE will result in inportant
policy changes. It is of vital inportance that national, detail ed, nonitoring
of adm ssions data be carried out annually. It is equally inportant that each
institution carefully considers its adm ssions process and nonitoring data to

i nvestigate and prevent any apparent discrepancies. Access to HE for Bl ack and
Asi an students should, in this way, becone nore even in the future.



The careers service and stereotyping of ethnic mnority school |eavers
John Wench

I nt roduction

One area of concern regardi ng the problem of access to higher education by
ethnic mnority young people is the attitudes and practices of those

pr of essi onal s who nake judgenents about young people at the tine that they | eave
school and put thenselves forward to institutions of higher education. These
prof essi onal s i nclude teachers who have experience of the young people at

school , careers advisers who counsel them on suitable avenues for the future,
and | ecturers who are the gatekeepers to higher education. If such
professionals, wittingly or unwittingly, operate according to negative
stereotypes of ethnic nmnority young people then the effects of their judgenents
and actions will constitute one nore hurdle for these young people to surnount.

Background to the problem

The problem for researchers is that gatekeepers and others at this intersection
of schools and hi gher education are not observable or neasurable in their
actions. It may be possible to show fromstatistics an apparent under-
representation in access to higher education by certain ethnic mnority groups.
It is not possible to deduce fromthese statistics whether part of the

di screpancy is due to subconsci ous m sjudgenents or even blatant racismon the
part of those who nake decisions affecting young peoples' entry. Only in sone
rare and untypical cases may this be proven. For exanple, a 1988 inquiry by the
Conmi ssion for Racial Equality into St George's Hospital Medical School, part of
London University, discovered that a conputerised sel ection procedure was
programed to down-grade applications fromnon-white applicants and wonen. This
resulted in an estinmated sixty candidates a year being refused interview sinply
because they were bl ack and/or femnale.

Al t hough the biases within human thought processes are |less easily identifiable
than those of a conmputer programme, it has been possible to show by research

t hat professionals who woul d descri be thensel ves as "unbi ased" are neverthel ess
capabl e of maki ng m sjudgenents which can seriously blight the careers of young
peopl e. The research described in this paper does not relate directly to those
prof essi onal s and gat ekeepers who control access to higher education. It is a
study of local authority careers advi sers who counsel young people age 15-16,
particularly those who are thinking of |eaving school and going into enpl oynent
or vocational training. Nevertheless, | want to argue that the findings of this
study could al so be relevant to those professionals who have sone influence upon
the Iives of 18 year ol ds seeking higher education. This research into the
actions and judgenents of careers officers suggests that we cannot afford to be
conpl acent about the actions and judgenents of other simlar professionals, such
as school teachers and those who control university entrance.

The Careers Service, fornerly called the Youth Enpl oynent Service, is organised
locally, and at the time of the research was part of the responsibility of the

| ocal governnment education departnents. (At the time of witing there is debate
on the national re-organisation of the Service, with the possibility of



privatisation.) The particular research project described in this paper was
carried out for the Departnment of Enploynment by the Centre for Research in

Et hnic Rel ations (Cross, Wench and Barnett, 1990; Cross and Wench 1991
Wench, 1991).

The specific context of this research was provided by earlier work by Sillitoe
and Meltzer, (1985). This was a survey, also originated by the Departnment of
Enmpl oynment, of the enpl oyment experiences of British born young people of West
Indian origin. One part of this earlier research showed that careers officers
tended to assess West Indians of simlar educational attainment to whites as
less intelligent and, further, to regard the occupational aspirations of whites
as nore realistic and reasonable. If this process still occurred, it could help
expl ain sone of the continued | abour market inequalities experienced by
Britain's ethnic minority popul ations. For this reason one of the ains of the
present study was to exam ne the extent to which bias still existed in the
assessment by careers officers of their clients.

The research project
Two of the objectives of the project were as foll ows:

1. To investigate whether careers officers rate the intelligence and
conmuni cation skills of people from Wst Indian and Asian ethnic mnorities |ess
favourably than those of young whites with simlar qualifications.

2. To exam ne careers officers' assessnents of the suitability of the jobs in
whi ch the young people expressed interest, in order to determ ne whether ethnic
mnority and white young people of simlar qualifications were assessed
differently.

(Cross, Wench and Barnett, 1990, p. 2)

The study was carried out with the cooperation of nine different |ocal authority
careers services, three in the North, three in the Mdlands and three in the
South. Al were nulti-ethnic areas. Initial data on young people were sel ected
fromcareers service records in the nine |ocations, the individuals comng from
school s whi ch contained between 15 and 75 per cent of ethnic mnority young
people. Individuals were chosen initially to give a representative sanpl e of
each ethnic group divided into "white', “Asian' and " Afro-Cari bbean'. This
produced a sanple of 2,923 young people divided by ethnicity and gender

Fromthis sanple, a second stage sanple was drawn, which matched ethnic
mnority young people with equivalent whites in terms of educational attainnent
and educational experience. It produced a final matched sanple of just under
900, conposed of four sub-sanples of Asians and their white conparison sanple
and Afro-Caribbeans and their white conparison sanple for each sex.

These young peopl e had received counselling by 70 careers officers, each of whom
recei ved a questionnaire to conplete on each young person in the natched sanple.
The form on each individual contained questions on occupational aspirations,
aptitudes and personal characteristics. Thus, the questionnaires on the nmatched
sanpl e could reveal whether careers officers' judgenents were different for
simlar young people fromdifferent ethnic groups, and help to indicate whether
race or ethnicity was a factor in the assessnents that careers officers made of
their clients' abilities and suitabilities.

The third conmponent of the study conprised individual taped interviews with
these 70 careers officers as well as with a further 18 enpl oynent officers.
These interviews sought to explore their overall perspectives on ethnic mnority
young peopl e, their understandi ng of equal opportunity policy and their response
to racial inequality in the | abour narket and, where appropriate, to racism by
enpl oyers or trainers.



The research findings

The I arger sanple of al mpbst 3,000 young people shows that with the exception of
one group, ethnic mnority young people are much nore likely to stay on in full-
ti me education. For exanple, 71 per cent and 64 per cent of Asian boys and girls
respectively stay at school after the fifth formconpared with 27 per cent and
40 per cent of the whites. The exception is Afro-Cari bbean boys, who match
whites in wanting to | eave education.

Assessnents by careers officers of ability

The various social forces which lie behind differences in attainment between

et hni c groups have been considered in previous research (see Tonlinson, 1980,
1983; Troyna, 1984; DES, 1985; Eggleston et al, 1986; Drew and Gray, 1991).
However, this paper is not concerned with any differential educationa

attai nment between ethnic groups; rather, it is concerned with the differentia
treatment of equally qualified nenbers of different ethnic groups. O
particular interest is the evidence fromthe questionnaires on the matched
sampl e, where careers officers were asked to rate each young person on numerica
and verbal ability. The indications were that even when Afro-Cari bbean and Asi an
young people are nmatched by attainnent they are still assessed by careers
officers as less able than their white conparison sanple. The greatest

di sparity is between the Afro-Cari bbean boys and their white peers on
assessments of nunerical ability but considerable differences also exist for
Asian girls on this dinmension.

What stands out nobst fromthis analysis of the matched sanple is that in
particular Asian girls and Afro-Cari bbean boys are perceived as
“underfunctioning' when conpared with their white peers at the same actual |eve
of attainnent. Such judgenents carry over when they are assessed for future
occupation - although it is true that Afro-Caribbean boys are | ess nunmerous in
our category of “high' perfornmers, those who do achieve highly are neverthel ess
still likely to be ranked | ower by careers officers on a scale of assessnent of
“skill' level. If the Service was conpensating for the perceived deficiencies of
t he educational systemin giving Afro-Caribbean boys the credential s they
deserve, then they should ask | ess of themwhen classifying themin broad career
terns. In fact, they ask nore of them

The high aspirations of ethnic minority young people

The sanpl es of Afro-Cari bbean and Asi an young people matched with white
equi val ents enabl ed an exam nati on of whether the aspirations of ethnic mnority
young people were higher than their peers. The statistics show that Asian boys
and the Afro-Caribbean girls are the ones with aspirations which are the nopst
noti ceably above their white peers, in that they are nore likely to aspire to
skill ed non-manual occupations. Asian girls and Afro-Caribbean boys are nore
likely to aspire to skilled manual enploynent than their peers. Sixty-one per
cent of Asian boys aspire to “skilled work conpared with 54 per cent of their
peers; the figures for Afro-Cari bbean boys and their white peers are 7| per cent
and 48 per cent respectively. Twenty-eight per cent of Asian girls wish to reach
above unskilled or sem -skilled work, conpared with 17 per cent of white girls
at the sane educational |level. For Afro-Caribbean girls the differences are
still greater; 23 per cent aimng this high, conpared with only 10 per cent of
their peers. If skilled manual and non-manual work is taken together then in al
cases the ethnic mnority young people appear to aimnmore highly than their
white peers.

The question of over-aspiration

Previous research (Sillitoe and Meltzer 1985) showed that careers officers were
nore likely to judge the aspirations of ethnic mnority young people nore
critically than those of whites. W were able to explore the issue of
“unrealism within our sanple of ethnic mnority young people by investigating
whet her many of those with “high' aspirations had | ow educational scores. (For



t he purposes of analysis the young people were grouped into categories according
to a “score' of neasured educational attainnent - 3 points for an O level or
grade 1 CSE; 2 points for a CSE 2/3, and so on.) Alnost one third - 32% - of
“high aspiring' Asian nmales have "I ow educational scores. However, 29% of the
whites are simlarly categorised. In statistical terns such a difference is
margi nal, and gives little support for the stereotype of specifically Asian over
aspiration. For Asian and Afro-Caribbean girls, a snaller proportion of the
mnorities aimng “high' have “low achievenent than is true for whites. Only
for Afro-Caribbean boys is there anything resenbling evidence that a higher
proportion wanting to aim high' come fromlower |evel performers. However, the
jobs that are aspired to by ethnic mnority young people are not unusually high
or unrealistic. That is, the jobs chosen did not cluster at the very highest

| evel s but nmore towards the |l ower end of the skilled or non-manual occupationa
ranges.

In the questionnaire the 70 careers officers were asked to assess the “realisn
of each youngster's aspirations in relation to further education, vocationa
training and enploynent. |In all cases, both in relation to YTS and enpl oynent,
Asi ans and Afro-Cari bbeans are regarded as possessing nore unrealistic
aspirations than their equivalently qualified white conparison sanple. This view
is nmost powerful in relation to Asian boys who are perceived as being under the
greatest pressure fromtheir parents to be upwardly nobile.

The taped interviews confirned this view around three quarters of the careers
staff tal ked about unrealistic aspirations anongst ethnic mnority young people
as a problemthat they encountered to sonme degree. One quarter subscribed to the
si npl est and strongest formof this view - that the Asian young people in
particul ar had anmbitions which were quite unattainabl e because of their

i nappropriate level of ability - “their expectations are greater than their
academc abilities'. Qhers subscribed to a nore "qualified view of over
aspiration, less ready to make a sweeping generalisations but neverthel ess
seeing it nore of an Asian problemthan with other groups.

It is true that nmany careers staff were able to quote to the researchers

i ndi vi dual exanples of ethnic mnority young peopl e expressing anbitions which
are undeni ably out of line with probabl e achievenent. To dismiss every such
case as the product of an ethnocentric or racially biased inagination on the
part of careers staff would be unreasonable; there clearly do exist individua
cases of unrestrained optimsmon the part of ethnic mnority young people. Such
cases will often cause extra problens for the careers officer who deals with
them From our research evi dence, however, we are not convinced that these are
as much a real “problem as nany of our respondents claim

Sone officers were aware of the fact that a stereotype may take on a dynam c of
its own and mght distort perception so that the very exi stence of a stereotype
overly sensitised a careers officer to notice the phenonmenon. Sone careers
officers are also aware that what seens “unrealistic' at one point intineis
not necessarily so, given the extra staying power and notivation of ethnic

m nority young peopl e and changi ng | abour markets. They recognise that any

j udgenent of “over aspiration' nust allow for readiness of ethnic mnority young
people to stay on at school or further education to get better qualifications,
inthe light of the extra difficulties they know they will face in the | abour
market. They are al so aware of the danger of stereotypes which encourage

sel ective perception and thus risk further reinforcing a negative i nage. W have
noted a range of views by careers staff on this. The relatively sophisticated
awar eness of the conplexities of this phenonenon by sone officers only serves to
hi ghl i ght the ethnocentric judgenents and readi ness to deal in sinple
stereotypes of others.

Assessnent of enpl oynent |evels



The judgenents on relative “realism in occupational choices are al so expressed
in assessnments of the young person's potential for entering skilled occupations.
VWen controlling for neasured performance in the large sanple, it becones clear
that differences in assessments by careers officers are greatest at the average
| evel of measured achi evenent. Assessnents in this mddling group tend to pl ace
Asi an boys nore highly and Afro-Cari bbean boys nore lowy than their peers. Once
again, Afro-Caribbean girls are nmore like Asians in general in being nore likely
to receive a positive assessment. |In conparing the nean or average expected
education score for the skilled job category, it is clear that Afro-Caribbean
boys in particular are classified as having the potential for entering skilled
occupations only when they achieve a higher score than whites or Asians. The
fact that Afro-Caribbean boys are nmore likely to be in the ranks of the | ow
educational performers (in terns of exam nation successes) appears to influence
t he judgenents of careers officers on those who are not (unless they are very
evidently “high-fliers').

The col our-blind professiona

Finally, the research shows that a significant mnority of careers officers
subscribed to the “professional/colour blind ideology of "W don't notice what
colour they are - W treat themall the sane'. When probl ens of racia

i nequal ity were recogni sed there was sonetinmes evidence of the “blam ng the
victim syndrome - for exanple, seeing the "problem as lying within the
educational performance, attitudes, or culture of the young people. In other



words, if there was a "problenf, it did not have any inplications for the work






Concl usi on

One objective of the project was to investigate whether careers officers assess
t he occupational aspirations and rel evant personal characteristics of ethnic
mnority young people |less favourably than young whites with simlar
qualifications. There is indeed evidence fromthis research of negative

eval uation of ethnic minority young people, and suggestions that popul ar
stereotypes are reflected in careers officers' assessnents of abilities and
personality.

Fromthe quantitative analysis there is no evidence that the higher aspirations
of ethnic mnorities are unrealistic. The data suggest that many ethnic mnority
young peopl e are indeed ambitious, but not ridiculously and unreasonably so
consi dering their achi evenents and comm tnent to education. There is evidence,
however, of an over-readi ness to eval uate anbitions negatively by careers

of ficers, many of whomfeel that there is a very real “over aspiration' problem

Finally, | would suggest that the research evidence described here - which
reveals that ethnic mnority school |eavers were treated differently from
equivalently qualified white peers - may have inplications for other

professionals. For exanple, |ike nany of the careers officers who were
i ntervi ened, teachers who counsel young people about their future, and
uni versity adnmissions tutors, will see thenselves as well-educated and

articulate people, often of a liberal disposition, aware of issues of racia

i nequality, who woul d deny that they stereotyped ethnic mnority young peopl e,

or treated themdifferently fromwhites in any way. Like the careers officers,
many will argue that they thenmselves are "colour blind", that they do not notice
what et hnic group anyone cones from and that their professional training neans
that young people are all treated the sane. Like the careers officers, such
people will deny, w th genuine conviction, that there is a problemuntil the

evi dence of research is pointed out to them Oten, it is only by carrying out
such tests that professionals will become convinced that there does exist a
potential problemwhich requires consideration, investigation and action.

The rol e of teachers and schools in increasing access to higher education
Kamal a Hyder

I ntroduction

As the last chapter denpnstrated, universities have an inportant role to play in
reduci ng the waste of ethnic mnority talent in our society. But it is the
school s which have the primary role to play. Their gui dance and support of
students who might wish to go to university is inportant. It would be difficult
to increase access to universities if ethnic mnority students consistently
under achi eve when conpared with their white peers.



This chapter describes some of the research on achievenent. 1t does not purport
to cover all the literature in this field, but highlights key issues especially
those on which there are differing views. The chapter seeks, in its first
section, to clarify whether schools need to be concerned about ethnic mnority
under achi evenent or whether, as sonetinmes argued, such concern is no |onger
valid. Research on the causes of underachi evenment is examned in the second
section, particularly racismand its effects. The guidance provided by research
to schools in their efforts to pronote ethnic mnority achi evement - and hence
in increasing access to universities - is also considered.

Concern about underachi evenent

There has been a relatively long history of research in Britain on ethnic
mnority achi evenment. The Ranpton report, published in 1981 was, however, the
first official recognition of the need to nonitor achievenent for specific
ethnic mnority groups (Ranpton, 1981). The report highlighted the poorer
performance of pupils of Caribbean backgrounds in CSE, 0 |evel and A | eve
exam nations. One illustration of this is that, of all school |eavers in five
LEAs in 1978, proportionately fewer pupils of Caribbean backgrounds received
five or nmore high grades in O | evel and CSE exami nati ons (Ranpton, 1981).

The Ranpton report confirmed findings froman overwhel m ng nunber and range of
studi es done since the late sixties. These used a variety of types of evidence
and tended to denonstrate that, as a group, pupils of Caribbean backgrounds
under achi eved (Taylor, 1981). Studies published since 1981 have al so indicated
under achi evement. Many researchers have used exam nations statistics as

evi dence and a collation of results fromsuch anal yses can be found in a review
by Drew and Gray (Drew and Gray, 1991). Another form of evidence, frequently
drawn on in the earlier years of research, was data on the distribution of
pupils in different ability groups due to banding, stream ng, and setting.

Anal yses published since 1981 have indicated that pupils of Caribbean background
were disproportionately represented in | ower groups as conpared with white
pupils in the same schools and were |l ess well represented in higher groups
(Scarr, et al, 1983; Figueroa, 1991).

Resear chers have devoted less tinme and attention to the achi evenent of pupils of
Asi an backgrounds. The Ranpton report is partly responsible for this since its
wi dely publicised statistics suggested that the achi evenent of Asian pupils is
conparable with that of white pupils. However, there are studies that indicate
that there should al so be concern about Asian pupils. As early as 1978 it was
suggested that, in spite of their apparent success in exam nations and in
catching up in English, they were far fromreaching their full potential. It
was argued that this would beconme clear if their exam nation results were
conpared with results of white pupils in Britain rather than with white pupils
in the same locality (Driver and Ballard, 1981). 1In the eighties, attention was
drawn to the i nadequacy of aggregating very different sub-groups of pupils of
Asi an backgrounds. Wth the nove to using disaggregated data in response to
such criticisms, research highlighted underachieving groups. It was shown that
t he performance of pupils of Bangl adeshi origin was considerably | ower than that
of other Asian pupils (ILEA, 1987). Sone researchers suggested that there
shoul d be concern al so about pupils of Pakistani background (Mackintosh, et al,
1988).

The maj or problematic areas currently, and the main sources of disagreenent, are
the effect of class and gender, and the possibility that ethnic nmnority
under achi evenent ari ses because of the concentration of ethnic mnority pupils
in “bad inner city schools'. The debate over whether ethnic mnority
under achi evemrent is primarily a class phenonmenon predates the Ranpton report.
Research on this in the seventies tended to denonstrate underachi evenent even
after class had been taken into account. More recently, the view that
under achi evenent is due to class rather than to ethnicity has becone nore



prevalent with a report in the nedia of an analysis of |ILEA data. The

| ndependent newspaper (9.3.90) selected one of the results of the analysis, and
presented this in dramatic headlines: “lIndian children best perforners in
school exams'. The article dismissed the underachi evenent of Bangl adeshi s and
to a |l esser extent that of Caribbean pupils, reporting that although the
performance of these pupils were below the average for the ILEA white pupils
and Cari bbean pupils did worst of all when class was taken into account. The
par agraph was mi sl eading and unjustified since, according to the researcher who
was quoted later in the article, race and class could not be separated as the
two factors acted together

Class, the effect of the school attended, and gender have been the subject of
other recent quantitative analyses. |In their review of some key research on
under achi everrent, and of the strengths and weaknesses of these, Drew and G ay
exam ned the effect of both class and of going to a good school, but canme to no
firmconclusion. They argued that

to date we lack a study with a sufficient nunmber of pupils and school s,
covering a sufficient range of variables, with a nationally-representative
sanpl e, conbining both qualitative and quantitative fornms of data gathering
(Drew and Gray 1991, p. 171).

G llborn also reviewed the work on underachi evenment, focussing on the effect of
class and of going to a good school (G Ilborn, 1990). He included an analysis
of variance of national youth cohort data, and Smith and Tom inson's study of
the school effect. The analysis of variance study, by Drew and Gray, had tried
to separate the effects of race, class and gender and in doing this had found
that race, class and gender explained only ten per cent of the variation in
achi evenent (Drew and Gray, 1990). This suggested that, either race, class and
gender were not adequately accounted for in this analysis, or that the study
omtted key variables. Smith and Tom inson's study was a |longitudinal one with
a nulti-level analysis of a range of statistics collected from secondary
school s, including data on exanination results and on ethnicity, class and
gender (Smith and Tom inson, 1989). Because of the unsatisfactory outcone of
Drew and Gray's study, Gllborn | ooked critically and at | ength at the research
on the school effect with a viewto clarifying the effect of including the
school attended in an analysis of data on pupil achievenent. G IIborn concl uded
that this study seemed to be “only a first step in a field which has few
certainties and many confusions' (G I1born, 1990).

In short, quantitative studies which have tried to separate class, race, and
gender effects are fraught with difficulties and these remain problenmatic areas
for which there are no firm answers.

It would seemthen, that there is an overwhel m ng body of evidence of
under achi evenent whi ch cannot be dism ssed. There has been a rel uctance by sone
researchers to accept that there may be underachi evenent, and an argunent that

i ssues relating to class/gender/ineffective schools are nore inportant. The

di scussion so far suggests that a review of research indicates that such
argunents are msplaced. Criticisns of research should be directed at the
design and inplenentation of quantitative studies and the difficulties involved
in this rather than being used to undernine the evidence to-date of
under achi evermrent. Concern about underachi evenment is justified, and is as much
of an issue for some groups of Asian backgrounds as for pupils of Caribbean
backgr ounds.

Theori es of underachi evenent

In view of the continuing need for concern about ethnic mnority
under achi evenent, this section | ooks at research on the causes of this, starting
with research on pupils of Caribbean backgrounds. The debate on the factors



contributing to the underachi everent of pupils of Caribbean backgrounds has been
a stornmy one. This nay be because of the different experiences and perspectives
of those involved, whether at the grass roots level or in the academc
conmunity. The di scussion cannot al ways be said to have been objective. There
has been a tendency for those involved to polarize into a group focussing on
factors consistent with a “deficit/problemchild or famly' and a group draw ng
attention to problens in the school

Diagram 1 indicates the main groups of factors suggested and investigated over
the last two decades of research on pupils of Caribbean backgrounds. Many of
the earlier researchers placed the enphasis on the child or famly,
concentrating on factors such as those shown in boxes 1 and 2. There was sone
research on teacher raci smand di scussion about the effect of a Eurocentric
curriculum but to a large extent research in this phase focussed on child or
fam |y variables. Variables problematising the child included a | ow average |Q
devi ant behavi our and | ow self esteem while those problematising the famly

i ncluded fam |y structure, social class, racial discrimnation, inadequate
support of children, poor self inmage and strict or authoritarian discipline.
Wth the Ranpton report, it becane nore acceptable to look at the role of the
school and racismin particular, defined in the Report to include unintentiona
as well as overt racism The enphasis in research noved to the variables in box
3. In this phase, it was the school that was perceived as the problem
Researchers concentrated on variables such as the taught curriculum teacher
attitudes and expectations, and “the hidden' curriculumof the school conveyed
through its ethos, structures and practices, and reflected on the negative

ef fects of these variables on the education and progress of ethnic mnority

pupi | s.

There has been and continues to be a debate about multi-cultural education and
about the relevance of this for white pupils and for ethnic mnority pupils.
There have been many theoretical discussions about the effects on ethnic
mnority pupils and sonme work on the underlying rationale for multi-cultura
education. For exanple, Figueroa in his formulation of the social construction
of race, argued cogently that schools and society have a racist franme of
reference, that prejudices based on “race' and on culture are endenmic in
Britain, and that therefore a multi-cultural and an anti-racist approach to
education is essential (Figueroa, 1991). However, in spite of the interest in
mul ti-cultural education, there is an absence of research on the direct effects
of multi-cultural education on ethnic mnority achi evenent.



DIAGRAM 1 PUPILS OF CARIBBEAN BACKGROUND
DEFICIT THEORIES OF UNDERACHIEVEMENT

Box2 FAMILY

Family structure
* Social class/Disadvantage

* Disadvantages due to a racist society
* Inadequate support of a child,

both academic and emotional/physical
Strict/authgritarian discipline

Poor sclf image

l

Box1 CHILD
* Low IQ/ability —

* Deviant behaviour

Box3 TEACHER/SCHOOL

DEFICIT CHILD/ * Curriculum

Teacher expectations/attitudes

* Low self esteem FAMILY

Teacher-child relationships
Ethos

*
* School structures (eg grouping, setting)
*
.

Culturally biased tests

Cultural misinterpretation of
body language (AC)
* Racist incidents
Ineffective home/school communication

PHASE 1

—

PHASE 2

VWi | e sone researchers have focussed on the curriculum others have concentrated
on teacher attitudes and the way that the experiences of pupils are shaped by
these. Qualitative techniques are used as opposed to the quantitative

techni ques described in the previous section. Researchers have spent |ong
periods of tine in classroons and school s observing and investigating the

experi ences of pupils of Caribbean backgrounds. Many have come to nuch the sane
concl usions, identifying teacher perceptions of pupils and teacher-pupi
interaction as key factors. |In her ethnographic study of the experiences of
pupi |l s of Caribbean backgrounds in two nultiracial secondary schools, Wight
focussed on teacher-pupil relationships (Wight, 1985). She observed hostility
in these relationshi ps which derived primarily from negative teacher attitudes
to pupils of Caribbean backgrounds. Teacher attitudes were a determ nant, and a
harnful one, of the placement of pupils in the ability groups in which they

wor ked. G |l born conbined observations with the collation and anal ysis of schoo
data on discipline in a multi-racial secondary school (G Ilborn, 1990). His
research indicated that teachers were nore critical of pupils of Caribbean
backgrounds and applied sanctions nore frequently to them as compared wi th other
pupils, for the sane kinds of poor behavi our

The nore negative approach of teachers to pupils of Caribbean backgrounds was
confirmed by Brook whose recordings of teacher interactions with white and
ethnic mnority secondary pupils showed that pupils of Caribbean backgrounds
recei ved a higher proportion of negative coments which Wse associ ated
primarily with social behaviour (Brook, 1991). Mrza's study confirned the

pi cture of disadvantage of pupils of Caribbean backgrounds in secondary schools



(Mrza, 1992). Sone research has indicated that the achi evenent of girls of
Cari bbean backgrounds may be better than that of boys of Caribbean background or
boys of all backgrounds, and Mrza's study is especially relevant because it
concentrated on girls of Caribbean background. Her research in two secondary
school s showed that these girls were di sadvantaged by teacher assessnments of
their abilities. This affected the choice of subjects taken and the hel p given
to themin their work by teachers. They were di sadvantaged al so by poor advice
and i nformation about job opportunities. Thus, where there is success, however
small, this occurs "in spite of' the disadvantages suffered in school, rather
than arising fromthe support and hel p one woul d expect schools to give.

In the research on pupils of Asian backgrounds, devel opnents are renarkably
simlar. Before 1981, the enphasis was on factors relating to the child or
famly. Problens tended to be "less intractable' than for pupils of Caribbean
backgrounds. They were not perceived to be inherent to the child and it was

t hought that there was a strong chance that difficulties might disappear with
time. There was a willingness in sone cases to see cultural differences as a
positive benefit. Neverthel ess, on bal ance, researchers used a deficit or

pr obl em approach (Tom inson, 1983). For these pupils, variables such as

| anguage probl ens, | ow socio-econonic |levels and cultural encapsul ation were
said to be inportant (Tom inson, 1983a).

As with the work on pupils of Caribbean backgrounds, research on Asian pupils
has nmoved into a second phase in which problenms in the school are considered as
possi bl e causes of disadvantage. In studies focussing on classroons with pupils
of Asian backgrounds as well as pupils of Caribbean backgrounds research

i ndi cates that teacher/pupil interaction is |ess negative for Asian pupils than
for pupils of Caribbean backgrounds (G || born, 1990; Brook, 1991). This is
consistent with the view given in the Swann report that teacher stereotyping of
pupils from Asi an backgrounds is different to that of pupils of Caribbean
background (Swann, 1985). Although teacher attitudes towards pupils of Asian
backgrounds may be | ess negative, negative teacher perceptions of pupils may
contribute to their disadvantage as with pupils of Caribbean backgrounds. This
is illustrated in the exanple which follows. A recent analysis of one school,
showed that for pupils of Asian backgrounds there were a di sproportionate numnber
of Asian pupils entered for CSE rather than 0 | evel exam nations as conpared
with white pupils (Troyna, 1991). Further research suggested that when they
transferred fromprimary school, pupils of Asian origin were assigned to | ower
English and maths sets than they shoul d have been. Decisions on placenents in
sets of pupils of Asian backgrounds in the school studied appeared to be nmde on
teacher perceptions and not on the primary school assessnent of the perfornmance
of these pupils. Qpportunities to be entered for Ol evel exam nations were
restricted as the placenents at transfer fromprimry school tended to endure.
In effect, Troyna argued that where pupils achi eved hi gher grades in English and
mat hs, and success conparable with white pupils, this was due to pupils’

determ nation to succeed rather than due to equal opportunities in schoo
(Troyna, 1991).

There are several points that arise fromthis section. First, research shows
that teacher racismis a major cause of ethnic mnority di sadvantage and has an
ef fect which is compl ex and dependant on the formof racismand the ethnic group
i nvol ved. The nature of racismand the quality of teacher - pupil relationships
may differ for pupils of Caribbean backgrounds conpared with pupils of Asian
backgrounds. Rel ationships nmay be nore hostile and teacher raci smnore overt
for pupils of Caribbean backgrounds, and nore “unintentional' for pupils of

Asi an backgrounds. As well as being conplex in its effects, racismmy have

di fferent consequences for pupil outcones. |In sone cases, the disadvantage
suffered may lead to ethnic mnority underachi evement. In other cases, the
negative influence of teacher attitudes may be counteracted by ethnic mnority
pupils' struggles to succeed.



The other points which arise fromthis reviewrelate to oni ssions and
deficiencies in the research. Research on teacher racismhas focussed, to a

| arge extent, on secondary pupils and has to-date given us little information
about the effect of teacher raci smon younger pupils. And the concentration on
teacher raci smhas neant that, even for secondary pupils, we do not know enough
about the consequences of other forms of racismin school. To give one
potentially inportant exanple, research has not as yet focussed specifically on
the unintentional racisminherent in a Eurocentric curriculum on its preval ence
in schools and on the clarification of its effect on ethnic mnority pupi

experi ence and achi evenent.

Mor eover, a mmjor deficiency of the research done has been the dichotony into a
theory problematising the child/famly and a theory probl ematising the school
The current focus on schools as a problem and teacher racismin particul ar,
arose fromthe reluctance to exam ne factors associated with the school in the
first phase of research. This second deficit theory, useful as it has been for
elucidating the effects of racism gives no guidance to teachers on ot her
factors which may reduce achi evenent. It predicates agai nst the consideration of
vari abl es associated with the child, excluding for exanple | ow self esteem and
| ack of confidence arising fromracism which could reduce the academ c

achi evenent of sone ethnic minority pupils. Mreover, its exclusive focus on
racismin schools, in effect castigating all teachers and schools as racist, is
m sl eadi ng and coul d be counterproductive.

Finally, the problem approach used is also a barrier to increasing understandi ng
of pupils' progress. Variables within a problem approach theory may act
negatively, and so the deficit school theory omits, for exanple, a consideration
of the beneficial effect of anti-racist teachers in reducing underachi evenent.
Equal Iy, the probl em approach, conbined with the rejection of the theory
focussing on child and famly, has led to a neglect of positive effects of
variables in the deficit child and famly theory. And, with the focus on

probl ens, hi gh achievenent and factors pronoting this have been negl ect ed.

In summary, it could be argued that while the current deficit school theory has

redressed sone of the shortcom ngs of the previous theory, it is unbal anced and

inconmplete. It is time to develop a new approach incorporating racism but with
this as one of several factors in a conplex theory of

achi evenent / under achi evernent .

The role of the schools

As there is no firmevidence disnissing ethnic mnority underachi evenent as a
legitimate concern, and there continues to be evidence justifying this concern,
equal opportunities should have a high priority in schools. Headteachers should
rai se the awareness of their teachers and increase know edge of outcones in
their school by nmonitoring the academ c achi evenent of their pupils by ethnic
origin. Research suggests that there may be pupils of Asian backgrounds who are
under achi eving in nuch the same way as pupils of Caribbean backgrounds.

Research identifies racismas a major cause of this. Schools would be well

advi sed to focus on devel oping an antiracist ethos with structures and practices
reflecting this, and on organising training to pronote teachers' understanding
of racismand its effects. Research confirns the need to pay particul ar
attention to any bias in the outcome of disciplinary procedures or grouping
arrangenents, and to think about the different responses to and perceptions of
different ethnic mnority groups. The effects of the latter on teacher

rel ationships with different groups, and the quality and quantity of help,
advice and information given, may be inportant considerations.

It is also inportant for schools to take direct steps to increase achi evenent,
focussing on the many factors which may help or hinder a pupil's achi evenent.



Here, and as discussed at the end of the |ast section, research has as yet few
answers, perhaps because of its use of a problem approach, and noreover, a
pr obl em approach focussing either on the child/famly or on the school

Concl usi on

This is a research field which has been politically charged, and one in which

t he perspectives and experiences of those involved may influence their arguments
and their analyses, and the presentation of these. This should be borne in mnd
when reading reports in the media of research in this large and very conpl ex
field.

Sone general problens faced by pupils of African-Caribbean backgrounds
Mer | e Canpbel

I nt roduction
During the period 1987-92 only fourteen students of African-Cari bbean background
entered the sixth format Handsworth Whod Grls School. O these only five



actually followed A | evel courses. Only two of the current African-Caribbean

i ntake of sixth fornmers at the school are thinking about going on to university.
This conforns with the general trend for the large nmajority of African-Caribbean
students who stay on in sixth forms, or who go on to a further education
college, either to resit GCSE exam nations or enbark upon BTEC courses.

By and | arge, these students have been failed by the present school system
They therefore attenpt to try again or follow an alternative course in the hope
that it may secure them enpl oynent or access into higher education. The
African-Cari bbean presence is small in many school sixth formcentres. There
are several reasons for this, but one m ght be that coll eges of further
education offer w der choices.

Sone specific problens affecting performance

Wth respect to performance, | would |ike to nention a nunber of factors which
affect results. These include the follow ng:

1. racismin schools, mainly centring around | ow teacher expectations;

2. organi sation of the curriculuminappropriate curricul um

3. pupi | groupings and the option systemat the end of year nine;

4. stereotypi ng of students and negative teacher attitudes;

5. pupi | notivation

6. i nappropriate career guidance/advice;

7. school ethos; and

8 parents are not always inforned about the progress of their childrens

education, and do not know what questions to ask about the curricul um and

exam nati on courses.

Il will briefly comment on sonme of these. In the first instance, African-

Cari bbean pupils are often seen in social behavioural terns: low ability and
potential discipline problens. For exanple, there is the perception of the “bhig
African-Cari bbean | ads. Another exanple is that the girls are seen as nore well
devel oped physically than their peers and are perceived to be big and dunb.

Then there is the social deprivation syndrone: “they all cone from problem
backgrounds (i.e. one-parent fanilies) so we cannot really expect themto get
their GCSEs'. Many parents are not aware of how badly their children are doing
until a crisis develops in school, usually to do with behaviour. Racist
stereotypes operate in sone schools, and they tend to be generally negative
expectati ons of acadenmi c performance, which are used to assess pupil aptitude
and ability.

An exanple of this is where schools use the streamng method to group children
interms of ability, but such streaming often depends on teachers' subjective
views of pupils. Sonetines there is an over-representation of African-Caribbean
pupils in the | ower and non-exam nation streans. |In order to counter this

i mbal ance there was a nove towards mxed ability groupings. |In many schools the
top streans had the nore experienced and better qualified teachers, better

equi prent and books.

Subj ect options

Thi s has never been a fair system Top groups were offered first choice of

subj ects and encouraged to take science subjects, thus rel egating everyone el se
to non-academ c courses and general science. Top streams were given access to
the high status GCEs or told not to enter public exam nations, but concentrate



on practically orientated subjects. Wth the National Curriculumand the
exi stence of |eague tables many African-Cari bbean pupils will not be entered for
public exam nations, largely because of the | ow expectations held of them

This organi sation of the curriculumand the resulting differential response of
the teachers to the acadeni ¢ and non-academ ¢ students disproportionately

af fected African-Cari bbean children who were under-represented in the top
streams. Pupils are being placed in | ower status subjects thus preparing them
for Iower status jobs, not for higher education.

Pupi | notivation

Poor enpl oynment prospects, conmbined with | ow teacher expectations are said to
have a de-notivating effect on African-Cari bbean pupils, discouraging themfrom
achieving their full potential. W find that when these pupils conme to us in
year 7 they tend to be well notivated, and nmany are in the upper band of their
groups. As they nove up the school they beconme over-represented in the | ower
streanms or in the bottom band of their groups. The pupils thenselves are well
aware of institutional racismin their schools. Sone feel that they are not
likely to achieve nmuch, so they do not bother to work. It is clear to themthat
conventional education does not bring rewards, but rejection. Only fools strive
hard when there is little chance of reward. The racist stereotypes wth which
teachers work tends to be reinforced rather than negated by the students. These
attitudes are internalised by pupils.

Many teachers find academ cally successful black students threatening because
they seemto have broken out of the stereotypical behavioural pattern these
teachers expect. In such situations the teachers find that they cannot cope with
bl ack | ads who can stand up for thensel ves wi thout being cheeky. |If a black |ad
tal ks back to a teacher as an equal, the teacher will have a special vocabul ary
to describe him he is described as being arrogant, trucul ent and so on.
Teachers will sonetinmes go out of their way to hunmiliate such a lad, and if he
wal ks away to avoid confrontati on sone teachers will “get' himfor being cheeky.

Career advice

Many students are sonetinmes pushed into so-called “black' jobs, or training
schenes, rather than academ c study. Many students think this is all they are
capabl e of. More often than not, they are unable to chall enge these negative
stereotypes of their potential. There is an obvious |ack of confidence in their
own abilities. W now have tine-tabled careers |essons. Careers conventions
are very popul ar, but how hel pful are they? W have to consider the backgrounds
and notives of those who are giving advice to our young.

Concl usi on

Many African-Cari bbean students spend much of their school days outside the
classroom in many schools they becone "the corridor people'. Mny are
suspended and excluded altogether. |In such cases the school is failing them and
their parents, because they are being denied their acadenic entitlement. The
school structure and managenent are unable to deal with the social problens they
often create.

It is sonetimes very difficult to explain to able black students that they have
failed their public exam nations, particularly when the expectation was that
they woul d pass. Whien teachers predict grades for external exam ners, what
criteria do they use? The question has to be asked whether the factors for
success are social or academic. One way of assessing how schools are failing
bl ack youngsters is to attend a graduation cerenpny at a university. You are
not likely to see nmany British black faces anong the hundreds of graduands.



Chill at the end of the tunnel?
Ri chard Thonpson

I nt roduction
Grange School is a 13-18 m xed Conprehensive School in South Bradford. It
serves an area which has a high proportion of ethnic mnorities. Roughly 75%



originate from Paki stan, 5% from Gujarat, and 3% from Bengal. The whol e area
suffers from high unenmpl oynent. University ward has the highest ethnic mnority
ratio in Bradford (approxinmately 409 with high representation also in Little
Horton. The positive side of the coin is that the community enbraces the whol e
range of religious faiths and cultures. The school considers this an asset and
has devel oped a multi-religious and multi-Ilinguistic character which has

recei ved wi despread recognition thanks to TV broadcasts.

Backgr ound

The Asian community in Bradford arrived in the 1960s and 1970s in search of a
better life through enpl oynent which was readily available in the form of
textile labour, foundry work and public transport. The changes in enpl oynent
patterns of the late 1970s and 1980s neant that these were the first people to
lose their jobs. Additional problenms, such as l|ack of proficiency in English,
nmeant that nmany were unable to access any other type of enploynent. Over tineg,
it becane increasingly difficult to find work.

Despite these difficulties famly life is strong. Parents are concerned about
the future of their children but they confront a nunber of problens. They have
very little understandi ng of the educational process: the exam nation system
vocational and further education opportunities as their children reach key
deci si on stages (between 13 and 18). Sone parents speak little English which
[imts their communication and involvemrent with the school. |In many instances,
because of the distance between the school and hone culture, their children are
reluctant to speak to them of their school experiences and careers
opportunities. The result is, in my view, a huge wastage of talent. The
children and parents are not the only |losers; the society |oses as well

The schoo
Yet these youngsters possess considerable strength. | will illustrate this by
taking you on a visit to the corridor outside my roomat Grange. It is 7.50 am

on Tuesday nmorning in March. W are in the mddle of Ranadan. Two girls,
Rehana and Sajida are already at school, chatting together and | ooking at sone
school photos on non-traditional work experience for girls. They greet ne
cheerfully. Wen | ask why they are so early, they tell nme they awoke before
sunrise for a snack and the first prayers of the day at 5.00 am They then
continued with devotional reading and, at 7.30 am nade their way to school

| pictured themthrough the rest of the day, working well in | essons, not

rel axi ng round the lunch-table at nidday, not taking advantage of the Coke
machi ne at break, developing a bit of a headache, but renmining cheerful and
wel | bal anced. They | eave school and continue worki ng both at school work and
house chores through until about 7.50 pm when the whole famly sits down to
eat .

These strengths, nanely determ nation, the desire for self-inmprovenent, and

ear nestness, are the very things which we need to nurture. There is so nuch
that we, both in education institutions and in industry, should be doing to take
advant age of these trenendous qualiti es.

I amgoing to nmention one project at ny school which attenpts to address the
situation. But, first, | need to give a description of two conditions which at
present constitute barriers to high achievenrent and which the project attenpts
to address. These two conditions can be sunmarised by the netaphors of the
“chill factor' and the preval ence of “tunnel vision'.

The “chill factor' describes the w despread perception that there are linmted
opportunities in both higher education and enpl oyment for black and Asian
youngsters. People prefer the confortable to the unconfortable, so our pupils
stay in the traditional but marginal network of restaurant work, taxi companies
and corner shops. The school with its good intention of seeking to val ue every
i ndi vidual can actually exacerbate the situation. W can develop what | cal



the cradl e philosophy. That is, where students are far nore confortable to stay
on at school rather than face the real, but unsynpathetic, world of work.
remenmber Majid, |ast Septenber, pleading with me, after mediocre G C. S. E
results, then one year C. P.V.E., and one year BTEC First Award, to begin A |leve
Udu. dearly, the school culture had been too protective.

The “tunnel vision' metaphor is allied to this. Many G ange parents, through no
fault of their own, are prevented from hel ping their children by not being

nmenbers of the “UK Education Club'. The case of Laura is such an exanpl e;
(Laura does not attend Grange, but her father does, as a physics teacher). Her
parents both did well in the system went to University in the early sixties,

and now support their daughter through the stresses of upper school and the
approach of external examinations. They know about assignments, course
deadl i nes, progression routes, and have done their bit in spotting questions
which are likely to come up. She achieves a grade Ain English with a
collection of Bs in her other GCSEs, and everyone is delighted.

Rukhsana, a pupil at Gange, is just as bright as Laura. Rukhsana's famly is
not a failure. |In many ways, it provides a nuch richer social environnent than
many in mainstreamsociety. The sense of kinship, the famly identity and
conmunity spirit are to be envied. Rukhsana's parents, however, are unlikely to
be adventurous in their expectation. They are unlikely to advise her, "Wy not
try systens analysis?' or, Wiy not try theatre design?' There is also a
vestige of the “return to the honeland' and the clinging onto the
transferability of skills, the safety of devel oping those tried and tested
skills which have in the past in their village of origin elicited high esteem
This attitude is exenplified by the case of one of nmy friends - Waseem

Waseem s wi fe gave birth to their daughter, Nazm n in Pakistan. One hour after
the birth, grandfather |ooked at her little hands and clever fingers and
pronounced that Nazmin would i ndeed be a surgeon. Hardly a career interview,
but a nice story. The family returns to Bradford. Nazmn grows up with her
future clear. She works hard at Grange in an atnosphere of support and vigour.
The school mptto is ~Achieving Together'. The three catch phrases in our
brochure - Hard worki ng, Happy and Confident - describe Nazmin. But she is
unlikely to be a surgeon. She obtained one B and four C grades at GCSE

exam nations in 1990, and has received no offers for medical school.

Grange has initiated a project which attenpts to bring together industry and the

school in an effort to tackle this conplex of issues. It is called the Young
Asi an Careers Qpportunities (YACO project. | was convinced that such a project
was necessary by an experience | had in April, 1991 with a presentinent of
racial strife in an unlikely spot. | was watching television news with ny

famly in France (nmy wife is French). Some very articulate black French-born
Pari si ans were expressing their anger as one of their friends had been killed by
a vigilante group. The nenbers of ny famly bristled with indignation. Wo do
those “outsiders' (and clever-sounding “outsiders') think they are. 1 saw
Bradford after three years of recession and experienced nore than disquiet.

Bradford's young Asi ans

| realised that we nust be serious and nuch nore creative in our quest to
equal i se opportunities. On ny return to Bradford, | invited representatives
fromthe mnority ethnic conmunities, fromindustry and from agencies, to a
nmeeting. The minutes of our first neeting item sed el enents of our concern

We concluded that the restricted opportunities for Asian youngsters included the
following factors. First, there was a | ack of awareness by pupils and parents
of further educational and vocational opportunities. In addition, endemnic
racismin our society so often neans a first and second cl ass approach | eadi ng
to first and second cl ass expectations. This meant that crucial inportance nust
be placed on the self-esteemof Asian youngsters. Finally, we identified a |ack



of political will to ensure equality of opportunity and the need for positive
action.

Qur targets for change included pupils and their parents and representatives of
i ndustry and Hi gher Education. Qur Action Plan focused on 22 pupils and their
famlies. It sought to extend the careers education and careers interviews to
i nvol ve the famly.

Let us return to Nazmin. Wthout the YACO di mension, Nazm n attends her careers
interview and is sensitively exposed to second and third options, after that of

medi cal school. She is introduced to a career in environmental health. She
goes hone and when she shares her newy acquired enthusiasmw th her father,
neets a stone wall. “No, nmy child, you will be a surgeon'. W have to find a

way of involving the family in Nazmn's journey. This is the substance of the
pr oj ect.

Subsequently visits were nade during the sumrer holidays by the School s
Conmuni ty Devel opnent Officer, a careers officer and the representative of a
conmuni ty organisation. In Septenber, 1991 the school's head of guidance took
on the project and give newlife to the initiative. The staff were wel coned
into our pupils' hones. Parents expressed their appreciation and desire to
learn. The Royal Mail nenmber of YACO organised a visit to the sorting office
and introduced themto the vocabul ary of studentships and induction practices.
But, as the project was in addition to nmainstream provision, with no extra
funding allocated, it began to | ose inpetus, with illness and nornmal work
pressures taking priority. The second neeting of YACO renai ned positive but by
Decenmber the initiative was | osing steam

There are other inportant activities taking place. The School Devel opnent Pl an
focuses upon the devel opnent of |anguage proficiency in English and literacy in
the hone | anguage. The latter is considered crucial. In a word, every G ange
teacher is a |l anguage teacher. A whole programre of |INSET (in-service training)
and support is under way.

We are addressing the inportance of positive role nbdels in three ways. W have
taken part in the production of a video called “Positive People', show ng
successful Asian people in non-traditional areas such as environnental health
and teaching. W have strengthened this image by placing photos in the dinner
gueue. One of the nost effective classroonms in Grange is the corridor with

di splays of Asian girls on residentials, boys and girls apparently enjoying

di scussion in the library and boys with hair nets on visiting a bakery. | have
recently conme across the H PACT and Choice initiatives, and hope to invol ve year
10 students as they begin their Conpact initiative - these are all specific
schenes designed to hel p our students. W are also involved with the Canbri dge
Uni versity based Group to Encourage Ethnic Mnority Applications (GEEMA) in an
effort to increase the nunbers of our students applying to higher education
general ly and specifically to Canbridge.

Concl usi on

| conclude, however, not by offering |ight at the end of the tunnel but
perceiving, for the tinme being, a continuing chill. | welcone this conference
and feel that by sharing our concern and insights, we will be better equipped to
make an inmpact. W nust find ways of giving scope to the talents of all our
young. The working cl ass, Asian-named youngsters of Bradford are as good a

pl ace as any to start.






Wor kshop reports



On the role of universities in encouraging ethnic mnority students to continue
i nto hi gher education
Colin Sparrow

1. We agreed that the universities had a responsibility to educate students
fromall social and ethnic groups. W further agreed that the well-being of the
uni versities depended for both academ c and social reasons on being able to
educate students froma w de range of backgrounds.

2. We agreed that the universities did not currently do a good job in
explaining to school pupils, their famlies and teachers what universities were
i ke, how academ c courses led to well-paid careers, etc. W felt there was a
great deal for universities, preferably acting in conjunction rather than trying
separately, and preferably in collaboration with enployers, to allay sone of the
particul ar concerns of ethnic mnority students in this area.

3. We agreed that courses in universities (Canbridge in particular) were
often slow to change in response to changes in school education, and that many
of the current courses were, for obvious reasons, (particularly on the arts
side) likely to be of little interest to sone ethnic mnority applicants because
of the al nobst exclusive concentrati on on Western European (white) culture. W
felt that this was part of a vicious circle, because British universities enpl oy
very few academ cs fromethnic mnorities.

4, Concentrating on Canbridge University in particular, we discussed ways in
whi ch the admi ssions procedure m ght appear to ethnic mnority applicants. W
noted that many ethnic mnority applicants choose the vocational route early in
their school careers and thought was given to whether universities such as
Canbri dge shoul d be nore accepting of qualifications such as BTEC. There was
agreenment that the University should be nmore open to non-standard applicants of
various ki nds.



On access to universities
Ri chard Hunter

1. (a) Reasons for lack of interest in universities
(1) Parental influence

(ii) Need to |leave home or home area (often inpossible for Asian
girls)

(iii) Perceptions of universities (particularly Oxbridge)

(b) Things to do

(1) Formlinks with communities - e.g. Mosques, large inner-city
Col | eges, Caribbean parents etc.

(ii) Role-npdels inportant - Mdre ethnic mnority teachers needed,
to say nothing of University academ cs.

(iii) Consciousness and raci sm awar eness rai sing anong teachers,
admi ssions tutors etc.

2. Wiy do Afro-Cari bbean mal es under-achieve at all |levels of the education
systen? Not enough is known about this.

3. Points specific to Canbri dge Adm ssions

(a) Treatnment of mnority |anguage A-levels. How many of us, for
exanpl e, know that Urdu A-level is largely literature (of English literature).

(b) What is Canbridge doing - on a |arge scale - about B-Tec
qual i fications?

On the interview
Adri an Pool e

We had a wi de-rangi ng di scussion which covered the follow ng points. W noted
that the interview was intrinsically a doubl e-edged sword as an instrunent for

di agnosi s and discrimnation that could be used in all kinds of positive and
negative ways. Many speakers expressed anxi ety about the power w el ded by
interviewers, the lack of any systemfor nonitoring the procedures for
interviewing (all this refers primarily to Canbridge, of course), and the

el ements of nystification which surround the interview situation. Many speakers
referred to the disconfort and suspicion experienced by many ethnic mnority
candi dates confronted with a kind of situation for which they have no previous
rel evant experience; these feelings only served to conpound the sense of their

di stance from everything represented by Canbridge. The Canbridge
representatives offered sone reassurances about the extent to which at |east
some interviewers at Canbridge were aware of these problenms. They enphasised,
for example, that the supposedly greater assurance, and even special training,
enj oyed by candi dates from i ndependent schools did not always work to those
candi dat es' advantage. It was generally recogni sed, however, that a good dea
nore could be achieved in the way of sensitising interviewers to the very varied
expectations with which candi dates approached the interview

We spent a good deal of tine on sone quite specific, even parochial issues, such
as explaining the role of STEP (Sixth Term Exam nation Papers) in Canbridge



adm ssions procedures. W also tal ked about school reports and their

useful ness. We tal ked about the Special Entry Schene, and debated the
difficulties of determ ning the nature and degree of "di sadvantage" that night
make applicants eligible for the schemne.

One specific point that deserves nention was nmade by a student representative
from Oxford about what he called the "re-take culture” in which a significant
nunber of ethnic mnority students get involved. He enphasised that it was a
regul ar practice with a certain group of potential higher education applicants
to take A Levels on several different occasions. This point was made in the
course of a nore general discussion about the Iength of time which sone ethnic
mnority and nore generally disadvantaged applicants m ght take before
“readyi ng' thenselves for higher education. 1In so far as there was a genera
point to energe fromthis discussion, it was that universities need to be alive
to the possibility of attracting good applicants who are slightly ol der and have
taken rather longer to acquire the necessary fornal qualifications to ensure
that they will succeed at university.

My own feeling about this workshop was that it was certainly less lively than
the one on the previous day, partly because we got bogged down to a certain
extent in technical details about Canbridge application procedures, and used up
quite a lot of tine in explaining and justifying these, rather than opening the
di scussion out towards the ways in which our procedures could be inproved, and
al so considered in relation to the probl ens of higher education nore generally
in attracting nore good ethnic mnority applicants. Nevertheless, it was a
useful session in highlighting sone of the probl ens.

On getting rid of stereotypes
M chel | e Burton

1. There was sonme di sagreenent as to how willing schools, teachers and the
education systemin general are to accommodate the kinds of change which woul d
facilitate the success of ethnic mnorities, especially African-Caribbean
pupils. Wthin the group, those bl ack people who had been through, or were
still in, the British educati on system and had been subject to stereotyping,
were sceptical about the slow changes taking place.

St udi es have shown that many teachers express stereotyped and often

contradi ctory generalizations about black pupils, with sone teachers tending to
regard African-Cari bbean pupils as |lazy and wi thdrawn while others thought them
to be aggressive and disruptive. A common stereotype of Asian pupils anobng
teachers is that they are passive and industrious, but they and their parents
are over anbitious.

The group concluded that this particular problem should be conbated with the
conpul sory education for all teachers to effectively eradicate existing
stereotypes and to encourage respect and understanding of the various cultures
they are likely to encounter. Mdst LEAs and school s have introduced explicit
policies to conbat gender and “racial' inequalities. The outline bel ow

i ndi cates sone of the initiatives taken. However, it nust be renenbered that
only a limted nunber of schools have introduced significant changes.

RACE PCLI Cl ES

FOCUS CONTENT EXAMPLES OF
| MPLEMENTATI ONS



VWiite racism Attitude change I nset

or mal e sexism amongst white staff Raci sm awar eness
Training curricul um
Devel opnent

Moni t ori ng of Renoval of sonme powers
suspensi ons from heads and teachers

Moni toring achi evenent Little acconplished
| evel s and alteration checki ng | anguage

in stream ng/setting pol i ci es
patterns
VWiite racism Curricul um change Anal ysis of
or nmale sexism to remove ethno- racismin books

centrisism changes in selection
of curriculum
material s

Teacher expectations I nset
and cl assroom
i nteraction

Preventi on of Code of
di scrimnation pr of essi onal practice
or racismby staff from LEA or unions

2. The group felt that whilst positive reformof the education systemis
slow, parents and the community nust support it in order to ensure the success
of the black child. Parents and comunities nmust have know edge of the
curriculumand the policies of their children's schools, so as to ascertain how
they respond to the needs of black children. Parents should get onto governing
boards and visit the school as frequently as necessary. They shoul d exercise
their rights in disciplinary matters and questi on any extraneous puni shnent.
There is also a need for nore community-focused suppl ementary schools. 1t was
noted that there is evidence to show that Caribbean pupils were nore likely to
be placed in a | ower verbal reasoning band (2 or 3), while ESCW (English
Scottish Welsh and Irish) pupils were nore likely to be placed in a higher

ver bal reasoning band than their test scores woul d suggest.

3. Pupi | s shoul d be set positive role nodels. Successful individuals should
be encouraged to visit, |lecture, and give advice to schools in order to provide
pupils with exanpl es of how education had directly contributed to the success of
others. Such activities would educate and notivate students. Teachers would

al so be made aware of the existence of successful black individuals.

4, One of the points enphasized by the group was that black children taught
by bl ack teachers usually did not display disruptive and aggressi ve behavi our.
Bl ack teachers in schools can instil discipline and command respect. However,
bl ack teachers are subject to racism One initiative by LEAs focuses upon
racial equality for black citizens, and there are efforts to recruit black
teachers. Exanples of inplenentation are, however, primarily via Section |
post s.

5. Not everyone in the group agreed with the demand for separate schools, but
they were discussed as an option if the education systemcontinues to fail such



| arge nunbers of black pupils. The John Loughborough School in London was cited
as an exanple of a successful black school

6. The group expressed the view that schools may feel powerless to alter a
situation largely determ ned by powerful economc and political forces. But for
schools to ignore societal problens could be a serious abnegation of their
responsibility in conbating racismand giving black comunities a fair
opportunity to make their rightful contribution and participate on equa
denocratic terms as citizens. Sone schools and LEAs have al ready begun to
construct multi-cultural and anti-racist policies; it is up to the majority of
institutions that appear not to have grasped the urgency of the issues to follow
their |ead.
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